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Purpose of Technical Appendix 
Summary 
This Technical Appendix comprises the second volume of the final report from 
the Evaluation of the New Social Work Degree Qualification in England.  It is 
to be read in conjunction with the rest of the report.  It builds on Chapter Two 
in Volume 1, which provides a description of the methods used, and provides 
detailed information about the decisions that were made during the period of 
the evaluation in relation to the collection and analysis of data in the three 
strands of activity: 
1. GSCC data 
2. The online survey data 
3. Data collection at the case study sites 
The Appendix opens with a copy of the original tender document for the 
evaluation.  This is followed by detailed information on the data collected for 
each of the three strands of the study and by copies of the schedules and 
questionnaires used in the study onwards). 
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Invitation to Tender 
Evaluation of the New Social Work Degree Qualification 
1. Introduction 
1.1 The Department of Health wishes to invite outline proposals for research to 
evaluate the implementation and impact of the new three-year degree in social 
work.  A sum of £95k per annum is available for the work, over a period of three 
years from October 2003. It is possible that the evaluation will be extended 
beyond this period but this cannot be confirmed until the next funding cycle has 
been determined. 
1.2 This specification provides the background to the research and its central aims 
and objectives.  It sets out the research agenda and the key research 
questions, and describes the way in which research proposals will be 
commissioned and the criteria by which they will be selected.  
2. Background 
2.1 The reform of social work education and training is part of the government's 
modernisation agenda to improve the quality of public services.  The ability to 
deliver more user-focused services, of greater consistency and accessibility, is 
dependent on an appropriately skilled and competent social care workforce.  
Central to the development of this workforce is the reform of social work 
training from a two-year diploma to a three-year degree qualification, taking it to 
the level of related professions.  At ministerial level this is seen as an unique 
opportunity to transform the image, position and status of social workers, with a 
variety of initiatives to attract and retain students and workers of the highest 
calibre.  The focus of the three years will be on preparing competent 
professionals to take their place in dynamic, multi-disciplinary settings where 
both health and social care workers provide a high quality service to users. 
2.2 The desired outcome of this reform is a qualification that rigorously assesses 
graduates in respect of the: 
• practical application of their skills, knowledge, research and analytical 
abilities to deliver services which create opportunities for users; 
• ability to reflect social work values in their practice; 
• ability to manage change and deliver required outcomes; 
• ability to communicate with users and carers of all ages and from all 
sections of the community; 
• practical application of social work theory; 
• ability to function effectively and confidently in multi-disciplinary and multi-
agency teams. 
 
2.3 The new qualification is designed to provide a sound basis for the 
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registration requirements of the General Social Care Council (GSCC).  This is 
necessary if the new award, and those whose practice it underpins, are to secure 
the confidence of policy-makers, other professions and the public at large.  
3. Research Agenda 
3.1 The core research agenda is to evaluate the impact of the new three-year social 
work degree on the quality and quantity of recruits to the professional social care 
workforce.  The central questions are whether the new qualification is equipping 
social work graduates with the skills and competencies required by employers and 
service users and whether the teaching/learning experience matches the 
expectations of those entering the profession.  Within this broad agenda, a range 
of more specific questions can be identified and are outlined below.  
4. Research Questions 
4.1 In order to assess the impact of the new degree, it will be important to establish 
good quality baseline information on the experiences and outcomes of those 
completing the final year of the Diploma in Social Work.  Some of this baseline 
information has been secured from the perspective of students who successfully 
completed the final year of the Diploma (Wallis-Jones and Lyons, 2003).  
Complementary baseline information is needed however on the perceptions of 
employers, tutors and service users and carers abut the quality of Diploma-level 
training.  Links should be made with General Social Care Council (GSCC) data on 
students who do not complete the Diploma.  Such information would need to be 
contextualised by available secondary data indicating the overall patterns of 
recruitment, retention and placements for the final cohorts of the Diploma.  
4.2 application, recruitment and retention 
National monitoring data on application/recruitment to the new degree will be 
collected by agencies such as the Higher Education Statistics Agency (HESA) (on 
individual students), UCAS/SWAS (on applicants), the GSCC (on registration) and 
Topss England, the national training organisation for the social care workforce. 
This will provide important contextual data for the proposed study and will need to 
be collated, interrogated and, where possible, compared with relevant data for the 
Diploma in Social Work. Such data however are unlikely to present a complete 
picture and will need to be supplemented by more in-depth examination of factors 
influencing application for, selection onto and progression through the new degree, 
in relation to the personal, academic and employment backgrounds of those 
involved.  Particular attention will need to be paid to the impact of Accredited Prior 
Learning (APL) on recruitment and progression.  The issue of retention is of central 
interest and data will be needed on the reasons why students drop out of the 
degree and the  
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extent to which, if at all, this is related to their personal, academic and/or 
employment backgrounds.  
4.3 the teaching/learning experience  
A central question is the nature and extent of any 'mismatch' between students' 
initial expectations of social work training and their subsequent training experience.  
Focus could be placed on a range of factors potentially affecting the training 
experience, such as the quality of the teaching/learning environment, financial 
issues, course content, assessment procedures etc.  Assessment of the quality 
and quantity of the academic input, including its policy/practice relevance and 'up-
to- dateness' could also be made.  Comparison should be made of students' views 
at the start and end of their training and self-assessment undertaken of the extent 
to which graduates perceive they have been equipped with appropriate skills and 
competencies (see 2.2. above).  The views of other key stakeholders on this 
question, such as local employers (in the independent as well as statutory sectors, 
and including employment agencies), practice teachers and academic tutors and 
service users/carers, should also be ascertained.  
4.4 the practice learning experience  
A key challenge for the new three-year degree programme will be to ensure the 
sufficient quality and quantity of practice learning opportunities.  In 2003, the 
Department launched a two-year Task Force on Practice Learning to help meet 
this challenge.  The appropriateness of practice learning opportunities, and the 
factors affecting their availability, will be a central research question.  The new 
qualification will place greater emphasis on preparing students for practice (via skill 
laboratories, case studies, simulations etc) and students will be expected to 
demonstrate a transfer of learning skills and how they meet the new occupational 
standards for social work.  The identification of factors inhibiting and those 
facilitating practice learning opportunities will be an important part of identifying 
'what works' in practice learning.  Of particular interest will be the extent and nature 
of local agency support for practice learning, in the context of wider partnership 
arrangements.  
4.5 innovations  
The degree has introduced a range of other innovations which include: the 
involvement of service users and carers in the design and delivery of the degree 
including their involvement in assessment of students, entry requirements to 
ensure the right calibre of students are recruited onto the programme, 'e learning' 
both as a necessary study skill but also as a professional skill required to update 
practice and feed into management information systems; emphasis on 
interprofessional work; the use of assessment of prior learning for academic study 
only; the emphasis on the importance of exit routes for those who are unsuitable 
for social work  
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training.  The research should examine how these various features are being 
implemented in the new degree, their impact on different aspects of the degree 
and the extent to which, and ways in which, they contribute to the development of 
a competent professional.  
4.6 entering the workforce  
The timeframe for this first stage of the study will prohibit any systematic 
examination of the destinations of those completing the degree (although some 
early indicative data may be obtained).  It is anticipated however that this 
dimension will be central to a further phase of the research, should additional 
funding be secured.  The central question will be the perceived relevance of the 
new qualification to the posts assumed and the extent to which graduates and their 
employers feel they are 'ready to practice'.  
5 Research Design 
5. 1 Purpose  
The primary purpose of the research is to evaluate the implementation of the new 
degree and its impact on the quality and quantity of entrants to the professional 
social care workforce.  The central aim is thus to assess, rather than just describe, 
the various dimensions of the new qualification's operation and impact.  More 
formative work of a descriptive nature, however, may be commissioned, 
particularly in the early stages of reform, which is designed to identify factors 
impeding effective implementation.  The findings of such work should be fed back 
to the research reference group (see 6.1 below) at the earliest possible 
opportunity.  
5.2 Method  
The Department has no fixed assumptions about the nature of the research to be 
undertaken, apart from the requirement that the designs selected are best suited to 
the specific research questions being addressed.  All projects will be expected to 
be fully aware of, and utilise where appropriate, existing secondary data relevant to 
the questions posed above (see References, below).  
6. Research Management  
6.1 The research will be overseen by a reference group comprising officials from the 
Department and representatives of a range of key stakeholders.  This group will 
meet periodically over the lifetime of the research in order to provide a source of 
informed advice and support to the researchers, and to receive regular reports on 
the progress of their work.  
6.2 Day to day management of the individual project(s) will be provided by the lead 
investigators and they and their employers should ensure that they identify , and 
are able to discharge effectively, their respective  
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responsibilities under the Research Governance Framework for Health and Social 
Care (RGF, Department of Health, 2001 ).  Proposals should clearly indicate how 
applicants plan to discharge these responsibilities and provide evidence of the 
agreement of the care organisations involved to take part in the research.  
Applicants should also indicate what steps they have taken, if at all, to submit their 
proposal for independent ethical scrutiny.  
6.3 Wherever practicable, lead investigators are advised to establish local research 
steering groups, comprising representatives of relevant local agencies, students 
and end service users.  These groups will provide expert advice and support to the 
research team for the duration of the project. 
 
7. Outputs 
7. 1 routine  
The research team will be expected to provide regular, six monthly, reports to the 
reference group, over the lifetime of the project.  In addition to describing progress, 
these reports will indicate any significant changes to the agreed protocol.  As 
indicated, information on emergent findings that can feed more immediately into 
policy/service development will be encouraged, and could be made available in a 
less formal way through meetings with Departmental officials and/or short briefs, 
where appropriate.  
 
7.2 final  
A final report of the research will be required on an agreed date, following the 
completion of the research.  This will be peer reviewed.  Efforts should be made by 
the research team (s) to ensure that all reports, and outputs, apart from those in 
academic journals, should be comprehensible to an informed lay audience.  
8. Implementation Timetable  
8.1 Proposals will need to take account of the following provisional timetable for the 
implementation of the new social work award The available funding will cover the 
period from the entry of the first tranche of degree programmes (September, 2003) 
until the first group of their students graduate in July, 2006 As indicated, further 
funding may be made available at a later date to enable the evaluation to 
encompass the graduation of the subsequent student cohorts and their initial 
employment experience. 
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Sept 03 First tranche of degree programmes commence; 
GSCC -possibly -opens registration for qualified social workers; 
Sept 04 Second tranche of programmes commence; 
Likely that PG courses which remain two year programmes will come 
forward this year;  
July 05 Earliest opportunity for new graduates under APEL;  
July 06 First group of first tranche students graduate; 
Second group of postgraduates (PGs) complete (i.e. the first to have 
experienced a 'bedded in' PG course); 
July 07 First group of second tranche students graduate;  
Assume last date for students from DipSW to qualify (theoretically 
could have started a 4 year programme in 2003); 
Second group of first tranche students graduate (i.e. the first to have 
experienced a 'bedded in' undergraduate course);  
At some point here the 'protection of title of social worker' is 
instigated.  
July 08 
First group of workers from degree programme becomes eligible for 
re- registration. 
July 09 
 
9. Commissioning Process  
9.1 Applicants are invited to submit a full proposal for the work, which will be assessed 
in two stages.  In the first, a research reference group, comprising policy 
customers, practice and user representatives and academic advisors will select out 
any applications that do not appear adequately to respond to the objectives of the 
research tender.  Those seen to fit the objectives will be sent for external peer 
review, to be judged against the following criteria:  
• scientific excellence;  
• ethical soundness (if not already approved by a relevant ethics committee);  
• policy and service relevance; 
• feasibility;  
• service user involvement; 
• track record of applicants; 
• value for money.  
 
10. Submission Process  
10.1 Application forms for full proposals can be obtained electronically from the Policy 
Research Programme page on the Department of Health website 
<www.doh.gov.uk> or in hard copy from the address below.  Twenty 
copies of the proposal should be submitted by 2.00 p.m. on Friday, 30th May, 
2003 to:  
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Ms Lorraine Blaize,  
Policy Research Programme,  
[Social Work Degree Evaluation] Department of Health Skipton House  
80 London Road  
London, SE1 6LH  
Late applications, and applications via fax, email, or in handwriting will not be 
acceptable.  
11. References  
11.1 Department of Health www.aov.uk/swqualification  
Provides information about the social work degree.  In particular attention should 
be paid to the focus group reports with service users, carers, front line practitioners 
and managers, and employment agencies.  
11.2 Practice Learning Taskforce  
Information about the Taskforce is available from the DH website noted above.  
The Taskforce can be contacted directly through:  
Info.taskforce.topssengland.org.uk  
11.3 The most current and comprehensive source of information is the report produced 
by the COI entitled 'Desk Research on Recruitment and Retention in Social Care 
and Social Work.  ' This extensive report details and reviews the main research 
that has been conducted in the area of social work recruitment and retention and 
provides a complete picture of the nature and extent of the current problems.  The 
report can be found at: www.doh.gov.uk/scworkforce/index.htm 
11.4 Other relevant information sources include:  
GSCC 
Goldings House Hays Galleria London  
SE1 2HB  
Tel: 02073975100  
Annual Data Pack provides summary data on starts and completions by type of 
programme, funding category etc.  
 
Social Work Admissions Service 
Rosehill  
New Barn Lane 
Cheltenham  
Gloucestershire GL52 3LZ  
Tel: 01242223707  
Technical Appendix: 9 
Handbook provides details of programmes. 60% of total applications are 
currently processed through the SWAS system and SWAS provides an annual 
analysis of these.  
Department of Health -www.doh.gov.uk  
Annual count of full-time, part time and FTE numbers employed by job category  
Social Services Workforce Analysis 
Bristol City Council 
PO Box 30  
Amelia Court Bristol  
BS99 7NB  
Tel: 01179037860  
 
A national over-view that addresses issues such as recruitment and retention, 
qualifications and training amongst others.  
1999 Recruitment Trends of Qualified Social Workers in the United Kingdom  
Social and Health Care Workforce Group (unpublished -contact David Mellor 
David.Mellor@lg-employers.gov.uk)  
A study that analyses trends in the training and employment of qualified social 
workers in local government and projects future trends in supply and demand.  
See also 'Care to Stay' which can be accessed via Belinda.Adams@lg- 
employers.gov.uk  
Labour Force Survey (Office of National Statistics)  
General source of workforce and labour market data.  
Employers' Organisation for local government (EO) - www.Ig-
emplovers.gov.uk/shcwgsurv.htm  
EO was founded in April 1999, to support local authorities in their human 
resources role.  Provides general information.  
ADSS/LGMB (annual) Social Services Workforce Analysis.  Association of 
Directors of Social Services and Local Government Management Board.  From 
1999 the surveys are now undertaken by the Social Care and Health Care 
Workforce Group, contact David.Mellor@lg-employers.gov.uk  
Department of Health (2001) Research Governance Framework for Health  
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and Social Care, London: DH  
Eborall, C. and Garmeson, K. (2001) Desk Research on Recruitment and 
Retention in Social Care and Social Work, Report to the Department of Health: 
London (unpublished) 
Marsh, P. and Triseliotis, J. (1996) Ready to Practise? Social Workers and 
Probation Officers: their Training and First Year in Work, Aldershot: Avebury  
Wallis-Jones, M. and Lyons, K. (2001) Newly Qualified Social Workers, 1999  
Employment Survey. Final Report to the Central Council for the Education and 
Training of Social Workers. London: University of East LondonlCCET  
Wallis-Jones, M. and Lyons, K (2003) 2001 Employment Survey of Newly 
Qualified Social Workers. Research Report from the University of East London 
Social Sciences Department.  
Technical Appendix: 11 
GSCC data sources 
In May 2007, the GSCC provided the team with a total of 30,579 students’ 
records covering all those enrolled for the DipSW or the new social work 
degree during the period 2001-2007.  The evaluation focused only on the 
period 2001-2006, thus excluding the cohort 2006-2007.  This was because, 
when the data was received, the total numbers of students enrolling for the 
new degree were not complete for this cohort. 
Table 1:  Records received from the GSCC 
  Award N Total 
  
Diploma in 
Social Work 
Social Work 
Degree  
Cohort 2001-02 4404 0 4404 
  2002-03 4906 0 4906 
  2003-04 3255 2564 5819 
  2004-05 0 4685 4685 
  2005-06 0 5676 5676 
  2006-07 0 5089 5128 
Total 12565 18014 30579 
Each student record included the following information: 
• Student ID 
• HEI name 
• Enrolment date 
• Student’s date of birth 
• Type of award (DipSW, new degree) 
• Attendance mode (part time, full time, distance learning) 
• Duration of programme 
• Graduate status (non graduate, under graduate, post graduate) 
• Employment status (college base, employment base) 
• Region of HEI (Eastern, East Midlands, London, North East, North 
West, South East, South West, West Midlands, Yorkshire and 
Humberside) 
• Gender 
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• Ethnicity (British, English, Irish, Scottish, Welsh, European (UK), 
European (other), Any Other White Background, African, Caribbean, 
Any Other Black Background, Asian, Bangladeshi, Indian, Pakistani, 
Any Other Asian Background, White and Asian, White and Black 
African, White and Black Caribbean, Any Other Mixed Background, 
Chinese, Other, Any Other Ethnic Category) 
• Reported disability (No Disability, No impairment, Blind/Sight Impaired, 
Continence, Deaf/Hearing Impaired, Dyslexic, In Need of Personal 
Care, Lift Carry or Move object, Memory Concentrate and Learn, 
Multiple Disability, Manual Dexterity, Mental Health Difficulties, Mobility, 
Physical Coordination, Speech Hearing or Eyesight, Unseen Disability, 
Wheelchair user, Other) 
• Previous education level (None, 'A' Levels or equivalent, 'O' Levels or 
equivalent, Access to Higher Education, Degree, Foundation Degree, 
GCSE or equivalent, Higher Diploma, Masters, Non-certificated 
learning, Other Diploma/Cert, S/NVQ Level 2, S/NVQ Level 3, S/NVQ 
Level 4) 
• Type of financial support (Bursary, DfES/LEA Mandatory grant/Loan, 
Discretionary grant, Overseas, Private, Retainer, Secondment, Self 
funding, Sponsorship, Traineeship, Other) 
When applicable each record also contained information on progression: 
• Result at first attempt (pass, fail, withdraw, deferred, referred) 
• Date of first result 
• Any subsequent results (in case of deferral or referral) 
• Date of any subsequent results 
[Note some students records had up to five subsequent results.] 
In addition to the above, in June 2007 the GSCC provided the research team 
with information on 15,090 placements relating to 8,702 social work students 
and covering the period April 2003 to March 2006.  The records did not 
include the students’ registration numbers, however, using students’ date of 
birth we were able to match 13,560 records with students’ enrolment records 
for the new degree from 2003-07.  This method of matching may result in 
some error as there is a chance that more than one student may have the 
same date of birth, however, only nine records were duplicates.  The 
remaining 1521 placements could not be matched to any students enrolled for 
the new social work degree during 2003-07; many are expected to relate to 
students who were registered in the last few cohorts of the DipSW. 
The focus of placements data analysis presented in this report is based on the 
matched records of students’ enrolling on the new degree during the first 
academic year 2003-04.  This is due to the fact that this cohort is the only 
cohort to have had the chance to complete its course of study in the period of 
the evaluation.  In total, 2567 students were enrolled for the new degree in 
2003-04 and information on 4518 practice placements was available for 2163 
students, it is more likely that information on placements for the remaining 404 
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students were not included in the records provided by the GSCC for some 
reason rather than that they did not undertake any practice placements. 
Each student’s record enrolled for the new degree during 2003-2004 now 
included the above information in addition to the following information on each 
placement, which in some cases included up to five different placements: 
• Total number of placement 
• Placement sequence 
• Placement year (2003-04, 2004-05, 2005-06) 
• Agency sector for placement (statutory, non-statutory) 
• Agency type (Local authority, Health, Education, Independent sector, 
Private sector, Statuary unspecific, Other) 
• Service focus of agency (Children & Families, Adult Services, Adoption 
& Fostering, Asylum Seekers, Benefits/Welfare/Housing, Domestic 
Violence, Drugs/Alcohol/Substance misuse, Education SW, Hospital 
SW, Learning Disability, Mental Health, Offenders, Older People 
Services, Physical/Sensory Impairment, Community Work, Work with 
Carers, Multiple, Other, Unknown) 
• Whether placement was in an ethnically focused agency (yes, no) 
Online survey 
Research design 
The survey was conceived as a multi-phase panel study, which would allow 
for comparisons between years of study, and across successive intakes to the 
new degree programme.  The original design was to have a six-phase whole 
population survey but towards the end of 2006, it was decided to add a further 
phase, Phase Seven, consisting of first-year students starting their studies in 
2006-2007.  The aim was to provide comparative data for interpreting the 
results of the Phase One and Two surveys.  Table 2 (also included in Chapter 
Two of the main report) shows the sample sizes achieved: 
Table 2: Online survey phases and numbers of students 
responding 
 2003 intake 2004 intake 2005 intake 2006 intake 
Year 1  Phase One N=437 
Phase Two 
N=1,362 
Phase Seven 
807 
Year 2 Phase Four N=443 
Phase Six 
N=534 
  
Phase Three 
N=137 
Phase Five 
N=224 
 Year 3  
 
Sampling and recruitment 
Phase One: First-year students, 2004-2005 entry) 
All the 77 HEIs offering the social work degree were telephoned during 
November and early December 2004 and asked for their co-operation with the 
survey.  None of them refused.  Contacts at HEIs were a mix of administrative 
and academic staff.  Awareness of the evaluation among HEIs at that stage 
was low. 
HEIs were asked to circulate a letter to all 2004-intake students inviting their 
participation in the survey: the letter gave a website address for each student 
to access to register their personal details, including their email address.  
Once students had registered they were sent an email with another website 
address containing the full questionnaire. 
At the same time as emailing the student invitation letter in November/ 
December 2004, a letter to the HEI itself was also attached, to explain a little 
more about the background to the survey, confidentiality, ethical approval, etc.  
This also promised £100 in book tokens to the HEI achieving the highest 
percentage response rate from its students. 
In January 2005, when it became apparent that the response was lower than 
expected, various reminder tactics were put in place, including: 
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• alerting Joint University Council's Social Work Education Committee  
(JJUCSWEC members about the survey at their New Year meeting; 
• introducing a Prize Draw for students who participated (five £50 book 
tokens); 
• posting a notice on www.socialwork-students.com, a BASW-sponsored 
student website, which SWAP had previously used successfully to 
communicate with students; 
• a letter from the Social Care Strategy Manager at DH to all HEI Heads of 
Programme to urge them to co-operate with the survey. 
Issue 2 of the Newsletter for the evaluation was also published during 
January; this also contained a plea to HEI tutors to urge their students to take 
part in the survey. 
None of this activity to reinforce awareness of the survey, and hence 
participation, increased the response by very much.  So during the first half of 
March 2005, reminder telephone calls were made to HEIs to encourage 
further activity with students; this resulted in a doubling of the number of 
student online registrations to the database. 
The online survey fieldwork dates for Phase One were 9/12/2004 to 6/7/2005. 
Phase Two: First-year students, 2005-2006 entry 
Experience with Phase One indicated that asking HEIs to circulate invitation 
letters individually to their students was an inefficient way of collecting student 
email addresses.  Instead, HEIs were asked at Phase Two to compile and 
send a list of student email addresses for students starting their programmes 
in 2005, and a form was prepared for this purpose that could be circulated 
among students at Induction or in class (reproduced on pp.16-17). 
A mailing was undertaken to all HEI Programme Leaders in September 2005, 
at the very start of the new academic year, consisting of a set of these forms – 
one per programme – plus an ‘operational’ letter from Sharpe Research, and 
a covering letter from the Department of Health co-signed by the Head of the 
Social Work Education Group at the General Social Care Council to 
encourage co-operation.  Both letters mentioned a Prize Draw for participating 
students: £50 in book tokens for each of 5 winners.  The HEI Prize Draw was 
dropped. 
 
Development of the online survey 
The questionnaire attempted to provide answers to the main research 
questions posed in the tender document, as far as evidence from students 
was relevant. 
A series of discussion groups with first-year students was held during the 
early summer of 2004, and these informed the development of the wording of 
the initial questionnaire. 
A second series of groups discussions, in 2005 and 2006, contributed in a 
major way to developing the questions about practice placement experiences, 
from the student perspective, introduced into the questionnaire from Phase 
Three onwards. 
Questions were mainly closed – i.e. presenting respondents with pre-coded 
answers to choose from – except for an optional ‘Comments’ question at the 
end. 
There is not a single questionnaire document.  Questions about practice 
placement experiences were not asked in the first year; only of second- and 
third-year students.  Factual questions – including demographics, application 
and selection experiences and previous relevant experiences of social care – 
which would not change over time, were only asked the first time the student 
took part in a survey.  Minor amendments were also made: for example, a 
Phase One question about UCAS tariff points was subsequently dropped 
because it yielded too much non-response; a question about the student’s 
sexuality was introduced at Phase Two.  Questionnaire drafts were circulated 
to members of the research team and the Advisory Group for their comments 
before being finalised. 
Design and format 
Digitab designed and formatted the online questionnaire/s from the drafts 
developed by the research team, using its own proprietary software.  This 
enables respondents to be directed to further ‘filter’ questions depending on 
their answers to specific questions, and prevented from selecting more than 
one answer at questions where a single response was asked for.  
Respondents were able to alter their answers when they wished to make a 
correction. 
The online questionnaire, as presented to respondents, can be viewed until 
the end of 2008 by accessing: 
http://www.digitabdata.co.uk/shr006Demo/shr006reg.asp 
Initial cross-tabulations of the data relating to each phase of the survey were 
provided using QPSMR CL software, one of the best UK market research 
analysis packages, supplied by Market Research Software Ltd.  Then the data 
from each survey Phase was converted into SPSS for subsequent statistical 
analysis by the research team. 
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Student email recruitment form 
 
 September 2005 
STUDENT EMAIL ADDRESS RECORD 
University/College name: -------------------------------- 
Programme: -------------------------------- 
Calling all 2005-entry Social Work degree students…. 
We need your help! 
The Department of Health has commissioned a 3-year study to evaluate the 
new Social Work degree.  Student opinion is a very important part of this, and 
so online questionnaires will be sent out at different stages of the programme 
to see what you think about your teaching, learning opportunities and practice 
placements, and any improvements you want to see.   
PLEASE RECORD CLEARLY YOUR NAME AND EMAIL ADDRESS 
BELOW 
This information will be entered into a confidential and secure database, used 
only for the purpose of survey administration, mainly sending out 
questionnaires.  By giving us your name and email address, you are giving us 
permission to contact you for this purpose.  Thank you very much. 
Your Surname Forename/s Your usual email address: 
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As it became clear that this method of accessing students was not producing 
enough replies, another round of HEI telephone reminders was embarked 
upon in November 2005, continuing well into the New Year and beyond, to 
collect student email addresses.  These telephone conversations revealed a 
much higher level of HEI awareness of the Evaluation than in 2004.   
Some HEIs sent us complete electronic lists of student email addresses, 
which was extremely helpful.  Others suggested that they could distribute a 
letter by email to students individually, which had a web link embedded so that 
they could register their email address; then the questionnaire was emailed to 
them directly.  
The original mailing in September 2005 offered HEIs the possibility of 
administering the survey to students in class using a paper version of the 
questionnaire.  Three HEIs said they would prefer this method, and a 
shortened version of the online questionnaire was sent to them.  But despite 
reminders, none of them returned any completed questionnaires.  One of 
them, however, agreed in the meanwhile to host a student group discussion, 
and this provided an opportunity to follow up on the survey, resulting in a few 
first-year students participating. 
The online survey fieldwork dates for Phase Two were 25/1/2006 to 
15/5/2006. 
Phase Three: Final-year students, 2003-2004 entry 
During the follow-up reminder telephone calls for Phase Two in the early part 
of 2006, HEIs were also asked whether they would be willing to circulate a 
SWDE letter to their final-year students, containing a web link to the final-year 
survey questionnaire.  At this point, some HEIs started raising Data Protection 
concerns about releasing student email addresses without their explicit 
consent. 
The online survey fieldwork dates for Phase Three were 20/5/2006 to 
14/7/2006. 
Phase Four: Second-year students, 2004-2005 entry 
Also during the follow-up reminder telephone calls for Phase Two, HEIs which 
had not achieved a very good response at Phase One were asked if they 
could collect any extra second-year student email addresses, to add to the 
existing Phase One database.  The questionnaire was emailed to these new 
students as well as those who had completed the survey at Phase One. 
The potential confusions from asking HEIs to provide so many student email 
addresses at once meant that Phase Four was postponed from the end of the 
second year to the beginning (October) of the third year. 
The online survey fieldwork dates for Phase Four were 18/10/2006 to 
15/3/2007. 
Technical Appendix: 19 
Technical Appendix: 20 
Of the final usable responses, only 180 had previously taken part at Phase 
One; the other 263 were newly recruited as described.  
Phase Five: Third-year students, 2004-2005 entry 
This Phase was delayed until the end of the academic year, partly because of 
concerns about running into final exams and other assignments, and partly to 
extend the period since the Phase Four survey – also involving the same 
students. 
No attempt was made to increase the sample; the survey questionnaire was 
emailed to those on the Phase One or Phase Four databases – providing that 
they had not said they did not wish to be contacted again. 
The online survey fieldwork dates for Phase Five were 31/5/2007 to 
17/7/2005. 
Phase Six: Second-year students, 2005-2006 entry 
The questionnaire was emailed to all those students on the Phase Two 
database, whether or not they had actually completed the survey at Phase 
Two – again providing they had not indicated that they did not wish to be 
contacted again. 
The online survey fieldwork dates for Phase Six were 4/4/2007 to 11/5/2007. 
Phase Seven: First-year students, 2006-2007 entry 
A sample of 12 HEIs was chosen for this Phase, selected on the basis that 
they offered good coverage of key student variables (men, members of ethnic 
minority communities, postgraduates) and would yield reliable response rates.  
Good regional representation was also ensured.   
The selected HEIs were approached initially by telephone to secure their co-
operation and make appointments for a member of the SWDE team to visit.  
In most cases (9) the questionnaire was administered on paper, in class.  At 
three HEIs arrangements were made for students to have access to the 
Internet, so that questionnaires could be completed by the students online. 
The fieldwork period for Phase Seven ran from 12/3/2007 to 23/7/2007.
Impact of low response rates at Phases One-Six 
The purpose of adding an extra Phase to the original survey research design 
was to check whether student views obtained from a high response survey 
differed in any consistent way from the views expressed in the low response 
surveys.  In other words, the possibility that extremes of opinion among first-
year students in the low response surveys might introduce attitudinal bias to 
the results, was examined by means of comparing these results against the 
Phase Seven data. 
In general, the results of the Phase Seven survey are very similar in 
comparison to Phases One and Two, the earlier first-year cohorts, indicating 
that despite the lower response rates for the earlier cohorts, they reliably 
represent student opinion. 
Responses by first-year students to a selection of the attitudinal questions in 
the survey have been examined in detail, and any differences commented on 
below. 
1. Motivations 
The pattern of responses to the question about ‘All’ motivations was very 
similar, except for higher mentions of: 
• Good career prospects              
• Well paid jobs                           
• Being able to exercise individual responsibility for making my own 
decisions 
These differences may possibly reflect better publicity about social work as a 
career, or positive work experiences on placement.  A much higher proportion 
of Phase Seven students had experienced at least one practice placement by 
the time they filled in the questionnaire (65 per cent, n=521) than for either 
Phase One or Phase Two (respectively 47 per cent, n= 206; 31 per cent, 
n=418).  It may be that the pattern of practice placements at the HEIs selected 
for the Phase Seven sample was different. 
The pattern of response to the question regarding ‘Most important’ motivations 
was very similar between the first-year Phases. 
2. Favourability towards change to degree 
Favourability has moderated very slightly at Phase Seven, from ‘in favour’ 
towards ‘neither’ – the level of disapproval remains just as low.  This small 
change may be due to the novelty of the degree beginning to wear off over 
time. 
Q18:  Opinion about change from 
Diploma-level course to degree 
Phase 
1 
Phase 
2 
Phase 
7 
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programme                                   N: 437 1362 807 
Strongly in favour                    
 %
261 
60 
755 
55 
431 
53 
Slightly in favour                      
%
64 
15 
183 
13 
86 
11 
Neither in favour nor  against           
 %
74 
17 
333 
24 
246 
30 
Slightly against                        
 %
13 
3 
50 
4 
23 
3 
Strongly against                      
 %
2 
<0.5 
14 7 
1 1 
N/S                                   
 %
23 
5 
27 
2 
14 
2 
 
3. Enjoyment  
The pattern of response for enjoyment was similar across the Phases. 
Q20:  Taking everything into 
consideration, how are you 
enjoying your programme so 
far?                                         N: 
Phase 
1 
 
437 
Phase 
2 
 
1362 
Phase 
7 
 
807 
Enjoying it very much              
 %
243 
56 
702 
52 
406 
50 
Quite enjoying it                     
  %
133 
30 
521 
38 
360 
45 
Not enjoying it much               
 %
30 
7 
96 
7 
29 
4 
Not enjoying it at all                
 %
7 
2 
11 4 
1 <0.5 
24 N/S                                 
 % 5 
32 
2 
8 
1 
 
4. Fulfilment of expectations 
One of the questions asked students to say, for each of a series of aspects of 
their programme, whether they had found each one: 
• Better than expected 
• Worse than expected 
• Same as expected 
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‘Better than expected’ responses for Phase Seven were very similar to 
Phases One and Two for all the 19 items but three, the exceptions being: 
Q21:  EXPECTATIONS 
BETTER than expected 
 
Phase 
1 
Phase 
2 
Phase 
7 
Support on placement from Practice 
Teachers/assessors/ supervisors         % 
82 
19 
284 
21 
261 
32 
Face-to-face contact with service users 
and carers                                             %
  
93 
21 
355 295 
26 37 
112 309 144 Computer training                                 
 % 26 23 18 
 
The first two items in the Table were much higher at Phase Seven than at 
Phases 1 or 2, but this may be because more of the students had experienced 
a Practice Placement by the time they filled in the questionnaire.  ‘Computer 
training’, however, was lower – and in parallel more of the Phase Seven 
students said that ‘Computer training’ was ‘Worse than expected’.  It may be 
that in this sample of Phase Seven HEIs the quality of computer training was 
actually poorer than elsewhere, but possibly student expectations were higher 
in 2006-07 than with earlier intakes. 
Looking at the ‘Worse than expected’ data, none except Computer training’ 
were higher at Phase Seven than at Phases 1 or 2, and several items were a 
little lower, ie. more positive.   These included: 
• Quality of teaching 
• Access to other teaching/learning materials (ie. as distinct from online 
materials) 
• Academic support from tutors   
• Pastoral support from tutors   
• Explicit relevance of teaching to social work practice    
• Range, mix of teaching methods 
• Intellectual depth and rigour 
In most cases at Phase Seven, tutors were physically present while students 
were completing questionnaires, and this may have inhibited criticism.  
5. Methods of teaching, learning and assessment 
Overall, slightly more students reported experience at Phase Seven of all the 
various methods of teaching, learning and assessment asked about, than at 
Phases One or Two, ‘Role play’ being the only exception.  There are various 
explanations for this: 
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• A higher proportion of students actually answered the question, ie. non-
response was lower; 
• The survey took place generally later in the academic year, so students 
had greater opportunity to experience different methods, especially those 
relating to practice; 
• These HEIs in fact employed a greater variety of methods, possibly having 
introduced them after the inception of their degree programmes two or 
three years earlier. 
Student ratings of the ‘quality of the learning opportunity’ for each of these 
methods were in general very slightly lower. 
6. Satisfaction with assessment 
Students at Phase Seven were slightly more satisfied than the earlier first-
year cohorts that ‘the way your work has been formally assessed so far, has 
allowed you fairly to demonstrate your learning’. 
 Q25: SATISFACTION WITH 
ASSESSMENT  
Phase
1 
Phase 
2 
Phase 
7 
N: 
 
 
 
437 1362 807 
Very satisfied  +5                                
 %
104 
24 
309 
23 
176 
22 
Fairly  satisfied  +4                              
 %
188 
43 
650 
48 
477 
59 
Neither satisfied nor dissatisfied +3     
%
57 
13 
165 
12 
91 
11 
Fairly  dissatisfied +2                          
 %
24 
5 
98 
 
 
 
 
 
7 
46 
6 
Very dissatisfied   +1                           
 %
12 
3 
28 
2 
6 
1 
NOT STATED                                    52 112 11 
 % 12 8 1 
Mean score 3.90 3.89 3.97 
Pearson’s Chi-square testing gave a value of 20.2559 (probability 0.000) for 
Phase 1 vs. Phase 7, and 17.5557(probability 0.002) for Phase 2 vs. Phase 7, 
meaning that the difference in satisfaction was significant. 
7. Desired improvements 
While about half of the suggested ‘improvements to your degree programme’ 
attracted a little more support at Phase Seven, the order of priority was very 
similar across all the first-year cohorts.  The two improvements showing the 
biggest increases were: 
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Q30:  DESIRED IMPROVEMENTS Phase 
1 
Phase 
2 
Phase 
7 
Base 437 1362 807 
Better availability of books, journals, 
etc.  in the library                               % 
218 
50 
672 495 
49 61 
146 435 346 Wider range of different practice 
placement opportunities                    % 33 32 43 
 
Both of these items may reflect real differences between individual HEIs in the 
resources and arrangements provided for students.  All the remaining 
differences across Phases for ‘improvements’ were less than 10 per cent. 
 
8. Agree/disagree statements 
A series of statements was put to students, who were asked to say to what 
extent they agreed or disagreed with each one, according to the following 
scale: 
• Agree strongly  
• Agree slightly 
• Neither agree nor disagree 
• Disagree slightly 
• Disagree strongly 
 
The Table below sets out the results for students saying they were ‘Very 
satisfied’.  This suggests fairly good consistency between all the three first-
year cohorts.  Chi-square values are shown alongside; those which were 
significant at the 95% confidence level (probability <0.05) are in bold type.  
These results show very difference between the Phases. 
Pearson’s 
Chi-square 
Q31:  AGREE/DISAGREE 
STATEMENTS 
Phase 
2 
 
Phase  
1 
 “Agree strongly”
1362 437 Base:                                      
Phase 
7 
 
807 
Ph 1 
vs. 7 
Ph 2 
vs. 7 
Doing this degree programme has strengthened 
my motivation to go into Social Work as a career  
                        %
201 
 
46 
625 
 
46 
381 
 
47 
 
0.17 
 
0.36 
At this stage in my studies I feel confident of 
passing my degree in Social Work                      % 
 
124 
28 
373 
27 
214 
27 
 
0.49 
 
0.19 
I feel that this programme is making productive 
use of my time                                                     % 
165 
38 
491 
36 
285 
35 
 
0.73 
 
0.12 
There is too much emphasis on self-directed 
study in this degree programme                          % 
 
59 
14 
221 
16 
116 
14 
 
0.18 
 
1.32 
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The academic work on this programme has been 
more difficult than I expected                               % 
 
57 
13 
225 
17 
120 
15 
 
0.77 
 
1.03 
I expect this programme to prepare me well to 
take proper account of cultural differences when 
working with service users                                   %
176 
 
40 
527   
39 
297 
 
37 
 
1.45 
 
0.77 
Social Workers can achieve wonders for 
vulnerable people                                                % 
66 
15 
305 
22 
170 
21 
 
6.56 
 
0.52 
It’s difficult finding the time to get all my studying 
done                                                                   % 
136 
31 
405 
30 
239 
30 
 
0.31 
 
0.00 
Life experience is essential for successful Social 
Workers                                                               % 
182 
42 
519 
38 
291 
36 
 
3.76 
 
0.91 
The level of stress associated with jobs in Social 
Work seems to be decreasing                             % 
6 
1 
37 
3 
24 
3 
 
3.09 
 
0.12 
Significant damage is being caused to the Social 
Work profession by negative media coverage     %
224 
51 
630 
46 
368 
46 
 
3.64 
 
0.09 
120 376 285  The right personal qualities and values are more 
important for successful Social Workers than 
academic ability                                                   % 
7.97 27 28 35 
 
14.22 
 
The slightly higher representation at Phase Seven of school-leavers (11 per 
cent, n=88) compared to the earlier two cohorts (Phase 1: 5 per cent, n=20; 
Phase 2: 9 per cent, n=124) may account for the slightly the slightly higher 
agreement with the statement ‘The right personal qualities and values are 
more important…’.   
 
Overall, there is nothing in these analyses to suggest major variation between 
Phase Seven, for which a response rate of 74 percent was obtained, and the 
earlier first-year Phases.  Most of the differences found suggest in fact that 
Phase seven respondents were more positive about many aspects of their 
student experiences.  In any case, the differences are generally small and not 
beyond what might be expected from independent sample surveys. 
Data management 
In addition to the descriptive data analyses and analyses using univariate 
statistics of the online student survey data, two types further types of analysis 
of the online student survey data were undertaken. 
In all there were 122 students who answered questionnaires in each of the 
three and those answering in the first and final years of the course  However, 
because of this low number, it was decided to focus exclusively on a cross 
sectional analysis.  This used all data from the five survey phases, and 
students responding more than once were treated as separate cases.  This 
enabled comparison between students at different times in their course and 
made it possible to combine the data meaningfully.  We created synthetic 
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cohorts (Heckman and Macurdy, 1980; Hakim, 2000) to include students in 
their first, second and final year of their courses. 
The five separate phases of the survey covered two cohorts of students, those 
starting in 2004-2005, and those starting in 2005-2006.  Data from the surveys 
have been combined as shown below in Table Two.   
Table 2: Synthetic cohorts of student survey data  
Original Synthetic cohort 
Cohort 
(start year) 
Survey 
phase 
Type of 
student 
First years Second 
years 
Final years 
9   Time One UG 
9    PG 
 9  Time Two UG 
  9  PG 
Time Three UG   9 
Cohort 1 (04-
05) 
  9  PG 
9   Time One UG Cohort 2 (05-
06) 9    PG 
9 Time Two UG   
 9  PG  
Thus, the synthetic ‘First years’ cohort includes data from undergraduate and 
postgraduate students taken from the initial surveys of each cohort.  As 
postgraduate courses are two years in length compared with the three years 
of an undergraduate course, data from the second rounds of surveys with 
each original cohort had to be divided.  Second year postgraduates were 
included in the ‘Final year’ synthetic cohort and only undergraduates were 
included in the ‘Second years’ synthetic cohort.  The ‘Final year’ synthetic 
cohort includes postgraduate data from the second survey of each original 
cohort and from both undergraduate and postgraduate students in the third 
survey of the original cohort one.  This has the advantage of bringing together 
the responses of all those students who were about to complete their studies 
enter the workforce.  The views of this group are of particular interest in 
understanding the impact of the degree.  Furthermore, there were relatively 
low numbers of both third year undergraduate and second year postgraduate 
students: creating the synthetic cohort increased this number, increasing the 
chances of finding relevant effects. 
Developing summary variables 
As can be seen from the paper version of the online survey included in this 
Appendix (see page xx), many of the questions included a large number of 
items.  Factor analysis is a multivariate statistical method for reducing large 
numbers of variables to fewer underlying dimensions.  The method chosen to 
analyse survey items was Principal Components Analysis (PCA).  The raw 
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material for PCA is a correlation matrix in which every variable of interest is 
correlated with all of the remaining variables (Bryman and Cramer, 2005).  
There is too much information in a correlation matrix to be interpreted by the 
naked eye and PCA provides the researcher with a method of estimating the 
number of underlying dimensions (factors or principal components) in the data 
and a method of allocating individual items uniquely to those underlying 
dimensions (Watson and Thompson, 2006, p.331). 
All responses to questionnaires were treated separately.  Thus, those 
completing the survey at more than one point in time were counted two or 
three times, depending on how many surveys they had completed. 
The variables ‘loading’ (the term to describe the correlation of that item with 
the factor) onto each factor were grouped to reduce the overall number of 
variables and summary variables were created to reflect the groupings of 
answers to the original questions. 
Box 1: Career motivation factors (online survey, all years, cross-
sectional data) 
Factor Items in Factor 
Good career prospects 
Well paid jobs 
Factor I: Career motivations 
Opportunities for flexible working 
Personal ability to get on with people 
Working in a team 
Wish to tackle injustice and inequalities in society 
Helping individuals improve the quality of their own 
lives 
Especially suitable career for someone with life 
experiences like mine 
Factor II: Altruistic nature and 
personal qualities of students 
Encouragement from family and friends 
High job satisfaction 
Variety of work day to day 
Interesting stimulating work 
Factor III: Day to day nature of 
the work 
Being able to exercise individual responsibility 
The overall KMO measure of Sampling Adequacy >0.5, which means that the sample is 
adequate for the analysis. Further, from the anti-image matrix, the KMO value for each 
individual is also >0.5, suggesting a good sample for this analysis (Field, 2000). Bartlett’s Test 
of Sphericity was significant (P-VALUE<0.01) which suggests that there is enough correlation 
between the variables to continue with the analysis. 
Box 2: Satisfaction with components of the course, Principal 
Component Analysis (online student survey, cross 
sectional data) 
Factors Original items 
Social Work values and ethics 
Anti-oppressive practice 
Social Work theory and methods 
Social Work practice skills and knowledge 
Assessment, planning, intervention 
Research methods 
Inter-disciplinary/inter-professional working 
Working in organisations 
Social work theory 
Interpersonal communication skills 
Law 
Psychology/human growth and development 
Children and families 
Mental health 
Disability 
Sociology 
Social theory 
Social/Public Policy 
Stress management and relaxation 
Study skills 
Time management 
Case management IT systems (agency software packages for 
Social Work process) 
Practice skills  
Report-writing (for agency Social Work cases) 
Record-keeping (for agency Social Work cases) 
Advocacy skills 
Risk assessment skills 
The overall KMO measure of Sampling Adequacy >0.5, which means that the sample is 
adequate for the analysis. Further, from the anti-image matrix, the KMO value for each 
individual is also >0.5, suggesting a good sample for this analysis (Field, 2000). Bartlett’s Test 
of Sphericity was significant (P-VALUE<0.001) which suggests that there is enough 
correlation between the variables to continue with the analysis. 
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Assessment approaches’ and ‘Practice Learning Approaches’ 
Box 3: Rating of learning experiences, Principal Component 
Analysis (online student survey, cross sectional data) 
Factors Original items 
Academic lectures Didactic approaches 
e-learning: Social Work study materials from 
your own College/University Intranet 
 
e-learning: online materials from other 
sources 
 
Presentations/talks from service users 
and/or carers 
 
Computer/IT training  
Joint teaching together with students on 
other courses (eg nursing) as well as Social 
Work students 
 
Workshops Interactive learning 
Role play  
Seminars/small group discussions  
Skills laboratory (video-ed practice 
simulation/s) 
 
Student presentation/s  
Class exercises  
Feedback from teaching staff  
Feedback from fellow students  
Use of Scenarios/Case Study materials  
Essay writing Assessment approaches 
 Test/s, quiz/zes 
 Portfolio/workbook 
 Exam/s 
 Practice studies 
 Project work 
One-day shadowing of an experienced 
Social Worker 
Shadowing of an experienced Social Worker 
- longer than one day 
Practice learning approaches 
Reflective exercises (eg diary, learning log) 
The overall KMO measure of Sampling Adequacy >0.5, which means that the sample is 
adequate for the analysis. Further, from the anti-image matrix, the KMO value for each 
individual is also >0.5, suggesting a good sample for this analysis (Field, 2000). Bartlett’s Test 
of Shericity was significant (P-VALUE<0.01) which suggests that there is enough correlation 
between the variables to continue with the analysis. 
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Box 4 How experience compared with expectations, summary 
variables, Principal Component Analysis (Online student 
survey, cross-sectional data) 
Summary variables Original items 
Quality of teaching Quality of teaching 
 Range, mix of teaching methods 
 Explicit relevance of teaching to Social Work 
practice 
 Intellectual depth and rigour 
 Clear emphasis on relevance of teaching and 
learning to National Occupational Standards 
Access to resources Access to IT equipment 
 Access to online teaching/learning materials, 
inc Intranets 
 Access to other teaching/learning materials 
 Computer training 
 Support for students with special needs (eg 
disability, English as a second language, etc.) 
 Availability from the library of books, journals, 
online materials 
Support to students Academic support from tutors 
 Pastoral support from tutors 
 Support on placement from practice 
teachers/assessors/supervisors 
Interactive learning Face-to-face contact with service users and/or 
carers 
 Collaborative learning - students contributing to 
each other’s learning 
 Range, diversity of life experiences among 
students 
Manageability of studies Timetabling that takes most efficient account of 
students’ time 
 Coping easily with your studies 
Note on methodology: The original three-point scale was recoded into a two-point scale, 
which better enables comparison. The focus here is on those reporting ‘Better than expected’ 
experiences because of the numbers of items. The overall KMO measure of Sampling 
Adequacy is >0.5, which means that the sample is adequate for the analysis. Further, from 
the anti-image matrix, the KMO value for each individual is also >0.5, suggesting a good 
sample for this analysis (Field, 2000). Bartlett’s Test of Sphericity was significant (P<0.001) 
which suggests that there is enough correlation between the variables to continue with the 
analysis. 
Technical Appendix: 31 
Box 5 Student views of practice placements, summary variables, 
Principal Component Analysis (Online student survey, 
Cross-sectional data) 
Summary variables Original items 
Your Practice Teacher had previous 
experience of students on Practice 
Placement (degree or DipSW students) 
Your placement Supervisor had previous 
experience of students on Practice 
Placement (degree or DipSW students) 
Well prepared placement 
The agency was well prepared and ready for 
your placement 
The values of the agency/service were clear 
to everyone 
Service users views and perspectives were 
taken seriously 
The amount of academic work you were 
required to produce while on placement was  
quite easy to cope with 
Positive view of the agency and 
pressures of the placement 
The assessment method was fair and easy to 
understand 
The working environment was very pressured 
Some or all of the service users were from a 
minority ethnic background 
Too much pressure 
Too much prior knowledge was expected of 
you by the agency (e.g. law, procedures)          
The overall KMO measure of Sampling Adequacy is >0.5, which means that the sample is 
adequate for the analysis. Further, from the anti-image matrix, the KMO value for each 
individual is also >0.5, suggesting a good sample for this analysis (Field, 2000). Bartlett’s Test 
of Sphericity was significant (P<0.01) which suggests that there is enough correlation 
between the variables to continue with the analysis 
The first two factors summarise positive views about the placement. First, 
‘Well prepared placement’ summarises three items concerning the general 
readiness of the agency and the experience of practice assessors and 
supervisors.  Second, ‘Positive view of the agency and pressures of the 
placement’ summarises perceptions that HEI requirements and assessments 
were acceptable and positive views of the agencies clarity over values and 
openness to service user views. The final variable summaries two items 
involving perceptions of too much pressure: ‘The working environment was 
very pressured’ and ‘Too much prior knowledge was expected of you by the 
agency (eg law, procedures)’, which were grouped by the students answers 
from the factor analysis with ‘Some or all of the service users were from a 
minority ethnic background’. We have termed this summary variable ‘Too 
much pressure’, although the issue of ethnic mix of service users is perhaps a 
surprising addition to this grouping of items: it possibly indicates that working 
in areas where there are high proportions of people from different ethnic 
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backgrounds creates additional complexities and pressures on students. This 
is an important area for further study.   
Box 6 Overall views of the degree, Principal Component Analysis 
(online student survey, cross sectional data) 
Factors Original items 
Doing this degree programme has 
strengthened my motivation to go into Social 
Work as a career 
At this stage in my studies I feel confident of 
passing my degree in Social Work 
I feel that this programme is making 
productive use of my time 
Positive impact of the degree 
I expect this programme to prepare me well 
to take proper account of cultural differences 
when working with service users 
There is too much emphasis on self-directed 
study in this degree programme 
The academic work on this programme has 
been more difficult than I expected 
Problems with the course 
It‘s difficult finding the time to get all my 
studying done 
Social Workers can achieve wonders for 
vulnerable people 
Positive view of social work 
The level of stress associated with jobs in 
Social Work seems to be decreasing 
Life experience is essential for successful 
Social Workers 
Image and nature of social work 
Significant damage is being caused to the 
Social Work profession by negative media 
coverage 
The right personal qualities and values are 
more important for successful Social Workers 
than academic ability 
The GSCC should be more active in 
publicising  success stories in Social Work to 
the media 
The overall  KMO measure of Sampling Adequacy >0.5, which means that the sample is 
adequate for the analysis. Further, from the anti-image matrix, the KMO value for each 
individual is also >0.5, suggesting a good sample for this analysis (Field, 2000). Bartlett’s Test 
of Sphericity was significant (P-VALUE<0.01) which suggests that there is enough correlation 
between the variables to continue with the analysis. 
Scoring on the summary variables was different, depending on the original 
scoring of the questions.  The following sets of questions or their sub 
questions could only be answered ‘yes or no’: 
• What factors made you want to go to this university?  
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• Motivations for doing social work,  
• Views of impact of degree,  
• Which of the following improvements to your degree programme would 
you like to see?  
• Which of the following would you say was true of this practice placement? 
For all these sets of questions, a ‘yes’ response to any of the original 
questions was scored ‘1’ on the summary variable.  Where all the responses 
were ‘No’ the summary variable was scored ‘0’. 
For the set of questions about whether experience was better, about the same 
or worse than expected, any ‘Better than expected’ answers scored ‘1’ on the 
summary variables.  If no answers to the subset of questions summarised 
were ‘Better than expected’, the summary variables were scored ‘0’. 
The sets of questions asking students to rate learning opportunities and give 
their satisfaction with components of the course had five point scales of 
answers as follows: 
• ‘Excellent very good’; ‘Good’; ‘Neither good nor poor’; ‘Poor’; Very poor’ 
and; 
• ‘Very satisfied’, ‘Fairly satisfied’; ‘neither satisfied’ nor dissatisfied’; ‘Fairly 
dissatisfied’; ‘Very dissatisfied’. 
Any answers of ‘Excellent’; ‘Very good’ or ‘Very satisfied’ or ‘Strongly agree’, 
to the original questions were scored ‘1’ on the summary variables.  If all the 
answers to the subset of questions summarised as a new variable were not 
the  highest category, this was scored ‘0’.  This has the effect of turning the 
five point into a two point scales, which was useful given the generally high 
proportions of students giving the highest rating to at least one of the items 
summarised.  This approach therefore enabled comparison of relative 
satisfaction levels and ratings.  The summary variables were used as 
Independent and Dependent variables in bivariate and multivariate analysis.  
At the relevant point in each chapter in the report, a list is given of the 
summary variables created from the original survey questions used. 
 
 
Online survey analyses tables 
The following set of tables present the detail of analyses summarised and 
referenced in the main report.  The tables are organised by chapters. 
Motivations 
In order to test these associations in more detail, the ‘most important’ 
motivations (altruistic/personal, day to day nature of social work, and career 
factors) were entered into separate binary logistic regressions along with other 
variables looking at previous social care experience, programme type, 
educational attainment, and demographic characteristics.  These analyses 
were designed to test whether different types of student had differing 
motivations.  The advantage of using logistic regression for this sort of 
analysis is that the probability that certain types of respondent would be more 
likely to choose each factor is tested after controlling for all the other 
characteristics also associated with that choice. 
The results from logistic regressions are presented in the form of odds ratios 
(OR) in which the reference category (shown in the second column of Table 1 
below) is compared with the other categories in that group.  For example, men 
are compared with women in the gender category.  Where differences within 
categories are statistically significant, the p-value (shown in the third column), 
will be smaller than 0.05. 
Table 1: Results of logistic regression testing the probability of 
having career reasons as the ‘most important’ motivation 
to be a social worker (online survey, cross sectional data) 
Student characteristics Reference category Career Confidence interval 
  p-value 
Odds 
ratio Lower Higher 
Age < 20 yrs .634   
20-24  .981 .994 .589 1.677
25-34  .600 .874 .528 1.447
35-44  .745 1.088 .656 1.802
45+  .324 .694 .335 1.435
Ethnicity White .002   
Mixed  .619 .738 .223 2.441
Asian  .621 1.233 .538 2.825
Black  .000 2.331 1.544 3.519
Other   .839 1.169 .260 5.258
Gender Female   
Men  .016 1.594 1.092 2.327
Disability Not disabled   
Considers self to be 
disabled 
 .942 .984 .632 1.531
Programme Postgraduate   
Undergraduate  .492 1.185 .730 1.922
Highest educational Degree  .077   
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qualification 
GCSE or equivalent  .233 .674 .352 1.289
A-level or equivalent  .024 .608 .394 .936
Prior experiences None .042   
Paid employment with 
SW employer 
 
.392 .730 .355 1.502
Paid employment in 
related field 
 
.362 .718 .352 1.464
Relevant voluntary work  .040 .442 .203 .963
Personal experience only  .439 1.505 .534 4.240
.000 .197  Constant  
Hosmer and Lemeshow Goodness of fit p=0.121 (therefore significantly a good fit, as this fails 
to reject the null hypothesis that the there is no difference between the observed and 
predicted probabilities).  Nagelkerke R Square = 0.045.  Omnibus chi square = 46.340 
p<0.001. 
Commentary 
The logistic regressions showed that older students were more significantly 
more likely to choose altruistic/personal factors (odds ratio 2.126, p-value 
0.005 for students aged 45 when compared with the reference group of 
respondents aged 18-20, odds ratio 1.547, p-value 0.021 for students aged 
34-44 when compared with the reference group of respondents aged 18-20).  
They were significantly less likely to choose ‘day to day nature of the work’ 
(odds ratio 0.382, p-value 0.003 for students aged 45 when compared with the 
reference group of respondents aged 18-20, and odds ratio 0.496, p-value 
0.002 for students aged 34-44 when compared with the reference group of 
respondents aged 18-20.  These tables have been omitted for reasons of 
space because all the other factors were non-significant.  The most probable 
explanation for this is that, consistent with Marsh and Tresilotis’s (1996) and 
Dunworth’s (2007) research, older students are likely to have had a 
longstanding interest in qualifying as a social worker but that the timing of their 
training has been influenced by other factors such as the availability of 
secondment or other family commitments.  These were the only statistically 
significant differences and they have been omitted here for reasons of space. 
However, there was greater variation in the types of respondent who were 
most likely to choose ‘career factors’ as their most important motivation.  
Table 4.8 shows that men and respondents defining themselves as Black 
were more likely to choose career factors than other students.  This can be 
seen by looking at column three, which shows p-values<0.05 for ethnicity and 
gender, and by looking at column four, which shows odds ratios >1, meaning 
the odds were greater, and thus they were more likely to choose career 
factors as their most important motivation. 
The results presented in Table 1 may reflect the reality that men in social work 
expect to experience better career progression than women (Taylor, 1994; 
Davey, 2002).  It may also be that because of stereotyped assumptions about 
men’s and women’s work, men who decide to study social work will already 
have had to counter assumptions about their motivations in a way that women 
do not (Christie, 2001; McLean, 2003; Christie, 2006).  Thus, they may enter 
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social work education having already developed ideas about what their role 
will entail.  Black workers, and Black women in particular, are over-
represented within the public sector (Spence, 2003; Trades Union Congress, 
2006).  One explanation for this is that while this is no protection against the 
experience of racism in social work and social care (Brockmann et al., 2001; 
Harris and Dutt, 2005), it may be that social work, as a profession in which the 
public sector still provides the majority of paid employment, is perceived as 
offering an environment in which there are better chances of career 
progression and better structural protection against discrimination on the 
grounds of ethnicity. 
Table 11 also shows that respondents with experience as a volunteer were 
less likely to choose career factors.  One possible explanation for this is that 
while the voluntary sector has a high proportion of people with good 
educational qualifications (Clark, 2007a, b), there are more options for people 
who do not have a specific professional qualification than in the statutory 
sector. 
Teaching and learning 
Student views of teaching approaches 
Student characteristics were treated as independent variables in two logistic 
regressions on the rating of ‘Didactic’ and ‘Interactive’ approaches, which 
were treated as dependent variables.  The following characteristics were used 
as independent variables for these analyses:  
• Age 
• Ethnicity 
• Gender 
• Sexuality 
• Disability 
• Considers self to be disabled 
• Type 
• Highest qualification 
• Prior experiences 
• Most important motivation to be a social worker 
These analyses shows the relative importance of these demographic and 
other background variables, whilst holding the others constant.  Tables 2-7 
present the detailed findings of these logistic regressions. 
 
Table 2: Results of logistic regression testing the probability of 
reporting ‘Interactive learning approaches’ as ‘Excellent, 
very good’ by student characteristics (online student 
survey, cross sectional data) 
 Reference 
category 
Highest 
rating of 
‘Interactive 
appoaches’ 
Confidence 
intervals 
(95%) 
Characteristic Reference category P-value Odds 
ratio 
Lower Upper 
Age <20 .005  
20-24  .383 .857 .606 1.213
25-34  .180 .801 .580 1.108
34-44  .015 .660 .471 .924
45 and over  .001 .444 .280 .704
Ethnicity White .003  
Mixed  .184 .621 .308 1.254
Asian  .756 1.102 .596 2.037
Black  .002 1.845 1.245 2.734
Other (including Chinese)  .033 .182 .038 .872
Gender(1) Female  
Male  .157 1.255 .916 1.719
Sexuality Considers self to 
be gay, lesbian or 
bisexual 
 
Does not consider self to be 
gay, lesbian or bisexual 
 .466 1.183 .753 1.856
Disability Does not consider 
self to be disabled 
 
Considers self to be disabled  .412 .881 .650 1.193
Type Postgraduate  
Undergraduate  .985 1.004 .686 1.469
Highest qualification Degree or  above .431  
GSCE or equivalent  .363 1.254 .770 2.044
A’level or equivalent  .202 1.243 .890 1.736
Prior experiences None .030  
Any paid employment by 
social work employer 
 .006 .418 .224 .782
Any paid employment in 
related field 
 .016 .466 .251 .866
Any (relevant) voluntary work  .004 .390 .206 .739
Any personal experience  .008 .281 .110 .717
Most important motivation to 
be a social worker 
Career issues .006  
Altruistic or personal qualities  .003 1.630 1.174 2.262
Day to day experience  .183 1.297 .884 1.902
Constant  .138 1.737  
Hosmer and Lemeshow Goodness of fit  p-value=0.728 (therefore significantly a good fit, as 
this fails to reject the null hypothesis that the there is no difference between the observed and 
predicted probabilities). Nagelkerke R Square = 0.050 Omnibus chi square = 62.827 p<0.001. 
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Commentary 
The results of the logistic regression showed that age, ethnicity, previous 
experience and most important motivation to be a social worker were all 
significant predictors (p-values = 0.005, 0.003, 0.003 and 0.006 respectively) 
of the rating of ‘Interactive learning’. Students in the oldest two age group 35-
44 and 45 and over were two thirds (odds ratio = 0.66, p-value = 0.015) and 
just under a half (odds ratio = 0.44, p-value 0.001) less likely to report that 
‘Interactive approaches’ were ‘Excellent, very good’.  
Black students (compared with white) and those quoting ‘Altruistic or personal 
qualities’ as their most important motivation for becoming a social worker 
(compared with students motivated by ‘Career factors’) were about one and a 
half times (Odds ratios = 1.8, p-value=0.002 and 1.6, p-value=0.003 
respectively) more likely to rate ‘Interactive learning’ as ‘Excellent, very good’ 
as opposed to any other rating. Students from other ethnic backgrounds were 
about a fifth (odds ratio 0.2, p-value=0.033) as likely as white students to give 
‘interactive learning’ the top rating.  Students with all categories of previous 
experience (compared to those with none) were less likely to rate ‘Interactive 
learning’ as ‘Excellent, very good’. Students who had done some ‘Paid work 
with a social work employer’, ‘Other relevant paid work’, ‘Relevant voluntary 
work’ or ‘Personal experience were just under half as likely (odds ratios 0.4, p-
value=0.006;  0.5, p-value=0.016; 0.4, p-value=0.004; and 0.3, p-value= 0.008 
respectively) compared with those without any of these experiences to give 
‘interactive learning approaches the top rating. 
Table 4: Results of logistic regression testing the probability of 
reporting ‘Didactic learning approaches’ as ‘Excellent, very 
good’ by student characteristics (student survey, cross 
sectional data) 
 
Reference 
category 
Highest rating 
of ‘Didactic 
approaches’ 
Confidence 
intervals (95%) 
Characteristic Reference category P-value Odds ratio
Lower Upper
Age <20 .003  
20-24  .622 .917 .650 1.293
25-34  .786 1.045 .759 1.440
34-44  .274 .830 .595 1.158
45 and over  .001 .452 .282 .723
Ethnicity White .883  
Mixed  .612 1.198 .597 2.401
Asian  .912 1.035 .560 1.915
Black  .720 1.071 .734 1.564
Other (including Chinese)  .383 .572 .164 2.003
Gender(1) Female  
Male  .800 .961 .704 1.311
Sexuality 
Considers self to 
be gay, lesbian or 
bisexual 
 
Does not consider self to be 
gay, lesbian or bisexual  
.634 1.115 .714 1.741
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Reference 
category  
Highest rating 
of ‘Didactic 
approaches’ 
Confidence 
intervals (95%) 
Characteristic Reference category P-value Odds ratio
Lower Upper
Disability Does not consider self to be disabled 
 
Considers self to be disabled  .989 1.002 .739 1.360
Type Postgraduate  
Undergraduate  .288 .813 .555 1.191
Highest qualification Degree or  above .141  
GSCE or equivalent  .050 1.631 1.000 2.660
A’level or equivalent  .185 1.253 .897 1.751
Prior experiences None .296  
Any paid employment by 
social work employer  
.137 .648 .366 1.149
Any paid employment in 
related field  
.212 .697 .396 1.228
Any (relevant) voluntary work  .053 .562 .313 1.008
Any personal experience  .559 .766 .314 1.872
Most important motivation to 
be a social worker Career issues 
.000  
Altruistic or personal qualities  .002 1.666 1.197 2.318
Day to day experience  .772 1.059 .719 1.559
Constant  .854 1.066  
Hosmer and Lemeshow Goodness of fit  p-value=0.083 (therefore significantly a good fit, as 
this fails to reject the null hypothesis that the there is no difference between the observed and 
predicted probabilities). Nagelkerke R Square = 0.036 Omnibus chi square = 44.708 p-
value=0.001. 
Commentary 
Age and ‘most important motivation were significant (p-values = 0.003 and 
<0.001 respectively). Students 45 and older were about half as likely (odds 
ratio = 0.5, p-value = 0.001) than students under 20 to give ‘Didactic 
approaches the top rating. As with ratings of ‘Interactive learning’, students 
with ‘Altrusitic or personal qualities’ as most important motivation to be a 
social worker were about one and a half times as likely, compared with 
students citing ‘Career’ as most important motivations (Odds ratio = 1.7, p-
value = 0.002). 
Expectations 
Two logistic regression analyses were also undertaken in order to in order to 
identify the impact of each summary variable summarising the set of items 
asking how students’ experiences compared with expectation (see table x.x 
above) on whether students were enjoying the course ‘very much’. This 
analysis sets out the main effects of each summary variable while holding the 
others constant.  
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Table 3  Result from logistic regression testing the probability of 
‘enjoying the course very much’ by whether experiences 
were ‘Better than expected’ (student survey cross 
sectional data) 
Summary variable 
 
Reference 
category 
Enjoying the 
course very 
much  
Confidence 
intervals (95%) 
  P-value Odds ratio 
Lower Upper 
Quality of teaching Same or worse than expected  
Better than expected  .000 2.456 2.056 2.933
Interactive learning Same or worse 
than expected 
    
Better than expected  .060 1.202 .992 1.456
Manageability of studies Same or worse than expected  
Better than expected  .000 1.843 1.556 2.184
Access to resources Same or worse than expected  
Better than expected  .163 1.141 .948 1.373
Support for students Same or worse than expected  
Better than expected  .000 1.403 1.190 1.654
Constant  .000 .294  
Hosmer and Lemeshow Goodness of fit  p-value =0.484 (therefore significantly a good fit, as 
this fails to reject the null hypothesis that the there is no difference between the observed and 
predicted probabilities). Nagelkerke R Square = 0.148. Omnibus chi square = 324.016 p-
value<0.001. 
Commentary 
Table 3 shows that students whose experiences were ‘Better than expected in 
terms of ‘Manageability of studies; ‘Quality of teaching’ and ‘Support for 
students’ were between abou one and a half and two and a half times as likely 
to be enjoying the course ‘Very much’ (odds ratios 1.8, 2.5 and 1.4,  
respectively; p-values all <0.001) compared with students whose experiences 
were not ‘Better than expected’.   
A further logistic regression was undertaken, investigating the impact of each 
of the 19 original items on the probability of students’ reporting enjoying the 
course ‘very much’. The findings are shown in table 4. 
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Table 4 Result from logistic regression testing the probability of 
enjoying the course ‘very much’ by the degree which  
expectations were met. (student survey cross sectional 
data) 
Area of expectations Reference 
category 
Enjoying the 
course very 
much  
Confidence 
intervals (95%) 
 Reference 
category 
P-
value 
Odds 
ratio 
Lower Upper 
Quality of teaching? Worse than 
expected 
.000   
Better than expected  .000 3.906 2.378 6.415
Same as expected  .000 2.411 1.596 3.642
Pastoral support from tutors Worse than 
expected 
.031   
Better than expected  .102 1.550 .916 2.621
Same as expected  .009 1.763 1.155 2.690
Support on placement from practice 
teachers/assessors/supervisors 
Worse than 
expected 
.000   
Better than expected  .000 2.625 1.619 4.256
Same as expected  .004 1.904 1.231 2.945
Collaborative training, students 
contributing to each others’ learning 
Worse than 
expected 
.009   
Better than expected  .003 2.009 1.270 3.178
Same as expected  .086 1.488 .946 2.340
Range, diversity of life among students Worse than 
expected 
.016   
Better than expected  .007 2.447 1.279 4.681
Same as expected  .054 1.928 .989 3.759
Coping easily with your studies Worse than 
expected 
.000   
Better than expected  .000 3.985 2.498 6.355
Same as expected  .000 1.890 1.346 2.653
Explicit relevance of teaching to social 
workl practice 
Worse than 
expected 
.000   
Better than expected  .000 3.413 2.048 5.689
Same as expected  .003 1.970 1.264 3.069
Range, mix of teaching methods Worse than 
expected 
.035   
Better than expected  .056 1.688 .986 2.891
Same as expected  .010 1.864 1.162 2.991
Access to IT equipment Worse than 
expected 
.867   
Better than expected  .607 1.132 .705 1.819
Same as expected  .645 1.104 .725 1.680
Access to online teaching materials Worse than 
expected 
.974   
Better than expected  .867 1.042 .645 1.684
Same as expected  .820 1.054 .670 1.657
Access to other teaching/learning 
materials 
Worse than 
expected 
.643   
Better than expected  .397 1.249 .747 2.088
Same as expected  .811 1.051 .698 1.585
Academic support from tutors Worse than 
expected 
.710   
Better than expected  .408 .805 .482 1.345
Same as expected  .580 .885 .574 1.364
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Area of expectations Reference 
category 
Enjoying the 
course very 
much  
Confidence 
intervals (95%) 
 Reference 
category 
P-
value 
Odds 
ratio 
Lower Upper 
Support for students with special needs Worse than 
expected 
.606   
Better than expected  .445 1.224 .728 2.056
Same as expected  .317 1.258 .802 1.974
Computer training Worse than 
expected 
.875   
Better than expected  .692 .914 .588 1.423
Same as expected  .982 1.004 .689 1.465
Availability from the library of books, 
journals online materials 
Worse than 
expected 
.805   
Better than expected  .575 1.118 .756 1.654
Same as expected  .573 1.108 .777 1.580
Timetabling that takes most efficient 
account of students’ time 
Worse than 
expected 
.326   
Better than expected  .400 1.176 .806 1.715
Same as expected  .138 1.303 .918 1.849
Face-to-face conact with service 
usersad/or carers 
Worse than 
expected 
.235   
Better than expected  .347 1.246 .788 1.970
Same as expected  .675 .916 .607 1.383
Intellectual depth and rigour Worse than 
expected 
.092   
Better than expected  .031 1.881 1.060 3.338
Same as expected  .066 1.622 .968 2.717
Clear emphasis of teaching to National 
Occupational Standards 
Worse than 
expected 
.741   
Better than expected  .979 1.007 .587 1.729
Same as expected  .601 1.140 .698 1.862
 .000 .003  Constant 
Hosmer and Lemeshow Goodness of fit, p-value =0.838 (therefore significantly a good fit, as 
this fails to reject the null hypothesis that the there is no difference between the observed and 
predicted probabilities). Nagelkerke R Square = 0.401 Omnibus chi square = 418.379 p-value 
<0.001. 
 
Commentary 
Table 4 shows that  students feeling that the experience of all of these 
aspects had been ‘Better than’ or the ‘same as’ expected were more likely to 
be enjoying the course very much:  
 
• Quality of teaching 
• Pastoral support from tutors 
• Support on placement 
• Collaborative training  
• Range, Diversity of life among students 
• Coping easily with your studies 
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• Explicit relevance of teaching to studies 
• Range, mix of teaching methods 
Students indicating that ‘Quality of teaching’, ‘Coping easily with your studies’ 
and ‘Explicit relevance of teaching to social work practice’ had been ‘Better 
than expected’ meant that you were well over three times more likely than 
students who felt that these aspects had been ‘worse than expected’ (odds 
ratios 3.9, p-value <0.001; 4.0, p-value <0.001; and 3.4, p-value <0.001 
respectively.  
 
Practice teaching and learning 
Details of the analyses and tables from Chapter 6, are given in this section, 
with detailed commentary of the results  
Who are students working with on placements? 
We examined differentials in the probability of students to have at least one 
placement in ‘children & families’ by conducting a binary logit regression 
model.  The independent variable set included all students’ characteristics 
indicated in Table 5. 
 
Table 5: Results of logistic regression model examining the 
probability of students to have at least one placement in 
‘children and families’ 
Significantly associated 
variables Sig. OR 95.0% C.I.for OR 
   Lower Upper 
0.044 0.11 0.01 0.94 PT vs. FT 
0.000  Region (ref: Y&H) 
Eastern 0.284 0.79 0.52 1.21 
East Midlands 0.982 1.00 0.68 1.49 
London 0.000 0.48 0.33 0.70 
North East 0.392 0.84 0.57 1.25 
North West 0.668 0.93 0.66 1.30 
0.478 0.88 0.61 1.26 
South East 
0.159 1.31 0.90 1.90 
South West 
0.003 1.68 1.19 2.39 
West Midlands 
0.011 0.73 0.57 0.93 
Men vs. women 
0.310
Constant 
0.73   
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Commentary 
The result of this model shows that only attendance mode, gender and region 
were significantly associated with such probability.  Part time students and 
men were significantly less likely to have at least one placement in ‘children & 
families’ than full time and women students (odds ratios 0.11 and 0.73; p-
values=0.044 and 0.011 respectively). Students enrolled in the West Midlands 
were more likely to do so when compared to the reference category 
(Yorkshire and Humberside) while those studying in London were significantly 
less likely (odds ratios = 1.7 and 0.48; p-values = 0.003 and 0.000 
respectively). 
 
Case Study Site Data 
Case study sites were chosen randomly with attention only to geographical 
spread and avoidance of institutions where the researchers were located, or 
had worked in some capacity (including external examining).  Six sites were 
identified and, between them, they offered 9 routes to qualification based on 
the new requirements: four postgraduate routes and five undergraduate 
routes 
In advance of the visits to case study sites protocol were devised for the 
interviews with key informants at Time One [G] and for Time One focus 
groups with students [C] and service users & carers [E]. 
On return to the case study sites at the end of the evaluation period (Time 
Two) the schedules were reviewed and revised [H, D & F]. Also researchers 
undertaking the interviews and/or focus groups were provided with the 
transcripts from the first round of data gathering and they were asked to 
ensure attention was drawn to any changes anticipated or otherwise. 
All interviews and focus groups held at the case study sites were recorded 
and the tapes transcribed.  The transcriptions were then analyzed using NVivo 
a soft ware programme for qualitative analysis. 
The researchers undertaking the qualitative analysis read a selection of 
transcripts and identified key themes as possible nodes (or main categories) 
for the analysis of the transcripts.  After some testing it was thought that 
nodes generated by the data might not necessarily generate data to answer 
directly the research questions.  It was therefore decided to read a selection of 
transcripts using the research questions as the main categories.  A set of 
Nodes (main categories) with a number of sub nodes emerged from the data 
relating to the research questions (see I).  These were used to analyze all the 
transcribed material. 
On completion of this process the whole research team was informed of the 
data available and material was identified that related directly to each 
research question.  This was collated under the specific headings to enable 
the research team to access the relevant qualitative analysis. 
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Field work completed at each case study site 
Site Key Informants Interviewed* Student Focus Groups Service Users and 
Carers Focus Groups 
Total Vignettes 
Completed 
01 
Undergraduate 
Round 1 
Senior HEI/social work staff 
Programme leader 
Admissions tutor 
Practice learning co-ordinator 
Group 1 – 6 students 
Group 2 – 5 students  
Group 1 – 5 service users 
and carers 
32 
01 
Postgraduate 
Round 1 
Senior HEI/social work staff (4) 
Programme leader/Admissions tutor 
Group 1 – 12 students 
Group 2 – 8 students 
 
Group 1 – 4 service users 
and carers 
23 
01 
Undergraduate 
and 
Postgraduate 
Round 2 
 
Senior HEI/social work staff (2) 
Practice learning co-ordinator 
Admissions tutor 
Group 1 (5 
Undergraduate students) 
 
Group 2 
( 8 Postgraduate 
students) 
Group 1 – 4 service users 
and carers 
31 (Undergraduate 
students) 
 
11 (postgraduate 
students) 
02 
Undergraduate 
Round 1 
Programme leader (several roles) 
 
Group 1 – 2 students 
Group 2 – 7 students 
Interviews with two 
service users/ carers 
7 
02 
Round 2 
Senior HEI/social work staff (2) 
Programme leader 
Admissions tutor 
Practice learning co-ordinator 
Group 1 – 4 students Focus group with service 
users and carers 
Interview with one service 
user 
4 
03 
Undergraduate 
Round 1 
Senior HEI/social work staff (2) 
Programme leader 
Admissions tutor 
Practice learning co-ordinator 
Lecturer and young person (discussion 
re service user and carer involvement) 
Group 1 – 7 students 
Group 2 – 8 students 
Group 1 – 4 
service users and 
carers 
Group 2 – 2 service users 
and carers  
44 
04 
Undergraduate 
Round 2 
Senior HEI/social work staff (2) 
Programme leader 
Practice learning co-ordinator 
Group 1 – 5 students  Group 1 – 4 
students  
5 
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Site Key Informants Interviewed* Student Focus Groups Service Users and 
Carers Focus Groups 
Total Vignettes 
Completed 
04 
Postgraduate 
Round 1 
Senior HEI/social work staff (2) 
Programme leader 
Admissions tutor 
Practice learning co-ordinator 
Group 1 – 10 students 
Group 2 – 7 students 
 
 
Group 1 – 4 service users 
and carers 
34 
05 
Postgraduate 
Round 2 
Senior HEI/social work staff (2) 
Programme leader 
Admissions tutor 
Practice learning co-ordinator 
Group 1 -  7 students No service user and carer 
focus group completed.  
Comments received via 
email. 
23 
05 
Undergraduate 
Programme leader 
Senior HEI/social work staff 
Admissions tutor 
Practice learning co-ordinator 
Group 1 – 6 Students 
Group 2 – 3 Students 
 
One Telephone 
Interview with a 
service user and 
another face-to-
face interview with 
a service user. 
 
17 
05 
Postgraduate 
Programme leader 
Admissions tutor 
Practice learning co-ordinator 
Group 1 – 6 Students 
Group 2 – 5 Students  
Group 1 – 4 service users 
and carers 
39 
05 
Undergraduate/ 
Postgraduate 
Round 2 
Programme leader 
Admissions Tutor 
Practice Learning Co-ordinator 
Group 1 – 4 
undergraduate students  
Group 2 – 8 postgraduate 
students  
One focus group 
completed 
16 (Undergraduate 
students) 
 
18 (postgraduate 
students) 
 
4 (unclear whether 
UG or PG) 
06 
Undergraduate 
Round 1 
Programme leaders (joint interview with 
three members of staff) 
Practice learning co-ordinator 
Admissions tutor 
Senior HEI/social work staff 
Group 1 – 6 students 
Group 2 – 5 students 
 
Group 1 – 8 service users 
and carers 
 
16 
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Site Key Informants Interviewed* Student Focus Groups Service Users and 
Carers Focus Groups 
Total Vignettes 
Completed 
06 
 Postgraduate 
Round 1 
Senior HEI/social work staff (3) 
Programme leader 
Admissions tutor 
Practice learning co-ordinator 
Group 1 – 9 students Group 1 – four service 
users and carers 
9 
06 
Undergraduate/ 
Postgraduate 
Round 2 
Senior HEI/social work staff (2) 
Programme leader (3) 
Admissions tutor 
Practice learning co-ordinator  
Group 1 – 10 
undergraduate students 
 
Group 2 – 5 postgraduate 
students  
Group 1 – seven service 
users and carers  
15 (Undergraduate 
route) 
 
5 (Postgraduate 
route) 
Total Completed 65 key informant interviews 28 Student focus 
groups 
13 Service user and 
carer focus groups, 4 
individual interviews 
353 vignettes 
 
*Job titles have been standardised to preserve anonymity. 
Vignette data 
Qualitative analysis 
The vignettes were analyzed by the researchers using the analytic framework 
[N].  The framework was devised by the researchers having run a pilot 
exercise of administering the vignettes with students not involved in the case 
study sites.  A draft framework was developed and refined by the researchers, 
after completion of answers to the vignettes at case study sites, undertaking 
an analysis of a sample of vignettes to test out the framework. 
Seven researchers were allocated a random selection of completed answers 
to the vignettes from students at Time One at the case study sites for which 
they completed copies of the analytic framework.  While undertaking this 
exercise, they listed additional comments from students and particular aspects 
of the students’ responses. 
An overview of the analysis of the vignettes focussing on this data was 
undertaken.  The lists of researchers’ observations were then organized into 
ten categories of response grouping similar themes. Examples of what the 
category was describing were provided.  These categories were subsequently 
distilled into three overarching categories (see chapter ten for discussion). 
The process of using the analytic framework, making observations on the 
completed answer to the vignettes and organizing these into categories was 
undertaken with the student answers to the vignettes undertaken at the end of 
training (Time Two). 
Quantitative analysis 
Thematic analysis and Scale Development 
Data from the coded vignettes was entered into SPSS for Windows, version 
14 to enable statistical analyses of this data to be undertaken.  Data on each 
of the data items entered into the analyses had originally been coded on a 
five-point scale, from ‘Not mentioned’ as 1, ‘Just mentioned’ as 2, ‘Mentioned’ 
as 3, ‘Strongly mentioned’ as 4 and ‘Emphasised’ as 5.  After inspecting 
preliminary analyses, it was apparent that a three point measure of each item 
more closely reflected how the practice of the coding researchers.  The data 
analyses presented in this report used versions of the data items which had 
been recoded into three-point scales, from ‘Not mentioned’ coded as 1, ‘Just 
mentioned/ mentioned’ recoded as 2 and ‘Strongly mentioned/ emphasised’ 
recoded as 3. 
A series of scales was developed to measure the 11 key themes which had 
been identified by the qualitative analysis of the vignettes.  All scales were 
validated using a combination of reliability analysis and factor analysis.  This 
approach aims to ensure scales have acceptable levels of internal 
consistency and that all items contained within a scale are measuring the 
same dimension. 
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Theme 1: Attention to process of relationships 
Twelve items were identified as potentially forming a scale to measure the 
degree to which students gave attention to the process of relationships.  
Reliability analysis, utilising 198 cases at Time 1, revealed that removal of four 
of these items improved the internal consistency.  A coefficient alpha of .71 
was found for the scale comprising the remaining eight items, revealing a 
moderately high level of internal consistency.  These eight items were then 
subjected to factor analysis which revealed factor item with an eigen value 
greater than 1.5.  This factor with an eigen value of 2.72 accounted for 34.0 
percent of the common variance. 
Vignette Item Item-Total 
Correlation 
Factor 
loadings 
Mean SD
1 Should happen: Reassurance .33 .47 1.23 .49 
1 Social worker should: Establish 
relationship .32 .46 1.25 .52 
1 Social worker should: Explain 
social work role .30 .44 1.05 .24 
2 Social worker should: Give 
information .56 .77 1.45 .63 
2 Social worker should: Give options .53 .72 1.48 .62 
2 Focus of the answer: 
Understanding situation .30 .43 1.85 .62 
2 Focus of the answer: Give 
knowledge to the family .59 .79 1.48 .59 
2 Focus of the answer: Trying not to 
be judgemental .29 .43 1.14 .44 
 
Theme 2: Non-pathologising/pathologising continuum 
Fifteen items were identified as potentially forming a scale to measure the 
degree to which students were on a non-pathologising-pathologising 
continuum. Reliability analysis, utilising 200 cases at Time 1, revealed that 
removal of one of these items improved the internal consistency.  A coefficient 
alpha of .79 was found for the scale comprising the remaining 14 items, 
revealing a moderately high level of internal consistency.  These 14 items 
were then subjected to factor analysis which revealed one factor with an eigen 
value greater than 1.5.  This factor with an eigen value of 3.80 which 
accounted for 27.1 percent of the common variance. 
Vignette Item Item-Total 
Correlation 
Factor 
loadings 
Mean SD
1 Significant: David's parents: 
actions/attitudes .49 .60 1.74 .65
1 Significant: David's parents: 
age/health .37 .47 1.78 .66
1 Going on: Change for David, 
parents) .38 .48 1.87 .64
1 Going on: Parents: 
attitudes/behaviour .40 .52 1.87 .70
1 Going on: David's behaviour .38 .48 1.68 .59
1 Should happen: Involve David .42 .54 2.02 .68
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1 Should happen: Involve parents .54 .67 1.77 .65
1 Should happen: Involve other 
workers .38 .48 1.66 .62
1 Social worker should: Ascertain 
David's wants .38 .50 2.01 .70
1 Social worker should: Involve 
parents .53 .66 1.75 .61
2 Significant: Relationships .37 .48 1.74 .72
2 Significant: Masculinity/male role 
models .30 .39 1.21 .49
2 Significant: Cultural/race issues .260 .35 1.09 .34
2 Significant: Risk .47 .58 1.48 .71
Theme 3: Emphasis on helping 
Nine items were identified as potentially forming a scale to measure the 
degree to which a student's approach to the vignettes was uncritical and 
based primarily on helping.  Reliability analysis, utilising 210 cases at Time 1, 
revealed that removal of five of these items improved the internal consistency.  
A coefficient alpha of .59 was found for the scale comprising the remaining 
four items, revealing a moderate level of internal consistency.  These four 
items were then subjected to factor analysis which revealed one item with an 
eigen value greater than 1.5.  This factor with an eigen value of 1.81 
accounted for 45.2 percent of the common variance. 
Vignette Item Item-Total 
Correlation 
Factor 
loadings 
Mean SD
1 Significant: Day centre: 
closure/appropriateness .33 .62 2.04 .52
1 Significant: Future plans .39 .70 1.76 .62
1 Going on: Practical (e.g. day centre) .44 .74 1.90 .56
1 Should happen: Practical: 
accommodation, employment, new 
centre 
.34 .63 2.09 .63
 
Theme 4: Task/ service oriented  
Seventeen items were identified as potentially forming a scale to measure the 
degree to which approach to the vignettes involved a task/ service orientation.  
Reliability analysis, utilising 197 cases at Time 1, revealed that removal of five 
of these items improved the internal consistency.  A coefficient alpha of .72 
was found for the scale comprising the remaining 12 items, revealing a 
moderately high level of internal consistency.  These 12 items were then 
subjected to factor analysis which revealed two items with an eigen value 
greater than 1.5.  Subsequent inspection of the factors suggested one set of 
variables associated with assessment and a second set of variables 
associated with service delivery.  One variable which did not strongly load on 
either of these factors was subsequently deleted. 
Seven variables were identified as forming a scale about assessment.  
Reliability analysis produced a coefficient alpha of .69, revealing a moderately 
high level of internal consistency, and factor analysis revealed one factor with 
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an eigen value greater than 1.5.  This factor with an eigen value of 1.86 
accounted for 35.4 percent of the common variance. 
Vignette Item Item-Total 
Correlation 
Factor 
loadings 
Mean SD
1 Should happen: Involve other 
workers .35 .54 1.64 .61
1 Social worker should: Set up 
review .34 .51 1.24 .53
1 Social worker should: Undertake 
assessment .42 .62 1.58 .70
2 Should happen: Assessment .45 .65 1.73 .75
2 Should happen: Contact other 
agencies .45 .66 1.62 .68
2 Social worker should: Investigate 
the information .32 .50 1.91 .69
2 Social worker should: Consult 
other agencies .47 .67 1.68 .65
Four variables were identified as forming a scale about service delivery.  
Reliability analysis produced a coefficient alpha of .60, revealing a moderate 
level of internal consistency, and factor analysis revealed one factor with an 
eigen value greater than 1.5.  This factor with an eigen value of 2.45 
accounted for 46.6 percent of the common variance. 
Vignette Item Item-Total 
Correlation 
Factor 
loadings 
Mean SD
1 Social worker should: Referral to 
other services .24 .48 1.69 .60
2 Should happen: Counselling/family 
work .52 .80 1.53 .61
2 Should happen: Refer to other agency .39 .69 1.29 .49
2 Social worker should: Provide 
counselling .40 .72 1.57 .60
Theme 5: Language 
Two items were identified as potentially forming a scale to measure the 
degree to which students used lay (that is non-technical) or accessible 
language.  However, reliability analysis, utilising 206 cases at Time 1 revealed 
a coefficient alpha of .04 indicating that these items did not form a scale. 
Theme 6: Understanding of the social work role 
Thirteen items were identified as potentially forming a scale to measure the 
degree to which the understanding of the role and purpose of social work was 
indicated by students.  Reliability analysis, utilising 175 cases at Time 1, 
revealed that removal of two of these items improved the internal consistency.  
A coefficient alpha of .76 was found for the scale comprising the remaining 11 
items, revealing a moderately high level of internal consistency.  These 11 
items were then subjected to factor analysis which revealed one factor with an 
eigen value greater than 1.5.  This factor with an eigen value of 3.13 
accounted for 34.7 percent of the common variance. 
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Vignette Item Item-Total 
Correlation 
Factor 
loadings 
Mean SD
1 Should happen: Formal mention of 
assessment .58 .72 1.66 .75
1 Social worker should: Undertake 
assessment .53 .68 1.61 .73
1 Reasons for actions: Social workers' 
duty, rights .31 .42 1.39 .61
1 Reasons for actions: Social workers' 
duty, risks and consequences .30 .41 1.19 .45
2 Should happen: Assessment .47 .62 1.78 .77
2 Should happen: Contact other 
agencies .51 .64 1.66 .70
2 Should happen: Child protection 
investigation .33 .44 1.57 .68
2 Should happen: Refer to other 
agency .25 .35 1.32 .51
2 Social worker should: Consult other 
agencies .44 .57 1.70 .66
2 Reasons for actions: Rights/welfare 
of the child .50 .64 1.85 .80
2 Reasons for actions: Social workers' 
duty .36 .48 1.37 .67
Theme 7: Use of theory 
Ten items were identified as potentially forming a scale to measure the degree 
to which students used theory to describe or analyze what was going on.  
Reliability analysis, utilising 197 cases at Time 1, revealed that removal of one 
of these items improved the internal consistency.  A coefficient alpha of .60 
was found for the scale comprising the remaining nine items, revealing a 
moderate level of internal consistency.  These nine items were then subjected 
to factor analysis which revealed one factor with an eigen value greater than 
1.5.  This factor with an eigen value of 2.19 accounted for 24.3 percent of the 
common variance. 
Vignette Item Item-Total 
Correlation 
Factor 
loadings 
Mean SD
1 Significant: Learning disabilities: 
extent/behaviour .25 .43 1.93 .61
1 Significant: David's parents: 
actions/attitudes .34 .63 1.73 .64
1 Significant: David's rights to citizenship .43 .68 1.15 .43
1 Going on: Concepts of 
normality/participation/exclusion/stigma .32 .55 1.39 .58
1 Should happen: Independence/autonomy .35 .56 1.79 .64
2 Significant: Masculinity/male role models .25 .36 1.21 .48
2 Significant: Cultural/race issues .26 .42 1.09 .34
2 Going on: Children observing violence .21 .43 1.79 .66
2 Going on: Relationship breakdown .24 .16 1.59 .67
Theme 8: Person/situation continuum 
Twelve items were identified as potentially forming a scale to measure the 
extent to which students took a holistic approach to the case scenarios.  That 
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is the focused on the wider situation and not just individuals in the vignettes.  
Reliability analysis, utilising 198 cases at Time 1, revealed that removal six of 
these items improved the internal consistency.  A coefficient alpha of .76 was 
found for the scale comprising the remaining six items, revealing a moderately 
high level of internal consistency.  These six items were then subjected to 
factor analysis which revealed one factor with an eigen value greater than 1.5.  
This factor with an eigen value of 2.76 accounted for 46.1 percent of the 
common variance. 
Vignette Item Item-Total 
Correlation 
Factor 
loadings 
Mean SD
1 Should happen: Involve parents .38 .54 1.76 .65
2 Should happen: Consult the 
family .55 .72 1.65 .62
2 Should happen: Children to 
express views .57 .75 1.61 .66
2 Social worker should: Consult 
the family .66 .81 1.83 .60
2 Social worker should: Consult 
the children .56 .75 1.70 .62
2 Social worker should: Create 
relationships .30 .43 1.23 .49
Theme 9: Awareness of social/ structural/ political issues 
Ten items were identified as potentially forming a scale to measure social/ 
structural/ political awareness/ inequalities.  Reliability analysis, utilising 172 
cases at Time 1, revealed that removal two of these items improved the 
internal consistency.  A coefficient alpha of .63 was found for the scale 
comprising the remaining eight items, revealing a moderate level of internal 
consistency.  These eight items were then subjected to factor analysis which 
revealed one factor with an eigen value greater than 1.5.  This factor with an 
eigen value of 2.36 accounted for 29.5 percent of the common variance. 
Vignette Item Item-Total 
Correlation 
Factor 
loadings 
Mean SD
1 Significant: Learning disabilities: 
extent/behaviour .27 .44 1.93 .61
1 Significant: David: age/attitude/exclusion .27 .48 1.80 .65
1 Significant: David's rights to citizenship .49 .70 1.16 .45
1 Going on: Concepts of 
normality/participation/exclusion/stigma .33 .54 1.38 .57
1 Social worker should: Advocacy .43 .64 1.21 .53
1 Social worker should: Empowerment .35 .59 1.35 .62
2 Significant: Cultural/race issues .27 .42 1.08 .31
2 Reasons for actions: Rights/welfare of the 
child .29 .48 1.85 .81
 
Theme 10: Attention to risk and prioritising 
Thirteen items were identified as potentially forming a scale to measure risk 
and prioritising.  Reliability analysis, utilising 172 cases at Time 1, revealed 
that removal four of these items improved the internal consistency.  A 
coefficient alpha of .77 was found for the scale comprising the remaining nine 
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items, revealing a moderately high level of internal consistency.  These nine 
items were then subjected to factor analysis which revealed one factor with an 
eigen value greater than 1.5.  This factor with an eigen value of 3.22 
accounted for 35.8 percent of the common variance. 
Vignette Item Item-Total 
Correlation 
Factor 
loadings 
Mean SD
1 Going on: David's behaviour .31 .43 1.69 .59
2 Significant: Domestic violence .49 .64 2.09 .53
2 Significant: Child abuse: physical .36 .49 1.35 .56
2 Significant: Child abuse: sexual .44 .57 1.50 .63
2 Going on: Abuse of Cathy .50 .65 1.94 .62
2 Going on: Abuse of children .56 .70 1.90 .72
2 Reasons for actions: Safety of the 
family .39 .53 1.92 .70
2 Focus of the answer: Providing 
help/safety for the children .49 .64 2.37 .54
2 Focus of the answer: Providing 
help/safety for Cathy .54 .68 1.96 .63
Theme 11: Service user and carer involvement 
Eight items were identified as potentially forming a scale to measure service 
user and carer involvement.  Reliability analysis, utilising 197 cases at Time 1, 
revealed that removal one of these items improved the internal consistency.  
A coefficient alpha of .79 was found for the scale comprising the remaining 
seven items, revealing a high level of internal consistency.  These seven 
items were then subjected to factor analysis which revealed one factor with an 
eigen value greater than 1.5.  This factor with an eigen value of 3.11 
accounted for 44.5 percent of the common variance. 
Vignet
te 
Item Item-Total 
Correlation 
Factor 
loadings 
Mea
n 
SD 
1 Should happen: Involve David .49 .61 2.01 .67 
1 Should happen: Involve parents .41 .56 1.76 .65 
1 Social worker should: Ascertain David's 
wants 
.47 .60 1.98 .70 
2 Should happen: Consult the family .50 .66 1.65 .62 
2 Should happen: Children to express views .53 .70 1.61 .66 
2 Social worker should: Consult the family .65 .79 1.83 .60 
2 Social worker should: Consult the children .56 .72 1.70 .62 
Validity 
If scales are measuring differing constructs, one might expect to find any pair 
of scales not to be strongly correlated.  However, scales which measure 
constructs which are closely connected, and especially those which include a 
number of overlapping items should be more highly correlated?  As the 
following correlation matrix demonstrates, these predictions were proved 
correct using the Time One data. 
 
Scale 
2 
Scale 
3 
Scale 
4a 
Scale 
4b 
Scale 
6 
Scale 
7 
Scale 
8 
Scale 
9 
Scale 
10 
Scale 
11 
Scale 1 .517** .169* .452** .361** .550** .398** .530** .533** .429** .498** 
Scale 2 1.0 .436** .545** .269** .574** .687** .621** .588** .613** .697** 
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Scale 3  1.0 .339** .235** .384** .405** .250** .398** .364** .263** 
Scale 
4a   1.0 .309** .837** .365** .565** .414** .522** .534** 
Scale 
4b    1.0 .307** .291** .271** .186* .345** .156* 
Scale 6     1.0 .427** .529** .545** .563** .524** 
Scale 7      1.0 .391** .714** .504** .446** 
Scale 8       1.0 .374** .466** .916** 
Scale 9        1.0 .436** .430** 
Scale 
10         1.0 .432** 
** p < .001, * p < .05 
Where: 
Scale 1:  Attention to relationships  
Scale 2:  Non-pathologising/pathologising continuum 
Scale 3: Emphasis on helping 
Scale 4a: Task/ service orientation - Assessment 
Scale 4b: Task/ service orientation - Service delivery 
Scale 6: Understanding the social work role 
Scale 7: Use of theory 
Scale 8: Person/situation continuum 
Scale 9: Awareness of social/ structural/ political issues 
Scale 10: Attention to risk and prioritising 
Scale 11: Service user and carer involvement 
Inter-rater reliability 
Researchers 
After the first round of vignettes had been administered (Time One) at the 
case study sites, the researchers used a sample of answer to vignettes to try 
to check inter-rater reliability. There are statistical tests that can be applied to 
compare actual levels of agreement by checking actual levels of agreement 
with those that might have been expected. These tests were not undertaken 
but other methods were used to check inter-rater reliability. 
In the first instance the seven researchers involved all worked with the sample 
answers to the vignettes and noted similarities and differences in scoring and 
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interpretation.  Protocols for completing the analytic framework were 
developed. 
In addition to this process, as the coding of most cohorts was split between 
two researchers to ensure that no cohort from one case study site and no one 
level of student group (e.g. undergraduate or postgraduate) was analysed by 
the same researcher Another means of checking inter-rater reliability was to 
explore whether the mean ratings of students in each cohort was similar or 
significantly different in terms of how descriptive, analytic and reflective they 
found the answers to each vignette.  This process revealed that pairs of 
researchers were twice as likely to have similar mean ratings on an item 
within a cohort than have significantly different mean ratings.  Any differences 
may well be due to a lack of homogeneity within a cohort on these 
characteristics. It could be argued that this level of accord was due to 
similarities between the researchers, and their shared commitment to social 
work education. However three members of the research group were 
academic researchers who did not have backgrounds in social work education 
or practice, although obviously had knowledge from their involvement in the 
project which might have produced a degree of accord. 
Service User and Carers  
The Service Users and Carers Advisory Group was involved in an exercise to 
check interpretations of the vignettes analysis.  The members of the group 
were sent, in advance of a meeting, a copy of the vignettes and questions, the 
completed answer to the questions from one student and a blank analytic 
framework.  They were asked to complete the framework some did this in 
advance of a meeting and others completed the framework after discussion.  
Five service users and careers completed the analysis of the answer to 
Vignette 1 and four the analysis of Vignette 2.  Their analyses were compared 
to those of the researcher. 
There was a great deal of synergy in the way that the service users and 
carers and the researcher had analyzed the student’s answer.  However there 
were some interesting differences: 
Vignette 1  
• Service users and carers were more likely to identify David’s right to 
citizenship as being ‘mentioned’ or ‘strongly mentioned’. 
• Service users and carers were less likely than the researcher to identify 
practical matters as being mentioned. 
• Service users and carers were less likely to identify Ascertaining 
David’s wants and Empowerment as being mentioned.  
There was accord between service users and carers and the researcher in the 
responses to the questions of criticality. 
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Vignette 2 
There was a high level of ?concordance in the analysis of responses to this 
vignette.  However service users and carers described the answer as being 
more analytic and reflective than the researcher. 
Independent Researcher  
A sample of ten student answers to the vignettes was analyzed by a 
researcher who was not involved in the original coding.  The sample included 
answers to vignettes analyzed across the group of researchers and included 
at least one vignette answer from a student at each site.  The final sample 
included one vignette completed by a postgraduate student at Time Two, four 
completed by undergraduate students at Time One and five completed by 
undergraduate students at Time Two.  There were three matched pairs (that is 
vignettes completed by the same students at Time One &Time Two).  There 
was nothing to identify the student, the site, at which stage they were 
completed or which researcher had analysed them.  Also, the responses had 
been typed to complete the anonymity. 
The analysis undertaken by the independent researcher was compared with 
the original analysis.  For a variety of reasons (e.g. non completion of sections 
in the student answer; non completion of the framework by one of the 
researchers) there were different numbers of ‘scored’ items for each vignette?  
Where both researchers had scored an item, these scores were then 
compared to see whether there was a level of ‘accord’.  This accord was 
where the researchers had both ticked the same category or where, on the 
five point scale, they had both ticked within a range.  That is if they had 
indicated ‘not mentioned’ or ‘just mentioned’ this was seen to be an 
agreement.  Similarly, if they had identified ‘strongly mentioned’ or 
‘emphasised’, this was seen to be an agreement.  A greater level of accord 
would have emerged if the scale used in the quantitative analysis had been 
used, that is to group ‘just mentioned’ with ‘mentioned’.  However, it was 
noted that the researcher team used a greater range of the analytic framework 
than the independent researcher, who tended toward the mid point: 
‘mentioned’.  The aim of the exercise was not a precise comparison. The 
independent researcher was in fact an academic researcher with a 
background in social work education so it could be argued that that might lead 
to congruence in analysis between her and the research team (although as 
has been said there were differences within the research team). The aim was  
to test reliability and identify whether researchers were more ‘generous’ at 
Time Two, that is their scoring was influenced by their knowledge of which 
category they were scoring and at which point in time the answer had been 
completed. 
The level of accord ranged between 37% and 63% items in agreement.  The 
average level of agreement was 52% with a median of 54.3% 
The average level of accord for analysis of vignettes completed by 
undergraduate students at Time One was 55.8% and at Time Two 47.3%.  
That there was greater discrepancy between the independent researcher and 
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the research team analysis at Time Two might suggest that there was a 
tendency on the part of the team to score more favourably at Time Two.  
However, the 3 matched pairs of vignettes indicate that this was not 
necessarily the case as in two out of the three pairs there was greater level of 
accord at Time Two. 
Vignette Time  %  
Accord between 
researchers  
A4 Time One 58.1% 
A5 Time Two 36.7% 
   
B7 Time One 47.1 % 
B6 Time Two 54.7% 
   
C9 Time One 36.6% 
C8 Time Two 58.6% 
 
In these matched pairs there is also evidence that the independent 
researcher identified movement in the student answers in categories that 
compare with those that emerged as significant in the quantitative analysis 
of the whole set of matched pairs.  For example categories where there 
was significant movement (that is more than one column to the right e.g. 
from ‘not mentioned’ to ‘mentioned’) were: 
• Social workers’ duties and rights 
• Understand the situation 
• Fulfilling statutory duty 
• Investigating information 
• Assessment 
• Involve other workers 
• Establish relationship 
Also, there was a high level of accord between the independent 
researchers’ analysis and that of members of the research team on the 
analysis of criticality.  In matched pair A, there was agreement in both the 
level of critical and reflective approach identified for both vignettes, and in 
the amount of movement between Time One & Time Two.  In matched pair 
B, there was complete accord for vignette 2 and in Vignette 1; the 
independent researcher identified more movement towards greater 
analytic and reflective approaches.  In pair C there was accord on levels of 
analytic and reflective approaches to vignette 2 but some discrepancy in 
responses to vignette 1.  The independent researcher identified more 
positive movement in the analytic approach, but perceived the answer to 
the vignette at Time Two as less reflective than at Time One.  In the 3 
other analyses of responses at Time Two where there was not accord 
between the ratings, the independent researcher tended to rate the 
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student responses as more analytic and descriptive than the member of 
the research team.  This would suggest that the researchers were not 
scoring more positively at Time Two. 
Demographic characteristics of students completing vignettes 
Table 1: All students completing vignettes at Time 1: Age group by 
level of course 
 Level of course   Level of course  
Age 
group 
Undergraduate Postgraduate Total  Undergraduate Postgraduate Total 
  Number    Percent  
Under 25 40 22 62  37.7 22.2 30.2 
25-39 44 61 105  41.5 61.6 51.2 
40 and 
over 
22 16 38  20.8 16.2 18.5 
        
Total 106 99 205  100.0 100.0 100.0 
Figures do not always add up to 222 as data was not available on all students. 
Students completing vignettes at Time 1 were slightly older than all degree 
students as previously described in Table 3.6 in Volume 1. This can be 
explained by the higher proportion of postgraduate students in the case study 
sites’ sample (almost half) than for all students in the new degree of which 
one-fifth were postgraduates in 04-05 when the Time 1 vignette data was 
collected. 
Less than one in five (16.9 percent) of students in this sample were male, with 
no significant difference in the gender breakdown between undergraduate and 
postgraduate students (χ2(1) = 0.3, n.s.). 
Table 2 All students completing vignettes at Time 1: Gender by 
level of course 
 Level of course   Level of course  
Age 
group 
Undergraduate Postgraduate Total  Undergraduate Postgraduate Total 
  Number    Percent  
Female 91 20 172  85.8 80.2 83.1 
Male 15 81 35  14.2 19.8 16.9 
        
Total 106 101 207  100.0 100.0 100.0 
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Students completing the vignettes at Time 1 were similarly likely to be female 
(83.1 percent) as for all students enrolled in the degree in 2004-5 (83.1 
percent (83.7 percent) (see Table 3.6).  A slightly higher proportion of males in 
postgraduate degrees than undergraduate degrees in 2004-5 (see Figure 3.2) 
also held for the case study sample. 
Table 3: All students completing vignettes at Time 1: Ethnicity by 
level of course 
 Level of course   Level of course  
Ethnicity U/grad P/grad Total  U/grad P/grad Total 
 Number   Percent  
White British 68 60 128  64.2 60.0 62.1 
White other 1 6 7  0.9 6.0 3.4 
Subtotal White 69 66 135  65.1 66.0 65.5 
        
Asian or Asian British Indian 8 4 12  7.5 4.0 5.8 
Asian or Asian British 
Pakistani 
3 0 3  2.8 0.0 1.5 
Asian or Asian British 
Bangladeshi 
5 4 9  4.7 4.0 4.4 
Subtotal Asian or Asian 
British 
16 8 24  15.1 8.0 11.7 
        
Black or Black British 
Caribbean 
2 4 6  1.9 4.0 2.9 
Black or Black British African 15 11 26  14.2 11.0 12.6 
Black or Black British Other 2 3 5  1.9 3.0 2.4 
Subtotal Black or Black 
British 
19 18 37  17.9 18.0 18.0 
        
Chinese 0 2 2  0.0 2.0 1.0 
Mixed 2 3 5  1.9 3.0 2.4 
Other 0 3 3  0.0 3.0 1.5 
Subtotal Other 2 8 10  1.9 8.0 4.9 
        
Total 106 100 206  100.0 100.0 100.0 
Compared to all degree students in 2004-5, students completing the vignettes 
at Time1 were slightly less likely to identify as ’White’ and more likely to 
identify as ‘Asian’.  The distribution of ethnic groupings varied considerably 
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between sites.  Whereas the proportion of students identifying as ‘White’ was 
around half at two sites, at least 90 percent of students identified themselves 
in this way in two other sites.  Similarly, the proportion of students identifying 
as ‘Asian’ was 3 percent or fewer in three of our case study sites, in two other 
sites it was over 15 percent.  At Time Two, 130 students took part, 
representing a response rate of around 30 per cent.  (It was not possible to 
calculate these more precisely because some students may not have been in 
college on the days that the vignettes were administered.)   
The reasons for the fall in response rates differed from site to site and include 
very practical considerations that affected students ability to get to the site on 
the day the vignettes were administered. Also at Time Two students were 
nearing the end of their programmes and may have many other commitments.   
Table 4: Number of participants from each HEI at Times 1 and 2 
HEI Time 1  Time 2 
 Number Percent  Number Percent 
1 55 24.8  41 31.5 
2 7 3.2  4 3.1 
3 44 19.8  5 3.8 
4 33 14.9  23 17.7 
5 58 26.1  37 28.5 
6 25 11.3  20 15.4 
      
Total 222 100.0  130 100.0 
 
The demographic data for those completing vignettes at Time 2 is given 
below. (Figures do not always add up to 130 as data was not available on all 
students.) 
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Table 5: All students completing vignettes at Time 2: Age group by 
level of course 
 Level of course   Level of course  
Age 
group 
Undergraduate Postgraduate Total  Undergraduate Postgraduate Total 
  Number    Percent  
Under 25 26 9 25  29.1 18.4 24.0 
25-39 25 35 60  45.5 71.4 57.7 
40 and 
over 
14 5 19  25.5 10.2 18.3 
        
Total 55 49 104  100.0 100.0 100.0 
 
Table 6: All students completing vignettes at Time 2: Gender by 
level of course 
 Level of course   Level of course  
Age 
group 
Undergraduate Postgraduate Total  Undergraduate Postgraduate Total 
  Number    Percent  
Female 48 38 86  84.2 76.0 80.4 
Male 9 12 21  15.8 24.0 19.6 
        
 Total 57 50 107  100.0 100.0 100.0 
While a slightly higher proportion of students who completed vignette 2 were 
female than completed vignette 1, our sample is comparable to all degree 
students in 2005-6.  The lack of students aged under 20 completing vignettes 
at time 2, reflects the fact that time 2 vignettes were completed by students 
who were close to graduation. 
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Table 7: All students completing vignettes at Time 2: Ethnicity by 
level of course 
 Level of course   Level of course  
Ethnicity U/grad P/grad Total  U/grad P/grad Total 
 Number   Percent  
White British 34 29 63  61.8 58.0 60.0 
White Irish 1 1 2  1.8 2.0 1.9 
White other 1 3 4  1.8 6.0 3.8 
Subtotal White 36 33 69  65.5 66.0 65.7 
        
Asian or Asian British Indian 2 2 4  3.6 4.0 3.8 
Asian or Asian British 
Pakistani 
2 0 2  3.6 0.0 1.9 
Asian or Asian British 
Bangladeshi 
2 1 3  3.6 2.0 2.9 
Subtotal Asian or Asian 
British 
6 3 9  10.9 6.0 8.6 
        
Black or Black British 
Caribbean 
0 2 2  0 4.0 1.9 
Black or Black British African 8 15 13  14.5 10.0 12.4 
Black or Black British Other 4 0 4  7.3 0.0 3.8 
Subtotal Black or Black 
British 
12 7 19  21.8 14.0 18.1 
        
Chinese 0 2 2  0.0 4.0 1.9 
Mixed 1 2 3  1.8 4.0 2.9 
Other 0 3 3  0.0 6.0 2.9 
Subtotal Other 1 7 8  1.8 14.0 7.6 
        
Total 55 50 105  100.0 100.0 100.0 
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             Social Work Degree  
 
 
             Enrolment Form 
 
 
 
Purpose of this form 
 
One of the criteria for registration on the student section of the GSCC social care 
register is that you are enrolled on an approved social work degree course. 
 
This form ensures that basic information, needed by the GSCC, can be recorded for 
national monitoring purposes and qualification verification and enables easy cross 
checking by student registry that you are eligible for student registration.   
 
You will be sent the appropriate application forms for Registration shortly.  
 
Please read the notes on page 5 before completing this form 
 
 
 
Course (please provide the full name of course you are joining): 
 
 
 
Personal Details 
 
Title                              First Names 
 
 Mr                   Middle Names 
 Mrs 
     Miss                 Surname 
 
 Ms                   Previous Surnames 
 Dr. 
 Prof                 Date of Birth 
                                   (dd/mm/yyyy) 
 
2 
 
 2
 
Monitoring Data 
 
Please provide the following information by ticking ONE BOX ONLY in each section. 
 
Gender 
  = Male  = Female 
 
Education 
 
Please tick the box, which represents the highest award you hold 
 
      Masters Degree (MA/MSc) 
      Hons Degree ( BA/BSc) 
      Foundation Degree 
  
  = higher diploma (e.g. DipHE, HND, BTEC)  = Access to Higher Education course 
  = NVQ level 4  
  = NVQ level 3 
    = NVQ level 2 
   
  = other diploma/certificate , please specify  ……………….. 
    = A levels or equivalent 
    = GCSE or equivalent 
    = None  
 
Ethnic Category:  Which of the following best describes your ethnicity? 
  
White Mixed  = British   = White and Black Caribbean  = Irish   = White and Black African  = Any other white background   = White and Asian 
   = Any other mixed background 
  
Asian or Asian British Black or Black British  = Indian   = Caribbean  = Pakistani   = African  = Bangladeshi   = Any other Black background  = Any other Asian background    
 
Other ethnic categories Not stated  = Chinese why just this one?   = Not stated  = Any other ethnic category   
 
What is your first language        =  English              =  Other  
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Impairment Capacities:  please tick the first box if you have no impairment, or tick one or 
more of the following boxes as appropriate if you have an impairment that affects your 
ability to carry out normal day-to-day activities  
  = no impairment  = ability to lift, carry or otherwise move everyday objects  = mobility  = speech, hearing or eyesight  = manual dexterity  = memory or ability to concentrate, learn or understand  = physical coordination  = perception of the risk of physical danger  = continence  
 
Caring  responsibilities  
 
Please indicate any caring responsibilities that you have: 
  =children of school age   = dependents with particular needs 
 
Financial Support 
 
         - how are you funded? 
  =  DfES/LEA mandatory grant/loan Bursary 
                                                                   
                                                                 =  GSCC UG 
                                                                 =  GSCC PG 
                                                                 =  Any other – please specify……………… 
Employer   = secondment  = traineeship  = sponsorship  = retainer  = overseas student  = self funding   = other 
If other, please specify................................................. 
 
Will you be working to help support yourself when studying? 
   = yes                                        if yes over 10 hours?   yes   no 
   = no  
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Data Protection Act 1998 
The General Social Care Council is registered with the Information Commissioner and data supplied 
by you on this form will be processed in accordance with the provisions of the Data Protection Act 
1998. 
 
We will use the information that you provide to: 
¾ Process your application 
¾ Update and maintain the register 
¾ Keep in touch with you. 
 
When you are registered, the following information will be available to the general public and on the 
General Social Care Council website: 
¾ Your full name and title 
¾ Your registration number 
¾ The postal town where you are studying for your social work course. 
 
We will provide employers and course providers with any information about any conditions imposed 
on your registration, any period of suspension, and any admonishment we impose at any time. 
 
We may exchange relevant information about applicants and registrants with other regulatory bodies 
and similar organisations in the United Kingdom and in other countries: 
¾ To maintain the register 
¾ If we have reasonable grounds for believing that a registrant may pose a risk to the public, 
for example through dishonesty, malpractice or other improper conduct. 
 
In any case where we share information about your application or registration with an organisation 
outside the UK, we will only permit that organisation to process your personal data for the purposes 
of fulfilling regulatory responsibilities equivalent to the responsibilities of the GSCC. In relation to 
information about you that we disclose in this way, any such organisation would be bound by security 
and confidentiality obligations equivalent to the obligations imposed on the GSCC by the Data 
Protection Act 1998. 
 
We also use the information in order to monitor trends and provide reports on the Social Care 
Register. These reports provide statistical data but do not identify individuals. 
 
By signing and sending us this form, you consent to the processing of your personal data in the ways 
described above. 
 
Signature: ________________________________ Date: ____________________ 
 
Name in Block Letters: ____________________________________________________________ 
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Social Work Degree Student Enrolment Notes  
 
Completion of Enrolment Form 
Please note that we will automatically inform your course if you have been 
previously enrolled on the DipSW or social work degree programme. 
 
Data collection 
Please complete all sections of the form following the instructions.  Please tick one 
or more boxes as directed in each section, and complete text (e.g. name) clearly in 
block letters. 
 
Public Record 
The student record office maintains a public record of students enrolling  for awards 
and the outcome.  The public record includes student name, date of birth (where 
needed to confirm identity), course attended, start date, and end date(s) of 
outcome(s).  This information is used by employers and others to check the status 
of qualifications held.  Personal information will remain confidential and will be used 
to produce general statistics only. 
 
Students and the GSCC. 
 
Please see enclosed a leaflet which explains the role of the GSCC with respect to 
social work degree courses and students. It also explains how you can contact the 
GSCC if you have concerns about your course.  
 
For information concerning completion of this form and related matters 
please contact: 
 
Student Registration 
The General Social Care Council 
Myson House 
Railway Terrace 
RUGBY CV21 3HT 
 
Email: studentregistration@gscc.org.uk
 
For information concerning the Data Protection Act or the Freedom of 
Information Act or to make a complaint please contact: 
 
Secretariat 
General Social Care Council 
Goldings House 
2 Hays Lane 
London  SE1 2HB 
 
Email: secretariat@gscc.org.uk 
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Information Sheet for Key Informants 
 
Evaluation of the New Social Work Qualification (England) 
 
You are being invited to take part in a research study.  Before you decide it is important for 
you to understand why the research is being done and what it will involve.  Please take time 
to read the following information carefully and discuss it with others if you wish.  Ask us if 
there is anything that is not clear or if you would like more information.  Take time to decide 
whether or not you wish to take part. 
 
Thank you for reading this. 
 
1. What is the purpose of the study? 
 
The purpose of the research is to evaluate the impact of the new qualification in social work in 
England. The research will examine the introduction of the new qualifying degree in different 
contexts and from the different perspectives of all those involved. The research will also 
identify the effectiveness of the new degree in preparing social work students for entry into 
the profession in a series of case studies. This will involve: 
  
• Gathering data from documentary sources and stakeholders involved in six Higher 
Education Institutions; 
• Analysing data about the arrangements for delivery of programmes, learning and 
teaching, progression of students and preparedness for practice at the sites; 
• Undertaking a skills analysis of social work students at these sites over the course of the 
degree. 
 
The team will work alongside others contracted to evaluate the degree to contextualise data 
from this study.  
 
This research is an evaluation of the process of delivering the new degree. It is not an 
evaluation of individual institutions or individuals.  
 
2. Who is organising and funding the research? 
 
This study is being conducted by a team of researchers from the Glasgow School of Social 
Work, a joint school of the Universities of Glasgow and Strathclyde. We have been contracted 
alongside colleagues from Kings College, London and a private research consultancy by the 
Department of Health to evaluate the new social work qualification.  
 
3. Why have I been chosen? 
 
The research team have randomly selected six higher education institutions to take part in the 
evaluation. The sites have been selected at random but have been stratified to ensure an 
even geographical spread across the country.   
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Within each site, the research team hope to gather information from all individuals involved in 
the development and conduct of the degree programme (stakeholders). Different 
stakeholders may have different expectations and may hold differing perspectives of the new 
degree. For a comprehensive evaluation of the degree to be conducted therefore it is 
important that the research team gather information from all relevant stakeholders. 
Stakeholders include, for example: students; academic staff; practice teachers; and, any 
users and carers involved in the degree.   
 
This study is not intended to evaluate any particular institution or individual. Rather, it 
is designed to evaluate the new degree and factors affecting implementation within 
different contexts.   
  
 
4. Do I have to take part? 
 
It is up to you to decide whether or not to take part.  If you do decide to take part you will be 
given this information sheet to keep and be asked to sign a consent form. If you decide to 
take part you are still free to withdraw at any time and without giving a reason.   
 
5. What do I have to do? 
 
There are a number of different ‘stakeholders’ involved in the implementation of the new 
degree, and the research team will collect information in a number of ways:  
 
As a key informant, you will be asked to take part in an interview with a member(s) of the 
research team.  This interview will take around one hour and during the course of this 
interview you will be asked about a variety of topics including roles and responsibilities; initial 
motivations and expectations; planning, implementation and practical issues; resources; 
progress and future expectations.  You will not have to answer any questions you do not wish 
to and may take a break at any time. 
 
6. What are the possible disadvantages of taking part? 
 
There is a minimum level of discomfort, primarily through time involved in co-operation with 
the researchers. However, measures will be taken to ensure that stakeholders will not be 
contacted more than once in connection with the overall evaluation.   
 
7. What are the possible benefits of taking part? 
 
The findings of the study will, at every stage, be shared with institutions and individuals 
participating in the study. It is anticipated that this will facilitate ‘shared learning’ amongst 
participants and researchers, and allow stakeholders to fully engage with the implementation 
of the new degree.  
 
At a more general level, the evaluation will contribute to knowledge about the necessary 
preparation for high quality social work education and ultimately to the improvement in the 
level of service to vulnerable groups who require social work services. The Department of 
Health has invested significant resources into the new Social Work degree (e.g. funding for 
student bursaries, funding for extra student numbers and funding for practice learning). It is 
imperative that social work (both the profession and the academic discipline) can demonstrate 
both that this investment of public money has been effective and that the requirements of the 
degree achieve the necessary outcomes in terms of preparedness of graduates for practice. 
 
 
8. Will my taking part in this study be kept confidential? 
 
All information that is collected during the course of the research will be kept strictly 
confidential.  Only researchers involved in the evaluation of the degree will be able to access 
data, which is identifiable to you or the site. All information will be kept secure and any data 
held in electronic format will be anonymised. All information will be anonymised during 
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analysis and research participants will not be identified in any reports or publications resulting 
from the study.   
 
 
9. What will happen to the results of the research study? 
 
All participants will receive information regarding the findings of the research. The Department 
of Health Reference Group will receive regular reports from the research team.  Additionally, 
part of the Glasgow School of Social Work web site will be dedicated to the research and will 
provide up to date information on the progress of the research.  The research team will also 
disseminate results by means of seminars with participating sites; presentation of findings at 
national and international conferences and writing of refereed journal articles.  
 
10. Who has reviewed the study? 
 
In preparing the research proposal, the research team has been guided by the Department of 
Health Research Governance Framework. In addition, the research team has considered 
other ethical frameworks, including the Code of Ethics for Social Work Research (see 
www.SWAPltsn.ac.uk) and the code of practice for Social Policy Research, in developing this 
proposal. All research proposals prepared by staff at the University of Glasgow are also 
subject to scrutiny by a Faculty Research Ethics Committee comprising academics and 
representatives from outside the University.  
 
11. Contact for Further Information 
 
Each site has an identified researcher from the team who is a social work academic. The 
researcher responsible for your site is Kate Cavanagh who may be contacted at: 
kate.cavanagh@stir.ac.uk; 01786 467717. Queries about the research may also be directed 
to the research assistant: Gillian MacIntyre, Glasgow School of Social Work, University of 
Strathclyde, Jordanhill Campus, Sir Henry Wood Building, 76 Southbrae Avenue, Glasgow, 
G13 1PP; G.Macintyre@socsci.gla.ac.uk ; 0141-950-3095   
 
 
 
 
Thank you for agreeing to take part in this study. You will be given a copy of this 
information sheet and a signed consent form to keep. 
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Information Sheet for Students 
 
Evaluation of the New Social Work Qualification (England) 
 
You are being invited to take part in a research study.  Before you decide it is important for 
you to understand why the research is being done and what it will involve.  Please take time 
to read the following information carefully and discuss it with others if you wish.  Ask us if 
there is anything that is not clear or if you would like more information.  Take time to decide 
whether or not you wish to take part. 
 
Thank you for reading this. 
 
1. What is the purpose of the study? 
 
The purpose of the research is to evaluate the impact of the new qualification in social work 
in England. The research will examine the introduction of the new qualifying degree in 
different contexts and from the different perspectives of all those involved. The research will 
also identify the effectiveness of the new degree in preparing social work students for entry 
into the profession in a series of case studies. This will involve: 
  
• Gathering data from documentary sources and stakeholders involved in six Higher 
Education Institutions; 
• Analysing data about the arrangements for delivery of programmes, learning and 
teaching, progression of students and preparedness for practice at the sites; 
• Undertaking a skills analysis of social work students at these sites over the course of the 
degree. 
 
The team will work alongside others contracted to evaluate the degree to contextualise data 
from this study.  
 
This research is an evaluation of the process of delivering the new degree. It is not an 
evaluation of individual institutions or individuals.  
 
2. Who is organising and funding the research? 
 
This study is being conducted by a team of researchers from the Glasgow School of Social 
Work, alongside colleagues from Kings College, London and Sharpe Research (a private 
research consultancy) who have been commissioned by the Department of Health to evaluate 
the new social work qualification.  
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3. Why have I been chosen? 
 
The research team have randomly selected six higher education institutions to take part in 
the evaluation. The sites have been selected at random but have been stratified to ensure an 
even geographical spread across the country.   
 
Within each site, the research team hope to gather information from all individuals involved in 
the development and conduct of the degree programme (stakeholders). Different 
stakeholders may have different expectations and may hold differing perspectives of the new 
degree. For a comprehensive evaluation of the degree to be conducted therefore it is 
important that the research team gather information from all relevant stakeholders. 
Stakeholders include, for example: students; academic staff; practice teachers; and, any 
users and carers involved in the degree.   
 
This study is not intended to evaluate any particular institution or individual. 
Rather, it is designed to evaluate the new degree and factors affecting 
implementation within different contexts.   
 
 
4. Do I have to take part? 
 
It is up to you to decide whether or not to take part.  If you do decide to take part you will 
be asked to sign a consent form. If you decide to take part you are still free to withdraw at 
any time and without giving a reason.   
 
5. What do I have to do? 
 
There are a number of different ‘stakeholders’ involved in the implementation of the new 
degree, and the research team will collect information in a number of ways:  
 
As a student, you will be asked to take part in a focus group with a member(s) of the 
research team.  This focus group will take around one hour and during the course of this 
interview you will be asked about a variety of topics including initial motivations and 
expectations; finance; the learning and teaching experience; learning, teaching and 
assessment methods; preparation for practice learning.  You will not have to answer any 
questions you do not wish to and may take a break at any time. 
 
An important part of the research will be to assess the effectiveness of the new degree in 
preparing social work students to enter the profession. One of the ways in which we hope to 
do this is through a skills evaluation of social work students. We hope that you will be able 
to participate in this aspect of the research. This will involve completing written response to 
two case studies (vignettes) twice, once at the outset and once towards the end of the 
degree.  
The third element of this study is to collect information on students’ perceptions and views 
through an online survey to be completed by social work degree students studying on 
courses across the country.  
 
 
6. What are the possible disadvantages of taking part? 
 
There is a minimum level of discomfort, primarily through time involved in co-operation with 
the researchers. However, measures will be taken to ensure that demands on your time are 
kept to a minimum.   
 
7. What are the possible benefits of taking part? 
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The findings of the study will, at every stage, be shared with institutions and individuals 
participating in the study. It is anticipated that this will facilitate ‘shared learning’ amongst 
participants and researchers, and allow stakeholders to fully engage with the implementation 
of the new degree.  
 
At a more general level, the evaluation will contribute to knowledge about the necessary 
preparation for high quality social work education and ultimately to the improvement in the 
level of service to vulnerable groups who require social work services. The Department of 
Health has invested significant resources into the new Social Work degree (e.g. funding for 
student bursaries, funding for extra student numbers and funding for practice learning). It is 
imperative that social work (both the profession and the academic discipline) can 
demonstrate both that this investment of public money has been effective and that the 
requirements of the degree achieve the necessary outcomes in terms of preparedness of 
graduates for practice. 
 
 
8. Will my taking part in this study be kept confidential? 
 
All information that is collected during the course of the research will be kept strictly 
confidential.  Only researchers involved in the evaluation of the degree will be able to access 
data, which is identifiable to you or the site. All information will be kept secure and any data 
held in electronic format will be anonymised. All information will be anonymised during 
analysis and research participants will not be identified in any reports or publications resulting 
from the study.   
 
9. What will happen to the results of the research study? 
 
All participants will receive information regarding the findings of the research. The 
Department of Health Reference Group will receive regular reports from the research team.  
Additionally, part of the Glasgow School of Social Work web site will be dedicated to the 
research and will provide up to date information on the progress of the research.  The 
research team will also disseminate results by means of seminars with participating sites; 
presentation of findings at national and international conferences and writing of refereed 
journal articles.  
 
10. Who has reviewed the study? 
 
In preparing the research proposal, the research team has been guided by the Department of 
Health Research Governance Framework. In addition, the research team has considered other 
ethical frameworks, including the Code of Ethics for Social Work Research (see 
www.SWAPltsn.ac.uk) and the code of practice for Social Policy Research, in developing this 
proposal. All research proposals prepared by staff at the Glasgow School of Social Work are 
also subject to scrutiny by a Faculty Research Ethics Committee comprising academics and 
representatives from outside the University.  
 
11. Contact for Further Information 
 
Each site has an identified researcher from the team who is a social work academic. The 
researcher responsible for your site is Dr Pam Green Lister who can be contacted on 0141 
950 3094; p.green@socsci.gla.ac.uk . Queries about the research may also be directed to the 
research assistant: Dr Gillian MacIntyre, Glasgow School of Social Work, University of 
Strathclyde, Jordanhill Campus, Sir Henry Wood Building, 76 Southbrae Avenue, Glasgow, 
G13 1PP; gillian.macintyre@strath.ac.uk  ; 0141-950-3095   
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Evaluation of the New Social Work Qualification in England 
 
Information Sheet for Users and Carers 
 
The Department of Health have commissioned an evaluation of the new 
three-year degree qualification for social work in England. The research will 
examine the introduction of the new qualification in different contexts and from 
the different perspectives of all those involved.  
 
The involvement of users and carers in the design, management and delivery 
of social work education has been an important innovation in the new 
qualification. As a user/ carer participating in this innovation, the research 
team would like to explore your views on, and experiences of, involvement in 
the degree. We hope that you will be able to participate in this aspect of the 
research. If you agree to take part, this will involve: 
 
• Attending one focus group to discuss user and carer involvement in the 
new degree qualification at your university.  During the course of the 
focus group the following areas will be covered: initial expectations and 
motivations; roles and responsibilities; practical issues and 
experiences; progress and future expectations 
 
• The focus group will comprise of all users and carers involved in the 
design, delivery and management of the new social work degree 
qualification at your university.  
 
• The focus group will last between one and two hours. It will take place 
at the University.  
 
• The focus group will be conducted by 2 members of the research team 
from the University of Glasgow. The researchers will facilitate the 
group, and take a written note of the discussion.  
 
• The research team may use audio tape recording equipment to record 
some focus groups. At the group, you may be asked whether you 
agree to be tape-recorded. Audio tape recording equipment will only be 
used if every member of the group agrees to this. If the group is 
recorded, any audiotapes will only be used for transcription purposes, 
and subsequently destroyed. 
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Participation in this study is voluntary.  If you decide to participate, all 
information provided by you will be strictly confidential. Records of the focus 
groups will only be shared amongst the research team, which is comprised of 
researchers from the University of Glasgow; the Social Care Workforce 
Research Unit; and, Sharpe Research. All members of the research team are 
subject to the ethical requirements of the Department of Health Research 
Governance Framework (copies available on request to the researchers).  
 
It will not be possible to identify you, or any other individual in any report or 
publication resulting from this research  
 
If you have any further questions about this research, please contact Gillian 
MacIntyre, Glasgow School of Social Work, University of Strathclyde, 
Jordanhill Campus, 76 Southbrae Drive, Glasgow, G13 1PP; 
gillian.macintyre@strath.ac.uk  ; 0141-950-3095 
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Evaluation of the New Social Work Qualification in England 
Student Pro Forma 
 
Please complete the following details about yourself 
 
 
Student ID Number _________________________________ 
 
 
 
Gender: 
(Please circle)     Male    
Female 
 
 
 
Age:        
 
 
Ethnicity: 
In your own words, please tell us what you feel best describes your ethnic 
background 
(For example: white, Pakistani, Chinese, Black Caribbean, Other Black, Indian, 
Bangladeshi, Other Asian, Black African, Other) 
 
 
 
Previous Qualifications: 
Please list all qualifications obtained prior to beginning this course 
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Funding Method: 
Please tell us how this course of study is being funded 
(For example: student bursary, sponsored by employer) 
 
 
 
 
 
          
Previous Experience: 
In your own words please tell us about any relevant experience you had 
prior to starting this course: 
 
 
 
 
 
 
 
 
 
 
 
Thank you for taking the time to complete this form 
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CONSENT FORM 
 
 
Title of Project: Evaluation of the New Social Work Degree (England) 
 
 
 
Name of Researcher:   
 
 
 
 Please initi ox al b
1. I confirm that I have read and understand the information sheet 
dated .......April 2007.................. (version ...4.......) for the above study and 
have had the opportunity to ask questions.    
 
2. I understand that my participation is voluntary and that I am free to 
withdraw at any time, without giving any reason. 
    
 
3. I agree to take part in the above study.   
 
 
 
     
Name  Signature  Date 
     
     
     
Researcher  Signature  Date 
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Evaluation of the New Social Work Degree in England 
Focus Group Schedule for Students (Year 1) 
 
Part One 
Initial Expectations and Motivations 
 
• What has influenced you to undertake the new degree in social work? 
• What previous experience do you think you bring to the degree? 
• Can you tell us why you chose this institution? 
• Can you tell us about the selection process? 
• Overall, what do you hope to learn from undertaking the new social work 
degree? 
 
Part Two 
Student Finance 
 
• What kind of financial support do you have to undertake the degree? 
[Prompts: Bursary, student/ personal loans, family support employment] 
• Do you have any issues with regard to these sources of support? 
• If you are sponsored by your employer, what are your expectations and what 
are the expectations of your employer/ 
 
Part Three 
The Learning and Teaching Experience 
 
Induction to the course 
• What do you understand to be the key objectives and expectations of the new 
social work degree? 
• Have you been informed of the requirements for social work training? 
• Are you aware of the overall structure of the course? 
Organisation 
• How have you found the course so far with regard to: 
Organisation   Course Structure 
   Timetable 
Resources  Accommodation 
Access and availability of library books, IT equipment, 
on-line materials 
• Are there any other organisational issues you wish to discuss? 
Course Content 
• What areas have you studied so far? 
• Can you tell us about ‘x’ module [Specific question with regard to modules 
provided in course documentation] 
• Are there any areas of interest or difficulty in the content of the course that 
you would like to raise? 
• How do you envisage applying this knowledge in your practice placement? 
• How up to date have you found the course material? 
 
• Can you tell us about the involvement of: 
- Users and carers in the learning experience 
- Social work employers or practitioners 
- Other agencies [prompts: health, education, benefits, housing] 
• How have you been assisted to understand the service user perspective? 
• How have issues of valuing diversity and equalities been addressed? 
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Part Four: 
Learning, Teaching and Assessment Methods 
 
• What kinds of learning and teaching methods have been used so far in the 
programme? 
• Can you identify methods that you consider to be innovative? 
• What have been the advantages and disadvantages of the different methods 
used? 
• What kind of assessment methods have you experienced? 
• Do you think these methods have allowed you to demonstrate your learning 
so far? 
• What use has been made of E-Learning and new technology in learning, 
teaching and assessment? 
• What kind of learning support a) are you aware of? And b) have used? 
 
Part Five 
Preparation for Practice Learning  
 
• In what way do you think you are prepared for practice placement so far? 
• What knowledge do you expect to require prior to your first placement 
experience? 
• How do you think this will influence your practice? 
• What skills do you hope to develop a) prior to your placement and b) during 
your placement? 
• What is your experience of practice learning so far a) in the College/ 
University and b) in the field (for example shadowing a social worker)? 
• What kinds of support and supervision do you envisage in your practice 
placement? 
• What kinds of assessment of practice learning do you expect? 
 
Part Five 
Barriers 
 
• Overall, have there been any initial difficulties for you since starting the 
course in relation to anything we have discussed previously? 
• Is there anything that you feel would have made your participation on the 
course any easier? 
 
In your opinion, what is the distinctiveness of the degree in this institution and the 
students completing it? 
C 
Evaluation of the New Social Work Degree in England 
Focus Group Schedule for Students 
Topic Guide 
 
Initial Expectations and Motivations 
 
• What has influenced you to undertake the degree in social work? 
 
• What previous experience do you bring to the degree? 
 
Student Finance 
 
• What kinds of financial support do you have to undertake the degree? 
 
The Learning and Teaching Experience 
 
• Induction to the course 
• Have you been informed of the requirements for social work training? 
 
• Organisation 
• How have you found the programme so far with regard to organisation and 
resources? 
 
• Course Content 
• What areas have you studied on the course so far? 
 
• Are there any areas of interest or difficulty in the content of the course that 
you would like to raise? 
 
Learning, Teaching and Assessment Methods 
 
• What kinds of learning and teaching methods have been used so far in the 
programme? 
 
• What kind of assessment methods have you experienced/ 
 
Preparation for Practice Learning 
 
• In what ways do you think you are prepared for practice placement so far? 
 
• What kinds of support and supervision do you envisage in your practice 
placement? 
 
Barriers 
 
• Have there been any initial difficulties? 
 
To sum up, what is the distinctiveness of the degree in this institution and the 
student’s completing it? 
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Evaluation of the New Social Work Qualification in England  
Interview Schedule Two:  Focus Group Schedule for Students 
 
Guidance Notes for Interviewers 
 
• Please read over the transcript from round one before 
completing the focus group.  Make a list of any issues of 
particular interest that you might wish to follow up with the 
respondents.    
• The topic guide is made up of two parts.  Part one is a list of the main 
areas to be covered during the focus group discussions.  Part two 
contains a list of questions and prompts for each of these headings. 
• The questions and prompts should be used at the interviewers’ 
discretion to ensure that all of the areas highlighted in part one are 
adequately covered during the discussion. 
• It is envisaged that each focus group should last for around one hour. 
• The last three questions on page four are summary questions to bring 
the preceding discussions together.  It will be helpful if these 
questions are included towards the end of each focus group 
conducted. 
 1
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Evaluation of the New Social Work Qualification in England  
Interview Schedule Two:  Focus Group Schedule for Students 
Topic Guide 
 
Part One 
Expectations  
 
Part Two 
The learning and teaching experience 
(Including e-learning, content and organisation of the course) 
 
Part Three  
Learning, teaching and assessment methods 
(Including prepara ion for practice learning) t
 
Part Four 
Practice Learning  
 
Part Five 
Opportunities and barriers 
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Evaluation of the New Social Work Qualification in England 
Focus Group Schedule for Students  
List of Questions and Prompts 
 
Part One 
Expectations  
 
• What did you hope to learn from undertaking the new social work degree?  
Do you feel you have achieved this? 
 
 
Part Two 
The Learning and Teaching Experience 
 
Organisation 
• How did you find the course with regard to: 
Organisation   Course Structure 
   Timetable 
Resources  Accommodation 
Access and availability of library books, IT equipment, 
on-line materials 
• Are there any other organisational issues you wish to discuss? 
Course Content 
• Were there any areas of particular interest or difficulty in the content of the 
course that you would like to raise? 
• What have been the most useful areas of learning for you in the University 
setting? 
 
• Can you tell us about the involvement of: 
- Users and carers in the learning experience 
- Social work employers or practitioners 
- Other agencies [prompts: health, education, benefits, housing] 
• How were you assisted to understand the service user perspective? 
• How have issues of valuing diversity and equalities been addressed? 
 
• As a student group did you have a “voice”?  How did you make your views 
known? 
 
Part Three 
Learning, Teaching and Assessment Methods 
 
• What kinds of learning and teaching methods were used in the programme? 
• Were there methods that you considered to be innovative? 
• What have been the advantages and disadvantages of the different methods 
used? 
• What use has been made of E-Learning and new technology in learning, 
teaching and assessment? 
• What opportunities have there been (if any) for inter-professional learning? 
 
• What kind of assessment methods have you experienced? 
• Did these methods allow you to demonstrate your learning? 
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• What kind of learning support a) are you aware of? And b) have used? 
 
• What kind of financial support did you have to undertake the degree? 
[Prompts: Bursary, student/ personal loans, family support employment] 
• Do you have any issues with regard to these sources of support? 
• If you were sponsored by your employer, how was this experience? 
 
 
Part Four 
Practice Learning  
 
• In what ways do you think you were prepared for practice placement prior to 
going out on placement? 
• What was your experience of practice learning a) in the College/ University 
and b) in the field? 
• What knowledge have you applied in your placement? 
• What skills did you develop a) prior to your placement and b) during your 
placement? 
• What kinds of support and supervision did you receive in your practice 
placement? 
• What kinds of assessment of practice learning did you experience? 
 
Part Five 
Opportunities and barriers 
 
• Overall, were there any particular difficulties that you encountered during 
your time on the course? 
• Is there anything that you feel would have made your participation on the 
course any easier? 
 
Would you recommend this course?  What are your reasons for this? 
 
What did you get out of the course that will make you an effective social worker? 
 
Overall, what difference do you feel the new social work degree has made? 
 
To sum up, are there any other comments you would like to make about your 
experiences as a student on this course? 
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Evaluation of the New Social Work Qualification in England 
Interview Schedule Three: Focus Group Schedule for Users and Carers 
 
Guidance Notes for Interviewers 
 
• The topic guide is made up of two parts.  Part One (on page two) is a 
list of the main areas to be covered during the focus group 
discussions.  Part Two (on pages three to five) contains a list of 
questions and prompts for each of these headings. 
• The questions and prompts should be used at the interviewers 
discretion to ensure that all of the areas highlighted in Part One are 
adequately covered during the discussion. 
• It is envisaged that the focus group should last for around one hour. 
• The last two questions on page five are summary questions to bring 
the preceding discussion together.  It would be helpful if these 
questions were included towards the end of each focus group 
conducted. 
 
 1
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Evaluation of the New Social Work Qualification in England 
Interview Schedule Three:  Focus Group Schedule for Users and Carers 
Topic Guide 
 
Part One 
Initial expectations and motivations 
 
Part Two 
Roles and Responsibilities  
 
Part Three 
Practical Issues and Experiences 
 
Part Four  
Progress and Future Expectations 
 
 2
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Evaluation of the New Social Work Degree in England 
Focus Group Schedule for Users and Carers  
 
Part One: 
Initial Expectations and Motivations 
 
• What made you decide to get involved in the new social work degree? 
• How did you get involved/ how were you recruited? [Prompts: Individually, as 
part of a user-led organisation, were already involved with the institution in 
some other capacity] 
• How long have you been involved with the new degree? 
• What organisations are involved in the users and carers reference group?  Do 
you feel that any groups are not represented that should be?  If so, what are 
the reasons for this? 
• What do you feel you bring to the degree both as a group and as individuals? 
• What do you understand to be the key objectives and expectations of the new 
social work degree? 
• What do you hope your involvement in the new degree will achieve? 
[Prompts: better informed social workers, a change in values and attitudes, 
greater awareness and understanding of needs] 
• Have you noticed any significant changes since the onset of your involvement 
in the new degree? 
• Are there any particular areas or parts of the course that you would like to see 
changing?  What are the reasons for this? 
 
Part Two  
Roles and Responsibilities 
 
• As members of the users and carers reference group, what are your main 
roles and responsibilities?  
[Prompts: Are you involved in:  
- Selection of students 
- Course design  
- Delivery of teaching sessions or modules  
- Assessment of students 
- Review of the course 
- User led practice learning opportunities 
- Research 
- Wider University activities such as an Equal Opportunities group] 
 
• Are there areas of the course in which you are not involved that you would 
like to have a greater role? [Use prompts above as examples] 
• Are there any areas where you would not feel comfortable with having a role?  
What are the reasons for this? 
• Overall, do you feel the level and quality of your involvement has been 
sufficient? 
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Part Three 
Practical Issues and Experiences 
 
• Does the institution you work with have a written protocol of values, principles 
and ethics in relation to user and carer involvement? 
• What are the arrangements for your involvement on the course and what are 
your views on this? [Prompts: attendance at staff meetings, dedicated staff 
member etc] 
• Can you tell us what being involved means?  Could you give us some 
examples? 
• How did this [insert examples] go from your point of view? 
• What support did you get?  [Use the following prompts: 
- Do you feel that you have enough time to prepare for teaching 
sessions, meetings and so on? 
- Have you undertaken or been offered training that you feel was 
suitable for your needs? 
- Do you have access to on-going support and debriefing after 
sessions? 
- Do you have access to wider facilities within the institution such as the 
library? 
• Could this support be improved?  In what ways? 
• Have you ever been involved in training on different professional programmes 
such as nursing courses? 
• Do you work with more than one institution? 
• Do you receive payment for the work that you do?  If so do you feel this 
accurately reflects the contribution you make? 
 
Part Four 
Progress and Future Expectations 
 
• How would you describe the level of user/ carer involvement? [Prompts: 
enough, too much could be more] What are your reasons for this? 
• What do you think of the progress that has been made in terms of the 
development of the social work course overall?  How well or badly do you 
think the new social work course is being delivered? 
• Overall what do you hope to achieve from your role on the users and carer’s 
group? 
• What have you learned practically since taking on this role?  Has it 
contributed to your own personal development? 
• Have you found the experience empowering or otherwise? 
• Do you feel like/ see yourself as equal partners in the delivery of the new 
degree? 
• What do you think (if anything) students are gaining from your input?  What 
about staff? 
• Would you advise another user/ carer to get involved?  What are your 
reasons for this? 
• Overall, how valued do you feel? 
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Part Five 
Barriers 
 
• Have there been any initial difficulties? [Prompts: for example in relation to 
payment affecting benefits, access, communication, transport, attitudes within 
the institution] 
• Is there anything that would make your participation any easier? 
 
• What kind of social worker do you think this course will produce? 
 
• To sum up, are there any other comments you would like to make in relation 
to your involvement in the new degree? 
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Evaluation of the New Social Work Qualification in England 
Interview Schedule Three: Focus Group Schedule for Users and Carers 
 
Guidance Notes for Interviewers 
 
• Please read over the transcript from round one before 
completing the focus group.  Make a list of any issues of 
particular interest that you might wish to follow up with the 
respondents.    
• The topic guide is made up of two parts.  Part one is a list of the main 
areas to be covered during the focus group discussions.  Part Two 
contains a list of questions and prompts for each of these headings. 
• The questions and prompts should be used at the interviewers’ 
discretion to ensure that all of the areas highlighted in Part One are 
adequately covered during the discussion. 
• It is envisaged that the focus group should last for around one hour. 
• The last two questions on page five are summary questions to bring 
the preceding discussion together.  It would be helpful if these 
questions were included towards the end of each focus group 
conducted. 
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Evaluation of the New Social Work Qualification in England 
Interview Schedule Three:  Focus Group Schedule for Users and Carers 
Topic Guide 
 
Part One 
Initial expectations and motivations 
 
Part Two 
Roles and Responsibilities  
 
Part Three 
Practical Issues and Experiences 
 
Part Four  
Progress and Future Expectations 
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Evaluation of the New Social Work Degree in England 
Focus Group Schedule for Users and Carers  
 
Part One: 
Expectations and Motivations 
 
• How long have you been involved with the new degree? 
• What organisations are involved in the users and carers reference group?  Do 
you feel that any groups are not represented that should be?  If so, what are 
the reasons for this? 
• Have you noticed any significant changes since the onset of your involvement 
in the new degree? 
 
Part Two  
Roles and Responsibilities 
 
• As members of the users and carers reference group, what are your main 
roles and responsibilities?  
[Prompts: Are you involved in:  
- Selection of students 
- Course design  
- Delivery of teaching sessions or modules  
- Assessment of students 
- Review of the course 
- User led practice learning opportunities 
- Research 
- Wider University activities such as an Equal Opportunities group] 
 
• Are there areas of the course in which you are not involved that you would 
like to have a greater role? [Use prompts above as examples] 
• Are there any areas where you would not feel comfortable with having a role?  
What are the reasons for this? 
• Overall, do you feel the level and quality of your involvement has been 
sufficient? 
 
Part Three 
Practical Issues and Experiences 
 
• Does the institution you work with have a written protocol of values, 
principles and ethics in relation to user and carer involvement? 
• What are the arrangements for your involvement on the course and what are 
your views on this? [Prompts: attendance at staff meetings, dedicated staff 
member etc] 
• What support did you get?  [Use the following prompts: 
- Do you feel that you have enough time to prepare for teaching 
sessions, meetings and so on? 
- Have you undertaken or been offered training that you feel was 
suitable for your needs? 
- Do you have access to on-going support and debriefing after 
sessions? 
- Do you have access to wider facilities within the institution such as the 
library? 
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• Could this support be improved?  In what ways? 
• Have you ever been involved in training on different professional programmes 
such as nursing courses? 
• Do you work with more than one institution? 
• Do you receive payment for the work that you do?  If so do you feel this 
accurately reflects the contribution you make? 
 
Part Four 
Progress and Future Expectations 
 
• How would you describe the level of user/ carer involvement? [Prompts: 
enough, too much could be more] What are your reasons for this? 
• What do you think of the progress that has been made in terms of the 
development of the social work course overall?  How well or badly do you 
think the new social work course is being delivered? 
• Overall what have you achieved from your role on the users and carer’s 
group? 
• What have you learned practically since taking on this role?  Has it 
contributed to your own personal development? 
• Have you found the experience empowering or otherwise? 
• Do you feel like/ see yourself as equal partners in the delivery of the new 
degree? 
• What do you think (if anything) students have gained from your input?  What 
about staff? 
• Would you advise another user/ carer to get involved?  What are your 
reasons for this? 
• Overall, how valued do you feel? 
 
Part Five 
Opportunities and barriers 
 
• Overall, were there any particular difficulties in terms of your involvement? 
[Prompts: for example in relation to payment affecting benefits, access, 
communication, transport, attitudes within the institution] 
• Is there anything that would have made your participation any easier? 
 
• What kind of social worker do you think this course has produced? 
 
• Overall, what difference do you think the new degree in social work has 
made? 
 
• To sum up, are there any other comments you would like to make in relation 
to your involvement in the new degree? 
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Evaluation of the New Social Work Qualification in England: 
Interview Schedule One:  Interview Schedule for Key Informants 
 
Guidance Notes for Interviewers: 
 
• Interviews with key informants are scheduled to last for around one 
hour. 
• Each broad topic area to be covered is highlighted in bold.  There are 
six main areas. 
• A list of all questions and prompts has been included for these 
interviews.  Please use these questions and prompts at your 
discretion but cover as many areas as possible during the course of 
the interview. 
• All questions will be not relevant to all key informants.  Again, please 
use your own discretion to determine this.  Perhaps at the beginning 
of each interview it may be helpful to explain to the respondent that 
they might feel that all questions are not relevant to their particular role 
but that we are interested in hearing their perspectives on the new 
social work qualification. 
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Evaluation of the New Social Work Qualification in England 
Interview Schedule One:  Interview Schedule for Key Informants   
 
Part One: 
Roles and Responsibilities  
 
• What is your role? [Prompts: Dean of faculty, Head of School, Course Leader, 
Practice Learning Co-ordinator, Selection Officer] 
• Can you talk us through your main areas of responsibility? 
• What has been your involvement in the planning or implementation of the new 
social work degree? 
 
Part Two 
Initial Motivations and Expectations 
 
• What do you understand to be the key objectives of the new social work 
degree in England? 
• How does the approach of your particular programme fit (or differ) from the 
general requirements for social work education in England? 
• What differences do you think the new degree will make (in comparison to the 
Dip.SW)? 
• In what ways does the new course differ to the DipSW?  What impact will this 
have on the HEI? 
• What expectations do you have in respect of the new degree?  
 
 
Part Three 
Planning, Implementation and Practical Issues 
 
• What changes have been required in order that your university can provide a 
course of study that meets the new requirements? [Prompt: 
- Selection of students 
- Course design [Prompt: Including e-learning] 
- Delivery of teaching sessions or modules 
- Assessment of students 
- Involvement of service users and carers 
- Practice learning 
- Use of research] 
• What were your key decisions and can you talk us through them? 
• Has the new degree provided an impetus for other changes [Prompts: 
curriculum, methods of teaching, increases in student numbers] 
• What issues, if any, are you aware of in relation to in obtaining approval for 
the new course either within or outside the university? 
• What issues, if any, are you aware of in relation to ongoing reporting 
requirements, especially those in relation to quality assurance/ quality 
enhancement? 
• How are you planning on evaluating the new degree in your university (or the 
bits you are responsible for)? 
• What performance indicators will you be using to evaluate the implementation 
of the new degree? 
• How is social work regarded in the HEI? 
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Part Four 
Resources 
 
• What have been the resource implications of the new degree requirements? 
[Prompts: money, personnel, practice learning opportunities, staff training and 
supervision, involvement of service users and carers, time for research] 
• What additional resources have been received? 
• To what extent, if any, have resources funded by SWAPltsn, SCIE or DH 
assisted in planning and implementing the new degree? 
• Are additional resources required? 
- If so, what? 
 
 
Part Five 
Progress and Future Expectations 
 
• How do you think the new degree is being received? 
- By the university? 
- By staff? 
- By students? 
- By employers? 
- By other stakeholders including service users and carers? 
• Are there changes you’d like to see as the course develops? 
 
 
Part Six 
Barriers 
 
• Have there been unforeseen difficulties or barriers to implementing changes 
required for the new degree? 
- Are these still ongoing issues? 
- How have you tackled these? 
• Were there concerns about the ability to meet particular requirements? 
- If so, what has been the experience so far? 
• What, if anything would have made things easier in terms of implementing the 
new degree? 
 
What is the distinctiveness of the degree in this institution and the students 
completing it? 
 
What kind of social worker do you hope to produce? 
 
To sum up, are there any other comments that you would like to make in relation to 
your experience of implementing the new degree? 
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Evaluation of the New Social Work Qualification in England: 
Interview Schedule One:  Interview Schedule for Key Informants 
 
Guidance Notes for Interviewers: 
 
• Please read over the transcript from round one prior to 
completing the interview.  Make a list of any issues of 
particular interest that you might wish to follow up with the 
respondent 
• Interviews with key informants are scheduled to last for around one 
hour. 
• Each broad topic area to be covered is highlighted in bold.  There are 
six main areas. 
• A list of all questions and prompts has been included for these 
interviews.  Please use these questions and prompts at your discretion 
but cover as many areas as possible during the course of the 
interview. 
• All questions will be not relevant to all key informants.  Again, please 
use your own discretion to determine this.  Perhaps at the beginning 
of each interview it may be helpful to explain to the respondent that 
they might feel that all questions are not relevant to their particular 
role but that we are interested in hearing their perspectives on the 
new social work qualification. 
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Evaluation of the New Social Work Qualification in England 
Interview Schedule One:  Interview Schedule for Key Informants   
 
Part One: 
Roles and Responsibilities  
 
• What is your current role? [Prompts: Dean of faculty, Head of School, Course 
Leader, Practice Learning Co-ordinator, Selection Officer] 
 
 
Part Two 
Implementation and Practical Issues 
 
• What changes have been made since the introduction of the new degree and 
what were your reasons for this? [Prompt: 
- Selection of students 
- Course design [Prompt: Including e-learning] 
- Delivery of teaching sessions or modules 
- Assessment of students 
- Involvement of service users and carers 
- Practice learning 
- Use of research] 
• What were your key decisions and can you talk us through them? 
• Has the new degree provided an impetus for other changes [Prompts: 
curriculum, methods of teaching, increases in student numbers] 
• What issues, if any, are you aware of in relation to quality assurance? 
• How is social work regarded in the HEI?  Has this changed since the 
introduction of the new degree? 
 
Part Three 
Resources 
 
• What have been the resource implications of the new degree requirements? 
[Prompts: money, personnel, practice learning opportunities, staff training 
and supervision, involvement of service users and carers, time for research] 
• What additional resources have been received? 
• To what extent, if any, have resources funded by SWAPltsn, SCIE or DH 
assisted in implementing the new degree? 
• Are additional resources required? 
- If so, what? 
 
Part Four 
Progress and Future Expectations 
 
• How do you think the new degree has been received? 
- By the university? 
- By staff? 
- By students? 
- By employers? 
- By other stakeholders including service users and carers? 
• Are there further changes you’d like to see as the course develops? 
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Part Five 
Opportunities and barriers 
 
• What have been the positive features or advantages of implementing the new 
degree? 
• Have there been unforeseen difficulties or barriers to implementing the new 
degree? 
- Are these still ongoing issues? 
- How have you tackled these? 
• What, if anything would have made things easier in terms of implementing 
the new degree? 
 
What is the distinctiveness of the degree in this institution and the students 
completing it? 
 
What kind of social worker have you produced? 
 
Overall, what difference do you think the new degree in social work has made? 
 
To sum up, are there any other comments that you would like to make in relation to 
your experience of running the new degree? 
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List of Nvivo nodes 
 
 Number of Nodes: 78 
 
 Free Nodes 
 1 Barriers to service user and carer involvement  
 2 Institutional identities 
 3 Research 
 4 Resource Implications 
 5 Specific issues relating to masters 
 6 Tension between prof reqs and uni requirements 
 7 Tensions between values and practice 
 
 8 (1) /Application, recruitment and retention 
 9 (1 1) /Application, recruitment and retention/Student characteristics 
 10 (1 2) /Application, recruitment and retention/Stakeholder involvement 
 11 (1 3) /Application, recruitment and retention/Requirements 
 12 (1 4) /Application, recruitment and retention/Finances 
 13 (1 5) /Application, recruitment and retention/Consequences 
 14 (1 6) /Application, recruitment and retention/Retention and Progression 
 
 15 (2) /Teaching and Learning 
 16 (2 1) /Teaching and Learning/Environment 
 17 (2 1 1) /Teaching and Learning/Environment/Accommodation 
 18 (2 1 2) /Teaching and Learning/Environment/Library and IT equipment 
 19 (2 1 3) /Teaching and Learning/Environment/Philosophy~ ethos 
 20 (2 2) /Teaching and Learning/Financial Issues~ Resources 
 21 (2 3) /Teaching and Learning/Course Content 
 22 (2 3 1) /Teaching and Learning/Course Content/Timetabling 
 23 (2 3 2) /Teaching and Learning/Course Content/Modules 
 24 (2 4) /Teaching and Learning/Assessment ~procedures and methods~ 
 25 (2 5) /Teaching and Learning/Quality assurance 
 26 (2 6) /Teaching and Learning/Methods of delivery 
 27 (2 7) /Teaching and Learning/Student welfare~ learning support 
 28 (2 8) /Teaching and Learning/Use of research 
 
 29 (3) /Practice Learning Experience 
 30 (3 1) /Practice Learning Experience/Availability 
 31 (3 2) /Practice Learning Experience/Range and Diversity 
 32 (3 3) /Practice Learning Experience/Quality 
 33 (3 3 1) /Practice Learning Experience/Quality/Evaluation 
 34 (3 4) /Practice Learning Experience/Supervision 
 35 (3 5) /Practice Learning Experience/Timing 
 36 (3 6) /Practice Learning Experience/Stakeholder Involvement 
 37 (3 7) /Practice Learning Experience/Preparation 
 38 (3 8) /Practice Learning Experience/Assessment 
 
 39 (4) /Innovations 
 40 (4 1) /Innovations/Service User and Carer Involvement 
 41 (4 1 2) /Innovations/Service User and Carer Involvement/Planning 
42 (4 1 3) /Innovations/Service User and Carer Involvement/Curriculum 
Development 
 43 (4 1 4) /Innovations/Service User and Carer Involvement/Teaching 
44 (4 1 4 1) /Innovations/Service User and Carer 
Involvement/Teaching/Previous Involvement 
 45 (4 1 5) /Innovations/Service User and Carer Involvement/Practice Learning 
 46 (4 1 6) /Innovations/Service User and Carer Involvement/Assessment 
I 
 47 (4 1 7) /Innovations/Service User and Carer Involvement/Finances 
 48 (4 1 8) /Innovations/Service User and Carer Involvement/Organisation 
 49 (4 1 9) /Innovations/Service User and Carer Involvement/Research 
50 (4 1 10) /Innovations/Service User and Carer Involvement/Capacity Building~ 
accreditation 
 51 (4 1 11) /Innovations/Service User and Carer Involvement/Selection 
 52 (4 2) /Innovations/Use of Technology 
 53 (4 2 1) /Innovations/Use of Technology/E-learning - delivery 
 54 (4 2 2) /Innovations/Use of Technology/ECDL 
 55 (4 3) /Innovations/Recruitment and Selection 
 56 (4 3 1) /Innovations/Recruitment and Selection/APEL~ LOFT 
 57 (4 4) /Innovations/Inter-professional learning 
 58 (4 5) /Innovations/Exit routes 
 59 (4 6) /Innovations/Assessment 
 60 (4 6 1) /Innovations/Assessment/Fitness to practice 
 
 61 (5) /Entering the Workforce 
 62 (5 1) /Entering the Workforce/Readiness to Practice 
 63 (6) /Experience of the Degree 
 64 (6 1) /Experience of the Degree/GSCC~ DH 
 65 (6 2) /Experience of the Degree/University 
 66 (6 3) /Experience of the Degree/Course 
 67 (6 4) /Experience of the Degree/Personal 
 68 (6 5) /Experience of the Degree/Differences from DipSW 
 69 (6 6) /Experience of the Degree/What kind of social worker 
 70 (6 7) /Experience of the Degree/Use of Research 
 71 (6 8) /Experience of the Degree/Anticipated changes 
 72 (6 9) /Experience of the Degree/Application of knowledge 
 73 (6 10) /Experience of the Degree/Other Stakeholders 
 74 (6 11) /Experience of the Degree/Students 
75 (6 12) /Experience of the Degree/Distinctiveness of degree and students 
completing it 
 
 76 (7) /Implementation and Planning 
 77 (7 1) /Implementation and Planning/Stakeholder 
 78 (7 2) /Implementation and Planning/Staff Training and Development 
J 
Employer’s follow up questionnaire 
 
The telephone interview should be with a professional (at management level) who has 
been involved in recruitment and selection. The interviews should take no more than 30 
mins. and we will take notes of replies. The questions (below) are designed to encourage 
employers to reflect on the difference a degree makes! 
 
Site no  
Agency  
Voluntary/private/statutory  
Person interviewed  
How many students from 
the new degree have been 
interviewed this year? 
 
 
How many students form 
the new degree have been 
selected this year? 
 
 
How many students selected 
had had PL experience in 
the agency in the course of 
their training? 
 
What key factors were you 
looking for in the selection 
process? 
 
 
 
In the light of the above 
what observations can they 
make about the candidates 
that they interviewed? 
(Positive) 
 
 
 
 
 
In the light of the above 
what observations can they 
make about the candidates 
that they interviewed? 
(Negative) 
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Are they able to make any 
comparison with candidates 
from the DipSW? 
 
 
 
 
 
 
 
 
 
Were they (or their agency 
involved in the new degree 
at any HE institution? 
E.g. setting it up; teaching; 
practice learning 
opportunities? 
 
 
 
 
 
 
 
 
 
What expectations did they 
have of degree level 
qualifications (when it was 
introduced)? 
 
 
 
 
 
 
 
 
 
 
 
 
 
What difference do they 
think a degree level 
qualification has made to 
the quality of candidates? 
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Evaluation of the new social work degree qualification 
Questionnaire for practice teachers/assessors 
 
 
Guidance notes for completion: 
Please complete this questionnaire towards the end of or shortly after the placement 
period. 
 
When completing this questionnaire please consider your experiences in relation to: 
students 
at X 
on their first placement 
* Please note that if you supervise students on more than one cou se, you may be asked to r
complete a questionnaire on more than one occasion* 
 
Section 1: About your organisation 
 
1.1  Name of Organisation: ______________________________________ 
 
1.2  Which sector is your organisation in?  
(Please tick) 
 
Local Authority       
Hospital        
Other health-based agency      
Voluntary sector       
Private sector        
Education        
Housing         
 
Other (please specify) _______________________________________ 
 
1.3 Which setting is your organisation in? 
(Please tick) 
 
Community Care        
Community Work       
Day Care        
Fieldwork        
Residential Care       
School         
 
Other (Please specify) ____________________________________________ 
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1.4 Which service user group(s) does your organisation work with? 
(Please tick all that apply)  
 
Children        
Children and families       
Older People        
People with a hearing impairment      
People who are physically disabled      
People with a sight impairment      
People with a learning disability      
People who use mental health services     
Young people        
Offenders        
Substance Misuse       
 
Other (Please specify) ____________________________________________ 
______________________________________________________________ 
 
 
Section 2: About being a practice teacher 
 
2.1 In offering the current practice learning opportunity are you acting as: 
(Please tick) 
 
Practice Teacher/ Assessor (Onsite Supervision)    
Workplace Supervisor       
Practice Teacher/ Assessor (Offsite Supervision)   
 
2.2 Have you had any training specifically relating to practice learning? 
 
Yes       No   
 
2.3 If yes was this training: 
 
Agency-based training       
Training provided by the University/ College    
 
Please give details: _______________________________________________ 
_______________________________________________________________ 
_______________________________________________________________ 
 
2.4 Did this training lead to a qualification? 
 
Yes       No    
 
If yes please give details: 
_______________________________________________________________
_______________________________________________________________ 
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2.5 How long have you been a practice teacher/assessor? 
 
 Years   Months  
 
2.6 How many students do you currently work with/assess on the new degree 
programme? 
 
 students 
 
What course(s) and institution(s) do they come from? 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________ 
 
 
Section 3: Expectations in relation to the new degree 
 
 
3.1   Prior to the current intake of students, were you made aware of the 
requirements of the Department of Health in relation to social work 
education? 
  
 Yes        No       
 
3.2 If yes, where did you get this information? 
(Please tick all that apply) 
 
 Agency training section      
 Information from the University/ College    
 General Social Care Council      
 Department of Health       
 Manager         
 Other employer based information     
  
Other source (Please specify) _________________________________ 
_________________________________________________________ 
 
3.3 Were you involved in any planning for the new degree? 
 
Yes        No     
 
Please give details: 
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3.4 Were you involved in any preparation for the new degree? 
 
3.5 If yes, was this: 
(Please tick all that apply) 
 
Agency training sessions      
Sessions at the University/ College     
GSCC Information sessions      
Practice Learning Taskforce      
 
Other (Please specify) ___________________________________________ 
 
3.6 What were your expectations of students in light of the new degree? 
 
Please give details: 
 
 
 
 
 
 
 
 
 
 
 
3.7 Did you supervise students on the Dip.SW programme? 
 
Yes        No    
 
3.8 If you previously worked with/ assessed CQSW/ Dip.SW students did your 
expectations differ in relation to them? 
 
Yes      No    N/A   
 
Please give details: 
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3.9 What were the key changes in your role under the new degree? 
 
Please give details: 
 
 
 
 
 
 
 
 
 
 
3.10 Have these changes been: 
 
Positive   Negative    Mixed   
 
Please comment: 
 
 
 
 
 
 
 
 
 
Section 4:  The practice experience 
 
4.1 What preparations have you (or your organisation) made for students to 
meet the requirements of the new degree? 
(Please tick all that apply) 
 
New Learning Opportunities      
Training of Practice Assessors     
New Partnership Arrangements     
 
Other (Please specify) _________________________________________  
 
Please give details:    
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4.2 If you worked with/ assessed Dip.SW students were there differences in the 
practice learning opportunities provided? 
 
Yes       No      N/A   
 
 
If yes, please give details:  
 
 
 
 
 
 
 
 
 
4.3 Can you identify innovative practice in your work (or in the work of your 
organisation) as a practice teacher/ assessor? 
 
(For example, learning opportunities in a different organisation, use of technology 
and e-learning) 
 
Yes       No     N/A  
 
If yes, please give details:  
 
 
 
 
 
 
 
 
 
4.4 Was this innovative practice developed in preparation for the new degree? 
 
Yes    No    N/A  
 
4.5 Have there been opportunities for students to work within an inter-agency 
setting during their current placement? 
 
Yes       No    
 
If yes, please give details:     
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4.6 Have these inter-agency opportunities developed as part of the changes for 
the new degree? 
 
Yes    No    N/A  
 
4.7 Since the new degree started, has the involvement of service users and 
carers in the practice learning experience: 
(Please tick) 
 
Increased        
Stayed the same       
Reduced        
 
4.8 How have service users and carers been involved in the practice learning 
experience? 
(Please tick all that apply) 
 
Direct work        
Informal feedback       
Formal student assessment      
Planning student placement activities    
Presentations        
Supervision of students      
 
Other (Please Specify) __________________________________________ 
 
Please give further details: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4.9 Since the new degree was implemented, has the support you received in your 
role as practice assessor: 
(Please tick) 
 
Got better        
Stayed about the same      
Got worse       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4.10 Who generally provides support for you? 
(Please tick all that apply) 
 
Line manager        
Practice Learning Co-ordinator     
University/ College       
 
Other (please specify)_____________________________________________ 
 
4.11 Please give details of support provided including areas where you would like 
more support: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4.12 Have there been any particular resource issues in relation to practice 
learning since the onset of the new degree? 
 
Yes        No     
 
Please give details:  
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Section 4: Impact of the new degree 
 
4.1 Are students on the new degree course: 
(Please tick) 
More prepared for practice placements than DipSW students  
About the same as DipSW students      
Less prepared for practice placements than DipSW students  
 
Please comment on the impact of the new degree in terms of the 
preparedness of students for practice placements:  
 
 
 
 
 
 
 
 
4.2 Do students on the new degree course: 
(Please tick) 
 
Perform better in practice learning than DipSW students   
Perform about the same in practice learning as DipSW students  
Perform less well in practice learning than DipSW students   
 
Please comment on the impact of the new degree on the per ormance of f
students in practice learning: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4.3 In relation to the use of theoretical knowledge do students on the new 
degree course: 
 
Perform better than DipSW students      
Perform about the same as DipSW students     
Perform less well than DipSW students    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4.4 In relation to their approach to equalities issues do students on the new 
degree course: 
 
Perform better than DipSW students      
Perform about the same as DipSW students     
Perform less well than DipSW students     
 
4.5 In relation to communication skills do students on the new degree course: 
 
Perform better than DipSW students      
Perform about the same as DipSW students     
Perform less well than DipSW students     
 
4.6 In your experience, what have been three main barriers or difficulties in 
terms of facilitating good quality practice learning opportunities for students 
undertaking the new degree? 
 
a. _______________________________________________________ 
b. _______________________________________________________ 
c. _______________________________________________________ 
 
4.7 In your experience, what have been three main positive outcomes of the 
new degree for practice learning? 
 
a. _______________________________________________________ 
b. _______________________________________________________ 
c. _______________________________________________________ 
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Section 5: About you 
 
5.1 Your age:    
 
5.2 Are you: 
 
Male     Female   
 
5.3 Your Ethnic Origin: 
 
White     British   
Irish   
Other   
Asian or Asian British   Indian   
    Pakistani  
    Bangladeshi  
    Other   
Black or Black British  Caribbean  
    African   
    Other   
Chinese      
Mixed       
 
Other (please specify)_____________________________________________ 
 
5.4 Which social work or other professional qualification(s) do you hold? 
 
DipSW       
CQSW       
DASS       
CSS       
Home office letter     
 
Other (please specify) _________________________________________ 
 
5.5 Which post-qualifying award(s) do you hold? 
____________________________________________________________ 
____________________________________________________________ 
 
Many thanks for taking the time to complete this questionnaire. 
Please return in the envelope provided to: 
 
Gillian MacIntyre 
Glasgow School of Social Work 
Sir Henry Wood Building 
76 Southbrae Drive 
Glasgow    G13 1PP 
O141-905-3095 
g.macintyre@socsci.gla.ac.uk
 11
  L 
 
 
Evaluation of the new social work degree qualification 
Questionnaire for practice teachers/assessors 
UNDERGRADUATE/ POSTGRADUATE QUESTIONNAIRE 
 
 
Guidance notes for completion: 
We are sending you this questionnaire as you are currently (or have recently) been a 
practice teacher/ assessor for a student completing their final placement on the new 
undergraduate/ postgraduate social work degree at X University.  We would be 
extremely grateful if you could take the time to complete this questionnaire as it 
forms an important part of the national evaluation of the new social work degree in 
England.  
 
Please note that if you have more than one undergraduate/ postgraduate 
student at x University you need only fill in one questionnaire.  If you have students 
from both the undergraduate and postgraduate courses at X university, please 
complete ONE undergraduate questionnaire and ONE postgraduate 
questionnaire. 
 
Section 1: About the placement setting 
 
1.1  Name of Organisation in which student is placed:  
 
 ____________________________________________________________ 
 
1.2  Which sector is this organisation in?  
(Please tick) 
 
Local Authority       
Hospital        
Other health-based agency      
Voluntary sector       
Private sector        
Education        
Housing         
Joint (more than one sector)      
 
Other (please specify) _________________________________________ 
 
1.3 Which setting is this organisation in? 
(Please tick) 
 
Community Care        
Community Work      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Day Care        
Fieldwork        
Residential Care       
School         
 
Other (Please specify) ____________________________________________ 
 
 
1.4 Which are the MAIN service user group(s) this organisation works with? 
(Please tick all that apply)  
 
Children        
Children and families       
Older People        
People with a hearing impairment      
People who are physically disabled      
People with a sight impairment      
People with a learning disability      
People who use mental health services     
Young people        
Offenders        
Substance Misusers       
People living with HIV/ AIDS      
Asylum seekers/ refugees      
People with a terminal illness      
Victims of crime or violence      
 
Other (Please specify) ____________________________________________ 
______________________________________________________________ 
 
 
Section 2: About being a practice teacher 
 
2.1 In offering the current practice learning opportunity are you acting as: 
(Please tick) 
 
Practice Teacher/ Assessor (Onsite Supervision)    
Workplace Supervisor       
Practice Teacher/ Assessor (Offsite Supervision)   
 
2.2 Have you had any training specifically relating to practice learning? 
 
Yes       No  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2.3 If yes was this training (select one only): 
 
Training provided by the university on the front of this questionnaire   
Training provided by another University       
Provided by consortium        
Provided by the agency in question 1.1      
Provided by another organisation       
More than one of the above        
 
Please give details: _______________________________________________ 
_______________________________________________________________ 
_______________________________________________________________ 
 
 
2.4 Did this training lead to a qualification? 
 
Yes       No    
 
If yes please give details: 
_______________________________________________________________
_______________________________________________________________ 
 
2.5 How long have you been a practice teacher/assessor? 
 
 Years   Months  
 
2.6 How many students do you currently work with/assess on the new degree 
programme? 
 
 students 
 
What course(s) and institution(s) do they come from? 
_______________________________________________________________
_______________________________________________________________
_______________________________________________________________ 
 
 
Section 3: Expectations in relation to the new degree 
 
 
3.1   Prior to the current intake of students, were you made aware of the 
requirements of the Department of Health in relation to social work 
education? 
  
 Yes        No  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3.2 If yes, where did you get this information? 
(Please tick all that apply) 
 
 Agency training section      
 Information from the University/ College    
 General Social Care Council      
 Department of Health       
 Manager         
 Other employer based information     
  
Other source (Please specify) _________________________________ 
_________________________________________________________ 
 
 
3.3 What were your expectations of students in light of the new degree? 
 
Please give details: 
 
 
 
 
 
 
 
 
 
 
 
3.4 Did you supervise students on the Dip.SW programme? 
 
Yes        No   (if no please move on 
to Section 4.) 
 
3.5 What were the key changes in your role under the new degree? 
 
Please give details: 
 
 
 
 
 
 
 
 
 
 
3.6 Have these changes been: 
 
Positive   Negative    Mixed   
 
Please comment: 
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3.7 If you previously worked with/ assessed Dip.SW students did your 
expectations differ in relation to them? 
 
Yes      No    N/A   
 
Please give details: 
 
 
 
 
 
 
 
 
 
 
 
 
3.8 Are students on the new degree course: 
(Please tick) 
More prepared for practice placements than DipSW students  
About the same as DipSW students      
Less prepared for practice placements than DipSW students  
 
Please comment on the impact of the new degree in terms of the 
preparedness of students for practice placements:  
 
 
 
 
 
 
 
 
3.9 Do students on the new degree course: 
(Please tick) 
 
Perform better in practice learning than DipSW students   
Perform about the same in practice learning as DipSW students  
Perform less well in practice learning than DipSW students   
 
Please comment on the impact of the new degree on the per ormance of f
students in practice learning: 
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3.10 In relation to the use of theoretical knowledge do students on the new 
degree course: 
 
Perform better than DipSW students      
Perform about the same as DipSW students     
Perform less well than DipSW students     
 
3.11 In relation to their approach to equalities issues do students on the new 
degree course: 
 
Perform better than DipSW students      
Perform about the same as DipSW students     
Perform less well than DipSW students     
 
3.12 In relation to communication skills do students on the new degree course: 
 
Perform better than DipSW students      
Perform about the same as DipSW students     
Perform less well than DipSW students     
 
 
Section 4:  The practice experience 
 
4.1 What preparations has the organisation (in question 1.1) made for students 
to meet the requirements of the new degree? 
(Please tick all that apply) 
 
New Learning Opportunities      
Training of Practice Assessors     
New Partnership Arrangements     
 
Other (Please specify) _________________________________________  
 
Please give details:    
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4.2 If you worked with/ assessed Dip.SW students were there differences in the 
practice learning opportunities provided? 
 
Yes       No      N/A   
 
 
If yes, please give details:  
 
 
 
 
 
 
 
 
 
4.3 Can you identify innovative practice in the work of the organisation in 
which the student is placed as a practice teacher/ assessor? 
 
(For example, learning opportunities in a different organisation, use of technology 
and e-learning) 
 
Yes       No     N/A  
 
If yes, please give details:  
 
 
 
 
 
 
 
 
 
4.4 Was this innovative practice developed in preparation for the new degree? 
 
Yes    No    N/A  
 
4.5 Have there been opportunities for students to work within an inter-agency 
setting during their current placement? 
 
Yes       No    
 
If yes, please give details:     
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4.6 Have these inter-agency opportunities developed as part of the changes for 
the new degree? 
 
Yes    No    N/A  
 
4.7 Since the new degree started, has the involvement of service users and 
carers in the practice learning experience changed: 
(Please tick) 
 
Increased        
Stayed the same       
Reduced        
 
4.8 How have service users and carers been involved in the practice learning 
experience? 
(Please tick all that apply) 
 
Direct work        
Informal feedback       
Formal student assessment      
Planning student placement activities    
Presentations        
Supervision of students      
 
Other (Please Specify) __________________________________________ 
 
Please give further details: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4.9 Since the new degree was implemented, has the support you received in your 
role as practice assessor: 
(Please tick) 
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Got better        
Stayed about the same      
Got worse        
 
4.10 Who generally provides support for you? 
(Please tick all that apply) 
 
Line manager        
Practice Learning Co-ordinator     
University/ College       
 
Other (please specify)_____________________________________________ 
 
4.11 Please give details of support provided including areas where you would like 
more support: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4.12 Have there been any particular resource issues in relation to practice 
learning since the onset of the new degree? 
 
Yes        No     
 
Please give details:  
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4.13 In your experience, what have been three main barriers or difficulties in 
terms of facilitating good quality practice learning opportunities for students 
undertaking the new degree? 
 
a. _______________________________________________________ 
b. _______________________________________________________ 
c. _______________________________________________________ 
 
4.14 In your experience, what have been three main positive outcomes of the 
new degree for practice learning? 
 
a. _______________________________________________________ 
b. _______________________________________________________ 
c. _______________________________________________________ 
 
 
Section 5: About you 
 
(Please note i  you have students on more than one route at this institution you may have 
given us this demographic information previously.  For the purposes of data analysis 
however  we would be grateful if you could complete this section again). 
f
,
 
5.1 Your age:    
 
5.2 Are you: 
 
Male     Female   
 
5.3 Your Ethnic Origin: 
 
White     British   
Irish   
Other   
Asian or Asian British   Indian   
    Pakistani  
    Bangladeshi  
    Other   
Black or Black British  Caribbean  
    African   
    Other   
Chinese      
Mixed       
 
Other (please specify)_____________________________________________ 
 
5.4 Which social work or other professional qualification(s) do you hold? 
 
DipSW       
CQSW       
DASS      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CSS       
Home office letter     
Overseas social work qualification   
 
Other (please specify) _________________________________________ 
 
5.5 Which post-qualifying award(s) do you hold? 
 
None       
Mental health      
Childcare      
Practice Teaching      
Management      
Other (please specify) ___________________________________________ 
_______________________________________________________________  
 
Many thanks for taking the time to complete this questionnaire. 
Please return in the envelope provided to: 
 
Gillian MacIntyre 
Glasgow School of Social Work 
Sir Henry Wood Building 
76 Southbrae Drive 
Glasgow    G13 1PP 
O141-905-3095 
g.macintyre@socsci.gla.ac.uk
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Evaluation of the New Social Work Qualification in England 
Student Skills Evaluation 
 
 
Guidance notes for the completion of vignettes 
 
• You have one hour to complete the following exercise 
• There are two vignettes, please allow half an hour for each 
vignette. 
• Please read each scenario carefully before providing a written 
response.  All of the questions below each scenario should be 
answered where possible 
• Please include your student identification number on all pages 
of the paper used. 
• Please do not write your name anywhere on the paper used 
• Please write as clearly as possible  
• Please write as comprehensively as possible 
• Please do not discuss your answer with any other student 
 1
M 
Vignette 1 The Smith Family 
 
David is a forty two year old man who has learning disabilities.  He lives with 
his parents who are both now in their eighties in a tower block on the outskirts 
of a large city.  David attends a day centre for people with learning disabilities 
three times a week. There is a policy under consideration by the Local 
Authority to reconfigure day services. This would involve closing the day 
centre that David is attending. David’s support worker at the centre has 
contacted social services because of his concerns around what will happen to 
David if the day centre closes. 
 
The support worker has told the social worker that David would like to find 
some kind of paid employment as he has become increasing bored with the 
activities on offer within the centre.  Occasionally he expresses this boredom 
by becoming verbally aggressive towards staff and other service users.  The 
support worker thinks there are limitations to David finding paid employment. 
He cannot travel independently and it is likely that he would need a lot of 
support initially until he got into the routine of working.   
 
David’s parents’ are very worried about the closure of the day centre because 
it gives David a routine. They are also concerned that David would be 
financially worse off in employment than he currently is on benefits and feel 
that he would find it difficult to cope with a job.   
 
The support worker has also expressed concerns to the social worker about 
David’s living arrangements.  He feels that it is inappropriate for someone of 
David’s age to be living at home with his parent’s.  Up until this point David 
has expressed no great desire to leave home.  Leaving home is something his 
parent’s have never actively encouraged.  They feel it would be difficult for 
David to live alone as he is inexperienced in carrying out everyday household 
tasks such as cooking a meal and finds it difficult to manage money and 
budget for himself.   
 
 
As the social worker: 
 
What are the most significant factors for you in this situation? 
 
How might you explain what is going on in the situation? 
 
What should happen now in the situation? 
 
As a social worker what could you do in this situation? 
 
Why would you do this? 
 2
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Vignette 2 Brown Family 
 
A Health Visitor has contacted Social Services expressing concern with 
regard to the Brown family. She provides the following information:  
 
Cathy and John are in their 30s and have been together for five years. They 
live in a council house on a large estate on the edge of a city. The tenancy is 
in Cathy’s name. Cathy has 3 children from previous relationships. Claire (14) 
is the child of a relationship with a Black Caribbean man when Cathy was in 
her teens. Brian (12) and Elizabeth (10) are the children of Cathy's first 
marriage.  A fourth child, Vicky (3), is the daughter of John and Cathy. All the 
children are living with Cathy and John.  
 
John has always had a bad temper but he used to be very good with the 
children particularly Claire whom he would spoil. Recently John's outbursts 
have become more frequent and more violent and he has been drinking more 
heavily. In the past year the violence towards Cathy has escalated. He used 
to be verbally abusive towards her, accusing her of being incompetent and 
blaming her for the breakdown of her previous relationships. Now John is 
physically abusive. The children have witnessed violence towards their 
mother. 
 
John is also short tempered with the children and, recently, his relationship 
with Claire has changed. Claire refuses to speak to her father and insists on 
taking her meals in her room. She has stayed out overnight on two occasions 
and has given no details of her whereabouts. John has been spending more 
time with Elizabeth. At times Brian is defiant towards his mother, ignoring her 
and being cheeky.  
 
Cathy has confided in the Health Visitor that she is concerned about aspects 
of the children’s schooling. Claire enjoys going to school. She takes part in a 
number of after school activities. Teachers report that she is quiet and 
obliging.  However, Elizabeth's teacher has noted a change in her 
demeanour. She used to be an open friendly girl and is now much quieter. At 
times she is withdrawn in class and seems to be isolating herself from her 
peers. Elizabeth is sometimes quite tearful in class.  Brian has not attended 
school regularly for the past year. 
 
 
As the social worker: 
 
What are the most significant factors for you in this situation? 
 
How might you explain what is going on in the situation? 
 
What should happen now in the situation? 
 
As a social worker what could you do in this situation? 
 
Why would you do this? 
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Evaluation of the new social work degree in England 
Skills evaluation exercise 
 
Answer booklet 
 
Student identification number  
 
 
 
Please use a separate page to answer each question 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Please write your identification number on each page 
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Vignette Two – The Brown Family 
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EVALUATION OF THE NEWS SOCIAL WORK DEGREE IN ENGLAND 
 
 
Protocol for completing the vignettes 
 
1. Please ensure that the student code and the institution code are completed 
for both vignettes and that the distinction between T1 &T2 is apparent . 
 
2. Score the extent to which the student has mentioned each particular topic.  A 
factor should be scored as present only if it is explicit in the student write up. 
Those scoring should not interpret. 
 
3. In some cases the student mentions something listed at one point in a 
different part of the answer. It should be scored as being mentioned on the 
form - wherever it appears in the student’s answers. 
 
4. Where there is ambiguity this should be written up as text in the boxes. 
 
5. If the student mentions factors not listed, please list these in other factors. 
 
6. We will use codes for the researcher – to ensure reliability the same 
researcher will analyse completed student answers at Time 2 (T2) of the 
research. 
 
7. Researchers will be given the T1 answers and analysis at the point of 
analysing T2 answers.  
 
8. When reading T2 answers researchers are asked to make notes of any 
differences between T1 & T2 sets of answers and to identify any issues that 
need to be raised at the meeting in September. 
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Notes on the difference between Descriptive/Analytic/Reflective 
 
 
Descriptive 
 
The answer will merely state what is happening - often just repeating what is in 
the vignettes (especially in the answer to section 1). They will also just state what 
has to be done e.g.: 
 
Vignette 1: ‘David requires an assessment’; ‘employment should be found for  
  David’ 
Vignette 2: ‘An assessment of the family should be undertaken’; ‘the violence  
  should stop’; ‘John should  be asked to leave’ 
 
Descriptive answers concentrate on ‘facts’ and treat all information as equal. 
They also focus on actions and practical tasks without giving reasons for these. 
They may mention legislation, but merely stating it exists rather than discussing 
the implications for intervention. 
 
Analytic 
This corresponds to Schon’s ‘thinking in action’ 
 
The answers will focus on what is written, but will try and ‘unpack’ what is 
happening by speculating what has caused the behaviour/situation. They will 
sometimes suggest that more information is needed before reaching decisions, 
but will generally have a problem solving focus. Theories might be mentioned, 
but the reasons why particular theories are relevant will not be discussed. 
 
Vignette 1: ’It is necessary to understand the fears that David’s parents have  
  about their son’ (this suggests analysis but does not reflect on the  
  impact of these fears); ‘It is crucial to take time & care to fully  
  establish David’s own views on his needs & supports. Advocacy  
  might be helpful’; ‘Without more information it is impossible to  
  meaningfully assess the Local Authority’s ‘re-configuration’ plans’. 
 
Vignette 2: ‘Because the children appear to be at risk the case warrants swift,  
  effective assessment and intervention (this goes a little further than  
  description because it gives reasons for the assessment); ‘Other  
  factors to consider in this case are John’s drinking, the   
  environment in which the family live and their social & economic  
  circumstances, as well as ethnicity issues for Clare in particular’. 
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Reflective 
Corresponds to Schon’s reflection in action 
 
The answers will involve analysis as above, and these categories are not 
mutually exclusive. In fact it is unlikely that a student will be reflective without 
being analytic. However they will go further by drawing on knowledge and theory 
to try to explain what is going on and what has to happen by questioning ‘taken 
for granted assumptions’. Reflective answers might also consider the possible 
effect of intervention or change in the situation for the individuals in the situation 
and/or the social worker. Theory may be referred to, but reasons will be given for 
why certain theories might be appropriate – or not. 
 
Vignette 1: ‘How much does David’s LDs impact on peoples’ perceptions of the 
  options he has had in his life?’; ‘Although I have reservations about  
  going against the feelings of David & his parents… I am aware that  
  at 80 David’s father’s life expectancy is not good and on the death  
  of his parents David’s life will be radically different and I may have  
  to make decisions for him’; ’The social worker would be key in  
  identifying & organising finding resources whilst ensuring the needs 
  of the family are fully observed. But there may be tensions between 
  David’s needs/wants and those of his parents’. 
 
Vignette 2: ‘The case warrants swift and effective assessment but John and/or  
  the children might be resistant to this’; ‘It would be inappropriate to  
  conjecture why John is drinking heavily… this would involve a  
  stereotype which at present I don’t feel confident with’; ‘It is   
  important not to view behaviour in a vacuum. An ecological   
  perspective may tease out factors that have contributed in some  
  way to the situation’. 
 3
N 
Notes on the expectations of the answers to the vignette questions 
 
1. What are the most significant factors? 
This question is designed to encourage student to synthesise the information 
given in the vignette and identify important issues and prioritise them.  This 
will be done by repeating some of the information (but not merely re-stating it 
as some students have done) but also to use understanding of law, human 
growth, sociology etc etc and from students’ practice and life experiences. 
 
2. How might you explain what is going on? 
Some students at T1 tended to repeat their answers to question 1. This 
suggests a limited understanding of the process of assessment – which is 
what this question is trying to get at. This question is about the application of 
knowledge. Some students might give a purely descriptive answer e.g. John 
is violent because he is drinking. Others might be more analytic e.g. J. is 
under a lot of stress and this might contribute to his drinking and violent 
behaviour. Reflective answers would acknowledge that looking for causes of 
J’s violence might be seen to excuse him, or minimise the violence. Or that 
contemplating removing the children might be disruptive for them – but this 
has to be weighed against risks i.e. acknowledge the inherent dilemmas for 
the worker. 
 
3. What should happen now in the situation? 
The answers to this section will focus on the assessment, and what needs to 
change in the situation to alleviate the problems e.g. David’s options need to 
be explored before decisions are made. It should also acknowledge the 
potential impact of change e.g. the impact of David’s parent’s age and their 
deterioration – or death; John leaving home. It is in answers to this section 
that students’ awareness of risk assessment might start to emerge. The 
emphasis is on the ‘should’. 
 
4. As a social worker what could you do? 
 Here the focus is on the understanding of the roles and tasks of social 
workers – and on the ‘could’ i.e. all the options available to the worker in 
terms of the law, values, theory, intervention – and research findings ( that 
combination would constitute a really good answer!) Reflective answers will 
again identify dilemmas or conflicts of interests in the possible courses of 
action. E.g. social workers could possibly remove the children but ….. 
  
5. Why would you do this? 
 It is likely that the student will opt for one course of action. The answers here 
are likely to be brief as it is the last question and time will be limited. In a 
reflective answer we would look for more than just a reiteration of statutory 
duties and some reflection of the likely outcomes of particular intervention 
choices. How will it bring about change? 
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                        Social Care Workforce Research Unit 
International Policy Institute 
King’s College London 
Franklin Wilkins Building 
150 Stamford Street 
London SE1 9NH 
Telephone: +44 (0)20 7848 3752 
Fax: +44 (0)20 7848 3700 
Email: scwru@kcl.ac.uk 
HEI SURVEY 
1. Name of teaching institution:  
1b. If college of higher education, name 
of validating university: 
 
2. Name of informant(s):  
3. Position:  
4. Phone and email details:  
 
5. Title(s) of social work qualifying programme(s) 
_________________________________________________________________________ 
_________________________________________________________________________ 
6. Which courses are you running that started in September/October 
2003 and/or January/February 2004? (Circle all that apply). 
Number 
starting 
Target 
intake
New BA/BSc Full Time/Part Time College/Employment/Distance ______  _________ 
New BA/BSc Full Time/Part Time College/Employment/Distance ______  _________ 
New MA/MSc Full Time/Part Time College/Employment/Distance ______  _________ 
New MA/MSc Full Time/Part Time College/Employment/Distance ______  _________ 
'Top-up' course  Full Time/Part Time College/Employment/Distance ______  _________ 
'Top-up' course  Full Time/Part Time College/Employment/Distance ______  _________ 
Old BA/BSc DipSW Full Time/Part Time College/Employment/Distance ______  _________ 
Old BA/BSc DipSW Full Time/Part Time College/Employment/Distance ______  _________ 
Old MA/MSc DipSW Full Time/Part Time College/Employment/Distance ______  _________ 
Old MA/MSc DipSW Full Time/Part Time College/Employment/Distance ______  _________ 
Non grad DipSW Full Time/Part Time College/Employment/Distance ______  _________ 
Non grad DipSW Full Time/Part Time College/Employment/Distance ______  _________ 
Non grad DipSW Full Time/Part Time College/Employment/Distance ______  _________ 
 
7. Are you running any Post Qualifying Awards? 
Yes No 
Page 1 of 4 
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P 
8. What is the total number of students who started professional social work qualifying 
programmes in September/October 2003 and/or January/February 2004 who have left? 
Course name(s): __________ __________ __________ __________ 
Number of people 
withdrawing: 
    
Number of people failing:     
Number of people referred:     
Number of people 
deferred:     
 
9. For each social work qualifying programme that started in September/October 2003 
and/or January/February 2004, how many of the current students are…? 
Course name(s): __________ __________ __________ __________ 
Men:     
Women:     
Aged between 18-24:     
Aged 25 or over:     
From a minority ethnic 
group: 
    
Disabled:     
 
10. How many applications did you receive for each professional social work qualifying 
programme that started in September/October 2003 and/or January/February 2004? 
Course name(s): __________ __________ __________ __________ 
Number of applications:     
 
11. Which courses will you be running from September/October 2004 
and or January/February 2005? (Circle all that apply). 
Number 
starting 
Target 
intake
BA/BSc  Full Time/Part Time College/Employment/Distance ______  _________ 
BA/BSc Full Time/Part Time College/Employment/Distance ______  _________ 
MA/MSc Full Time/Part Time College/Employment/Distance ______  _________ 
MA/MSc Full Time/Part Time College/Employment/Distance ______  _________ 
'Top-up' course  Full Time/Part Time College/Employment/Distance ______  _________ 
'Top-up' course  Full Time/Part Time College/Employment/Distance ______  _________ 
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12. What are the entry requirements for each undergraduate course? 
 Desired  Required 
Previous educational attainment (e.g. tariff score):    
Age limit:    
Previous experience as a) social care worker or b) 
as volunteer, user or carer:    
Other (e.g. advise gap year):    
 
13. What are the entry requirements for each postgraduate course? 
 Desired Required 
Previous educational attainment (e.g. tariff score):   
Age limit:   
Previous experience as a) social care worker or b) 
as volunteer, user or carer:   
Other (e.g. advise gap year):   
 
14. Do you accept? Yes No 
Access students 
Accreditation of prior learning (APL) 
 
15. Excluding the statutory Criminal Records Bureau and health checks, are your entry 
requirements for the new degree different to those for the course(s) it replaced? 
_________________________________________________________________________ 
_________________________________________________________________________ 
16. What is involved in the selection procedure? (Tick all that apply.) 
Individual interview Written statement 
Group interview Other (specify) 
 
17. How are service users and carers involved in the recruitment and selection of social work 
students? 
_________________________________________________________________________ 
_________________________________________________________________________ 
18. Are they involved in assessing students? 
_________________________________________________________________________ 
_________________________________________________________________________ 
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19. How is students’ preparation for direct practice assessed? 
_________________________________________________________________________ 
_________________________________________________________________________ 
b. During the past year, have any students chosen, or been asked to leave, after they have 
undergone assessed preparation for direct practice? 
Yes No 
 
20. What is the length and timing of students’ practice placements during the 
programme(s)? 
_________________________________________________________________________ 
_________________________________________________________________________ 
_________________________________________________________________________ 
21. Where are they able to undertake their placements? (Tick all that apply.) 
Local authority SSD Health (specify) 
Voluntary sector With student’s employer 
Private sector Other 
 
22. For approximately how long has your institution been involved in professional social work 
education? 
_________________________________________________________________________ 
23. Have there been any difficulties in setting up the new degree programme(s)? 
_________________________________________________________________________ 
_________________________________________________________________________ 
_________________________________________________________________________ 
24. What are the good things about setting up the new degree programme(s)? 
_________________________________________________________________________ 
_________________________________________________________________________ 
_________________________________________________________________________ 
25. Is there anything else you’d like to add? 
_________________________________________________________________________ 
Thank you for your help. 
For researcher completion only: Checked HEI website Course prospectus/handbook 
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  ID Number 
 
                         
HEI SURVEY 
1. Name of teaching institution:  
1b. If college of higher education, 
name of validating university:  
2. Name of informant(s):  
3. Position:  
4. Phone and email details:  
 
5. Which social work qualifying courses are you running sta
2006 and/or January/February 2007?  (Tick all that apply) 
 
Undergraduate Yes 
Full time college based BA/BSc  
Part time college based BA/BSc  
Full time employment based BA/BSc  
Part time employment based BA/BSc  
Part time distance learning BA/BSc  
Any other BA/BSc (e.g. joint social work/  
learning disability nursing qualification) 
Postgraduate 
Full time college based MA/MSc  
Part time college based MA/MSc  
Full time employment based MA/MSc  
Part time employment based MA/MSc  
Part time distance learning MA/MSc  
Any other MA/MSc social work qualifying  
programme 
6. Were you in clearing?  Yes
7. Have you/do you expect to fill all your places? 
8. How many applications did you receive for each of the pr
programmes listed above that are starting in September/
Course name(s): __________ _________
Number of applications:   
Yes     
 
Social Care Workforce Research Unit
King’s College London
Franklin Wilkins Building
150 Stamford Street
London SE1 9NH
Telephone: +44 (0)20 7848 3752
Fax: +44 (0)20 7848 3700
Email: scwru@kcl.ac.ukrting in September/October 
No  Number of places 
 ______________  
 ______________  
 ______________  
 ______________  
 ______________  
 ______________  
 ______________  
 ______________  
 ______________  
 ______________  
 ______________  
 ______________  
 No  
ofessional social work qualifying 
October 2006? 
_ __________ __________ 
  
 No  
Q 
9. Since starting the social work degree, have there been any changes in the numbers of 
applications that you are receiving? 
Increased 
Stayed about the same 
Decreased 
10. Since starting the social work degree, have there been any changes in the type of 
prospective students? (Prompt: e.g. changes to age / gender / ethnic profile of 
applicants / interviewees / acceptances) 
_________________________________________________________________________ 
_________________________________________________________________________ 
_________________________________________________________________________ 
_________________________________________________________________________ 
11. Since starting the social work degree, have there been any changes in the quality of 
applicants that you are receiving? 
Improved 
Stayed about the same 
Worsened 
12. Is there anything else you’d like to add about this? 
_________________________________________________________________________ 
_________________________________________________________________________ 
_________________________________________________________________________ 
_________________________________________________________________________ 
13. Do you keep a record of enquiries? Yes  No  
 
 
14. Roughly, what proportion of enquiries are from people who are suitable for the course? 
_________________________________________________________________________ 
 
15. What are the entry requirements for each undergraduate course? 
 Desired  Required 
Previous educational attainment (e.g. tariff score):    
Age (e.g. minimum age):    
Previous experience as a) social care worker or     
b) as volunteer, user or carer:    
Other (e.g. advise gap year):    
 
 
Q 
16. What are the entry requirements for each postgraduate course? 
 Desired Required 
Previous educational attainment (e.g. degree class):   
Age limit:   
Previous experience as a) social care worker or     
b) as volunteer, user or carer:   
Other (e.g. advise gap year):   
 
17. Do you accept?  
Yes  No  
Yes  No  
Access students  
Accreditation of prior learning (APL) 
 
18. How do you deal with applicants who do not meet one / both of the requirements of at 
least Key Skills Level 2 in English & Mathematics? (equivalent to GCSE grade C) 
_________________________________________________________________________ 
_________________________________________________________________________ 
19. Do you have any systems for supporting applicants who do not meet these 
requirements? (Prompt: refresher courses, extra tuition)  
_________________________________________________________________________ 
_________________________________________________________________________ 
 
20. Have you made any changes to your recruitment and selection criteria since starting the 
new social work degree?  
Yes  No  
 
Prompt: reason for changes/no changes _________________________________________ 
_________________________________________________________________________ 
_________________________________________________________________________ 
_________________________________________________________________________ 
21. Is there anything else you’d like to add? 
_________________________________________________________________________ 
_________________________________________________________________________ 
_________________________________________________________________________ 
Thank you for your help. 
} To return by post, place in an envelope labelled FREEPOST SCWRU 
¬ To return by fax, send to 020 7848 3700 
¡ To return by email, send to scwru@kcl.ac.uk 
If you have any queries please call 020 7848 3752 
Appendix R: Online Survey, 1st year students 
UNIVERSITY/ COLLEGE APPLICATION 
 
 
Q1. How many Universities/ Colleges in England did you apply to? 
 
One        
Two or more    
 
Q2a. Did you also apply to any Universities/ Colleges in Scotland or Wales or 
Northern Ireland? 
YES 
NO 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
I
Q
 
•
•
•
 
 ONLY ASKED AT PHASE 1: 
Q2b. Did you apply through UCAS? 
 
YES 
NO 
IF YES: 
Q2c. What was your tariff score (based on educational qualifications)?
 
PLEASE TYPE IN: ______ 
 
Don’t know   
F YOU APPLIED TO MORE THAN ONE UNIVERSITY/COLLEGE: 
3. Were you accepted by your first choice of University/College, and if so,  
is this the one you are currently attending? 
 Yes, accepted by first choice of University/College, and now a student there 
 Yes, accepted by first choice of University/College, but went elsewhere 
 No, not accepted by first choice of University/College 
1
Appendix R: Online Survey, 1st year students 
Q4a. Which of the following factors influenced your choice of University/ 
College?  PLEASE TICK ALL THAT APPLY 
Q4b. Which of these was the MOST IMPORTANT factor? 
 
Important MOST 
important 
Good reputation for Social Work teaching   
Good academic reputation generally   
Convenient location nearby 
(close to home, work, etc)
  
Attractive location   
Dealt efficiently with my application   
Liked the people who interviewed me   
Expected to ‘fit in’ with other students like me   
Large Social Work student group   
Small Social Work student group   
Recommended by qualified Social Workers I know   
Recommended by friends/family   
No choice – selected by employer   
 
Q5. Taking everything into consideration, are you now happy that you have 
made the right choice of University/College? 
 
YES 
NO 
 
Q6. Did you attend a selection interview for the University/College you are 
currently attending? 
 
Yes  
No        SKIP TO Q8 
 
 
IF YES at Q6: 
Q7. As part of the selection process, were you interviewed by, or did you 
meet, any of the following people: 
 
 Interviewed 
by: 
Met: 
Social Work Programme Leader at 
your College/University 
  
Service users and/or carers   
Social Work employers and/or 
qualified practitioners 
  
Social Work students   
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Appendix R: Online Survey, 1st year students 
EMPLOYER SPONSORSHIP 
 
Q8. Do you receive any financial help from your employer while you are 
studying for your degree? 
 
No        SKIP TO Q 
 
Yes – my tuition fees are paid 
Yes – book allowance/expenses 
Yes – I receive my full salary while a student 
Yes – I receive part of my salary while a student 
 
Q9. Have you had to sign an agreement to continue working for this 
employer for a period after you graduate? 
 
No 
Yes – 12 months 
Yes – 2 years 
Yes – 3 years 
Yes – More than 3 years 
 
Q10. During term-time, how many days per week are you obliged by your 
employer to spend at work?  
 
None 
One day per week 
Two days per week 
Three or more days per week 
 
STUDENT FINANCE 
 
Q11. Which of the following sources of financial support apply to you for this 
current year? 
 
Bursary       GO TO Q12 
Student loan 
Other commercial loan (eg. from your Bank) 
Credit card/s 
Family support 
Full-time paid employment – Social Work or related 
Full-time paid employment – unrelated to Social Work 
Part-time paid employment – Social Work or related 
Part-time paid employment – unrelated to Social Work 
Drawing on your savings 
Disabled Student Allowance 
Other social security benefits (eg. Income Support, Child Support Fund, 
Access Fund, Hardship Fund)  
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Appendix R: Online Survey, 1st year students 
 
Q12. If a Bursary had NOT been available to you, do you think you would 
still have gone ahead with this Social Work degree programme at this 
time? 
 
Yes, definitely gone ahead at this time 
Possibly gone ahead at this time 
Would have postponed doing the degree programme until personal 
finances permitted 
No, definitely not gone ahead at this time 
 
ASK ALL: 
Q13. While you are studying, are you carrying out any unpaid voluntary work 
in a Social Care or related field? 
NB: DO NOT COUNT PLACEMENTS ARRANGED AS PART OF YOUR 
PROGRAMME 
 
No 
 
Yes – during college vacations only 
Yes – during term-time only 
Yes – both term-time and in vacations 
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PREVIOUS SOCIAL WORK OR RELATED EXPERIENCE 
 
Q14. Before you started this programme, what experience of Social Work did 
you have?   PLEASE READ CAREFULLY AND CLICK ON ALL THAT 
APPLY 
 
 For a long time 
(more than 2 
years) 
For a short 
time 
(up to 2 years) 
Paid employment by social work 
employer: 
Assistant Social Worker (or 
equivalent): 
• Children and families 
• Mental health 
• Disability 
• Other  
Administrative 
  
Paid employment in related field: 
Childcare 
Youth work 
Community work 
Nursing 
School teaching  
Special Needs teaching 
Older people 
Refugees/ asylum seekers 
Homeless 
Substance misuse(inc. drugs and 
alcohol) 
HIV/AIDS 
Offenders (inc. Police, Prison 
service) 
Other 
CONTD (OVERLEAF) 
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Q14 continued For a long time 
(more than 2 
years) 
For a short 
time 
(up to 2 years) 
Voluntary work (unpaid) with: 
Children/young people 
Community work 
People with physical disabilities 
(inc. sensory impairment)  
People with learning disabilities 
Hospital patients 
People with mental health 
problems 
Older people 
Refugees/ asylum seekers 
Homeless people 
Domestic violence 
Substance misuse (inc. drugs and 
alcohol) 
HIV/AIDS 
Offenders (inc. Police, Prison 
service) 
Other 
  
Personal experience – self or close 
family: 
Child/ren ‘in care’/ ‘looked after’  
Physically disabled adult/ child 
Learning disabled adult/ child 
Older person 
Mental illness 
Refugees/ asylum seekers 
Homeless 
Domestic violence 
Substance misuse(inc. drugs and 
alcohol) 
HIV/AIDS 
Offender 
  
No experience of Social Work at all   
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SOURCES OF INFORMATION 
 
Q15a Which of the following sources of information did you use while 
deciding whether to study for a degree in Social Work, or where to study?  
 
Q15b Of those sources you used, which did you find particularly helpful? 
 
Used Chose 
not to 
use 
No 
opportunity 
to use – 
would have 
liked to 
Helpful
Careers staff at school/college 
previously attended
    
socialworkcareers website     
‘Careers in Social Work’ booklet     
The Guardian weekly ‘Society’ 
supplement
    
Community Care     
Recruitment/other literature from Social 
Work employer/s
    
Friends or relatives working in 
Social Work or Social Care
    
Website for University/College currently 
attending
    
Other University/College Website/s     
 University/College Open Day/s     
 
 
Q15L. Do/did any of your close family or friends work in Social Work or social  
care? 
PLEASE TICK ALL THAT APPLY 
 
 Family Friends 
YES – currently    
YES – in the past, but not currently   
NO   
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MOTIVATIONS 
 
Q16a. What attracted or motivated you to choose Social Work as a career? 
Q16b Which one was the MOST IMPORTANT factor? 
 
Important MOST 
important 
Good career prospects   
Well paid jobs   
Opportunities for flexible working patterns 
(part-time, career breaks, etc.)
  
Personal ability to get on with people   
Working in a team   
Wish to tackle injustice and inequalities in society   
Helping individuals to improve the quality of their own 
lives
  
Especially suitable career for someone with life 
experiences like mine
  
High job satisfaction   
Variety of work day-to-day   
Interesting, stimulating work   
Being able to exercise individual responsibility for 
making my own decisions
  
Encouragement from family or friends   
  
 
Q17. How old were you when you first considered Social Work as a career? 
 
Childhood (12 years old or younger) 
Teenager, still at school 
Early twenties 
Late twenties 
Thirties 
Forties or later 
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DEGREE VS. DIPLOMA 
 
Q18. What is your opinion about the change from a Diploma-level course to a 
Degree programme for Social Work? 
 
Strongly in favour  
Slightly in favour  
Neither in favour nor against  
Slightly against  
Strongly against  
 
 
Q19. Which of the following do you expect as a result of the change to the  
Degree in Social Work from the Diploma-level qualification? 
 
*  In your opinion, would this be good or bad? 
 
Yes, 
expect 
Good 
thing 
Bad 
thing
Increased professional status for Social Work    
More confident Social Workers    
Mistrust between Diploma-qualified and Degree-
qualified Social Workers
   
Greater satisfaction among users and carers with Social 
Work services 
   
Poorer relationships between Social Workers and 
Social Care workers
   
Better management of Social Work    
Fewer unfilled vacancies for qualified Social Workers    
* A clearer distinction between Social Work and Social 
Care careers
 * * 
Less need for Social Workers to defend their career 
choice to others 
   
Greater interest in Social Work careers from a more 
varied, diverse group of potential recruits that better 
reflects the make-up of today’s society 
   
* Greater likelihood that Social Workers will gain
   postgraduate qualifications 
 * * 
Graduate Social Workers unable to put their skills into 
practice at work, due to resource constraints 
   
Graduate Social Workers going into alternative 
occupations
   
* Social Workers qualified in this country going to work 
abroad
 * * 
Higher standards of Social Work practice    
* More young people straight from school qualifying as 
Social Workers 
 * * 
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EXPERIENCES OF YOUR PROGRAMME 
 
Q20. Taking everything into consideration, how are you enjoying your 
programme so far? 
 
Enjoying it very much 
Quite enjoying it 
Not enjoying it much 
Not enjoying it at all 
 
Q21. How have the following aspects of your Social Work degree programme 
compared with your expectations? 
 Better than 
expected 
Worse than 
expected 
Same as 
expected
Quality of teaching    
Access to IT equipment    
Access to online teaching/learning 
materials, inc. Intranets  
   
Access to other teaching/learning 
materials 
   
Academic support from tutors    
Pastoral support from tutors    
Support on placement from practice 
teachers/assessors/supervisors  
   
Support for students with special needs 
(eg. disability, English as a second 
language, etc.) 
   
Computer training     
Collaborative learning – students 
contributing to each others’ learning 
   
Clear emphasis on relevance of teaching 
and learning to National Occupational 
Standards     
   
Availability from the library of books, 
journals, online materials 
   
Range, diversity of life experiences 
among students 
   
Timetabling that takes most efficient 
account of students’ time  
   
Face-to-face contact with service users 
and/or carers 
   
Coping easily with your studies    
Explicit relevance of teaching to Social 
Work practice 
   
Range, mix of teaching methods    
Intellectual depth and rigour    
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Q22. How important is each of these aspects of your programme, to you  
personally? 
 
(SAME LIST AS Q21) Very 
important 
Fairly 
important
Not very 
important 
Not at all 
important
Quality of teaching     
Access to IT equipment     
Access to online 
teaching/learning materials, 
inc. Intranets  
    
Access to other 
teaching/learning materials 
    
Academic support from tutors     
Pastoral support from tutors     
Support on placement from 
practice 
teachers/assessors/supervisors 
    
Support for students with 
special needs (eg. disability, 
English as a second language, 
etc.) 
    
Computer training      
Collaborative learning – 
students contributing to each 
others’ learning 
    
Availability from the library of 
books, journals, online 
materials 
    
Range, diversity of life 
experiences among students 
    
Timetabling that takes most 
efficient account of students’ 
time  
    
Face-to-face contact with 
service users and/or carers 
    
Coping easily with your studies     
Explicit relevance of teaching 
to Social Work practice 
    
Range, mix of teaching 
methods 
    
Intellectual depth and rigour     
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Q23. Which of the following teaching and learning methods, including 
assessment methods, have you experienced on your programme so far?   
PLEASE CLICK ON ALL THAT APPLY 
 
e-learning: Social Work study materials from your 
own College/ University Intranet
 
e-learning: online materials from other sources  
Academic lectures  
Presentations/talks from service users and/or carers  
Workshops  
Joint teaching together with students on other 
courses (eg. nursing) as well as Social Work 
students
 
Role play  
Seminars/ small group discussions  
Skills laboratory (video-ed practice simulation/s)  
Student presentation/s  
Class exercises  
Use of Scenarios/Case Study materials  
Feedback from teaching staff  
Feedback from fellow students  
One-day shadowing of an experienced Social Worker  
Shadowing of an experienced Social Worker – longer 
than one day
 
Reflective exercises (eg. diary, learning log)  
Computer/IT training  
Essay writing  
Test/s, quiz/zes  
Portfolio/workbook  
Exam/s  
Practice studies  
Project work  
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Q24. For each of these methods that you have experienced, how would you 
rate it overall in terms of quality of the learning opportunity? 
 
 
 
SAME LIST AS Q23 
Excellent, 
very good 
G
ood 
N
either 
good nor 
poor 
Poor  
Very poor 
e-learning: Social Work study materials from your 
own College/ University Intranet
     
e-learning: online materials from other sources      
Academic lectures      
Presentations/talks from service users and/or carers      
Workshops      
Joint teaching together with students on other 
courses (eg. nursing) as well as Social Work 
students
     
Role play      
Seminars/ small group discussions      
Skills laboratory (video-ed practice simulation/s)      
Student presentation/s      
Class exercises      
Use of Scenarios/Case Study materials      
Feedback from teaching staff      
Feedback from fellow students      
One-day shadowing of an experienced Social 
Worker
     
Shadowing of an experienced Social Worker – 
longer than one day
     
Reflective exercises (eg. diary, learning log)      
Computer/IT training      
Essay writing      
Test/s, quiz/zes      
Portfolio/workbook      
Exam/s      
Practice studies      
Project work      
 
 
Q25. How satisfied are you that the way your work has been formally assessed 
so far, has allowed you fairly to demonstrate your learning? 
 
Very satisfied 
Fairly satisfied  
Neither satisfied nor dissatisfied 
Fairly dissatisfied 
Very dissatisfied 
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Q26. Which of the following components of the Social Work degree 
programme have you covered so far? 
PLEASE CLICK ON ALL THAT APPLY 
 
For each one covered so far, could you say how satisfied you have been 
with the quality of the learning opportunity?  
 
  
YES –  
have 
covered 
Very satisfied   
Fairly satisfied
N
either 
satisfied nor 
dissatisfied 
Fairly 
dissatisfied  
Very 
dissatisfied 
Social Work values and ethics       
Anti-oppressive practice       
Law        
Interpersonal communication skills       
Computer/IT skills       
Psychology/human growth and development       
Children and families       
Mental health       
Disability       
Sociology       
Social/Public Policy        
Social Work theory and methods       
Social Work practice skills and knowledge       
Assessment, planning, intervention        
Research methods       
Inter-disciplinary/inter-professional working       
Working in organisations       
Stress management and relaxation       
Study skills       
Time management       
Case management IT systems (agency 
software packages for Social Work process) 
      
Report-writing (for agency Social Work 
cases) 
      
Record-keeping (for agency Social Work 
cases) 
      
Advocacy skills       
Risk assessment skills       
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PRACTICE PLACEMENTS  
 
 
Q27. How many practice placement periods have you undertaken so far on 
your programme (including placements begun but not yet completed)?  
 
Q28. How many practice placement periods do you expect to undertake 
altogether on your programme? 
 
 So far Total, 
altogether 
One   
Two   
Three   
Four   
Five   
 
Q29. How many days has each one lasted/planned to last?  
PLEASE ANSWER FOR PLACEMENT PERIODS IN CHRONOLOGICAL 
ORDER 
 
 No. of days – 
total planned 
No. of days –  
so far 
completed 
First placement   
Second placement   
Third placement   
Fourth placement   
Fifth placement   
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OVERALL SUMMARY 
 
Q30. Which of the following improvements to your degree programme would 
you like to see? 
PLEASE CLICK ON ALL THAT APPLY 
 
• Greater involvement of service users and/or carers  in Social Work 
education  
• Wider diversity of service users and/or carers being involved  in Social 
Work education  
• Better availability of books, journals, etc.  in the library 
• Better preparatory advice in advance of the course, eg. reading lists, 
essay-writing practice 
• Less time spent in practice placements 
• More use of teaching methods involving student interactivity 
• More attention to anti-discriminatory practice and cultural diversity 
• Availability of laptop computers for students to buy at discounted prices 
• Better scheduling of assignments, so that deadlines do not all come at 
once 
• More help from teaching staff to make learning transferable to the 
workplace  
• More opportunities for student feedback to improve the content or 
organisation of the programme at this College/University 
• Better physical environment eg. heating, lighting, disabled access, 
toilets, etc. 
• Wider range of different practice placement opportunities 
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Q31. Here are some comments that students have made about their 
programme, or about Social Work in general.  For each one, could you say 
whether you agree or disagree with the statement? 
 
 A
gree 
strongly 
A
gree 
slightly 
N
either 
agree 
nor 
D
isagree 
slightly 
D
isagree 
strongly 
Doing this degree programme has 
strengthened my motivation to go into Social 
Work as a career 
     
At this stage in my studies I feel confident of 
passing my degree in Social Work 
     
I feel that this programme is making productive 
use of my time 
     
There is too much emphasis on self-directed 
study in this degree programme  
     
The academic work on this programme has 
been more difficult than I expected 
     
I expect this programme to prepare me well to 
take proper account of cultural differences 
when working with service users  
     
Social Workers can achieve wonders for 
vulnerable people 
     
It’s difficult finding the time to get all my 
studying done 
     
Life experience is essential for successful 
Social Workers 
     
The level of stress associated with jobs in 
Social Work seems to be decreasing 
     
Significant damage is being caused to the 
Social Work profession by negative media 
coverage 
     
The right personal qualities and values are 
more important for successful Social Workers 
than academic ability 
     
The GSCC should be more active in 
publicising  success stories in Social Work to 
the media 
     
 17
Appendix R: Online Survey, 1st year students 
FUTURE CAREER INTENTIONS 
ASK EACH YEAR 
 
Q32. After you graduate, do you expect to take up employment as a Social 
Worker? 
 
Yes, definitely 
Yes, probably 
Probably not 
Definitely not  
 
Q33. At this stage, do you have any particular preferences about the area of 
Social Work you would be most or least interested to work in? 
 
Strong preference 
Mild preference 
No preference 
 
Q34. At this stage, which of these areas do you favour, and which would you 
reject? 
 
 
Favour: Reject: 
Children and families   
Children with physical disabilities   
Adults with physical disabilities   
Children with learning disabilities   
Adults with learning disabilities   
Adults/children with mental health problems   
Older people   
 
 
Q35.  Do you have any additional comments you would like to make? 
 
_______________________________________________ 
 
____________________________________________________ 
 
 18
Appendix R: Online Survey, 1st year students 
ABOUT YOURSELF: 
 
(PLEASE REMEMBER THAT YOUR ANSWERS WILL BE TREATED IN 
STRICT CONFIDENCE, AND NOT LINKED UP TO YOUR PERSONAL 
IDENTITY) 
 
Q36a. Before starting this degree programme, what educational  
qualifications did you have? 
PLEASE TICK ALL THAT APPLY, OR NEAREST EQUIVALENT 
 
• GCSEs (grades A-C), O levels, CSEs (grade 1), School Certificate 
• A levels, AS levels, Higher School Certificate 
• NVQ level 1 or 2, Foundation or Intermediate GNVQ 
• NVQ level 3, Advanced GNVQ 
• NVQ levels 4-5, HNC, HND 
• Other qualifications (e.g. City and Guilds, RSA,OCR, BTEC/Edexcel 
• First degree (e.g. BA/BSc) 
• Higher degree (e.g. MA, PhD, PGCE, postgraduate certificate or 
diploma) 
 
Q36b. Did you take an Access course, before starting this Social Work degree 
Programme? 
 
NO 
 
YES – immediately before: within 12 months 
YES – some time before: longer than 12 months ago 
 
Q36c. Was this Access course at the same College/University where you are 
currently studying, or somewhere different? 
 
SAME 
DIFFERENT 
 
Q37. What was the postcode of your home address, immediately prior to 
starting this degree programme?  
(Might, or might not, be the same as your current address!) 
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Q38. Immediately before starting this degree programme (and excluding any 
holidays, inc. ‘gap year’), were you in permanent paid employment or self-
employment, full-time or part-time? 
 
YES        SKIP TO Q40a 
 
NO – in full-time education or training    
NO – caring for home, family full-time 
NO – long-term sick 
NO – unemployed but looking for work 
NO – retired from paid work 
 
 
IF NO AT Q38 
Q39. Earlier in your life, were you in permanent paid employment or self- 
employment, full-time or part-time? 
 
YES 
NO        SKIP TO Q41 
 
IF YES AT Q39 
Q40a. What was your most recent occupation? 
PLEASE DESCRIBE, AS FULLY AS POSSIBLE  
 
____________________________ 
 
Q40b. What was your full job title? 
 
____________________________ 
 
Q40c. Did you work as an employee, or were you self-employed? 
 
• Employee 
• Self-employed/freelance, with employees 
• Self-employed/freelance, without employees 
 
Q40d. What sort of organisation or company did you work for? 
 
____________________________ 
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IF NEVER WORKED 
Q41. Thinking about the household you lived in immediately before starting this 
degree programme, can you tell us about the occupation of the Chief 
Wage Earner (the person who mainly supported the household) – what 
was that person’s most recent occupation? 
PLEASE DESCRIBE, AS FULLY AS POSSIBLE  
 
____________________________ 
 
Q42a. What was the Chief Wage Earner’s full job title? 
 
____________________________ 
 
Q42b. Did he/she work as an employee, or self-employed? 
 
• Employee 
• Self-employed/freelance, with employees 
• Self-employed/freelance, without employees 
 
Q42c. What sort of organisation or company did he/she work for? 
 
____________________________ 
 
 
Q43. Do you have a spouse/partner, with whom you are living during term- 
time while you are studying for your Social Work degree? 
 
Yes – living with spouse/partner during term-time 
NOT living with spouse/partner during term-time 
No spouse/partner 
 
Q44. Day to day, do you look after, or give any caring help and support to 
family members, or friends, neighbours or others , because they are: 
(NB: EXCLUDING PAID WORK AND/OR PRACTICE PLACEMENTS AS 
PART OF YOUR DEGREE) 
 
Pre-school children 
School age children 
Adults or children with long-term physical or mental ill-health or disability 
Older person/s, elders  
 
NO – no day-to-day caring responsibilities   
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Q45. Do you regard yourself as having any kind of special needs or disability? 
 
YES 
NO    SKIP TO Q.. 
 
IF YES AT Q.. 
 
Q46. How would you rate overall the assistance and support you receive from: 
 
Excellent, 
very good 
G
ood 
N
either 
good nor 
Poor  
Very poor 
Your University/College (eg. special equipment, 
support workers, etc) 
     
Tutors and other staff for your degree course      
The students on your degree course      
Staff at the workplace/s where you have  
undertaken practice placement 
     
 
 
 
Q47. We would appreciate your permission to pass on the results of this 
survey, relating specifically to your University/College, to the staff at your 
University/College, so that they can compare opinions with Social Work 
degree students elsewhere in England.   
This would be done IN AGGREGATE ONLY; no findings would be 
attributable to individuals in any way.   
Can we have your permission to pass on aggregated results in this way?  
 
YES – you have my permission 
NO – I would object 
 
 
THANK YOU VERY MUCH FOR YOUR HELP 
 
 
 22
U 
Employers online survey 
 
 
Q1 Thinking first about recruiting newly-qualified Social Workers – ie. those 
who finished their training up to two years before coming to work for you.  
Have any newly-qualified Social Workers been recruited on to your staff within 
the last THREE YEARS? 
 
Yes 
No – SKIP to Q5 
 
 
Q2 Thinking generally about the newly-qualified Social Workers you have 
recruited over the past three years, how would you rate them in terms of the 
following skills and abilities? 
 
Excellent 
Adequate 
Disappointing 
 
• Effective engagement with service users and carers 
• High standards of literacy in report-writing 
• Analytical abilities 
• Teamworking 
• Ability to prioritise their workload 
• Inter-professional working (with colleagues in Health, Education, etc) 
• IT 
• Groupworking with service users, carers, community members 
• Planning for specific outcomes for service users as a result of Social 
Work intervention/s 
• Facilitating independence for service users, giving them control over 
their lives 
• Working with diverse communities 
• Monitoring and evaluating the impact of interventions 
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Q3 Still thinking generally about the newly-qualified Social Workers you 
have recruited over the past three years, how would you rate them in terms of 
their knowledge? 
Excellent 
Adequate 
Disappointing 
 
• Their legal powers as Social Workers 
• Underpinning theories about social problems and disadvantage  
• Local Authorities – functions, responsibilities and structures 
• Availability of specific local services, resources, etc. for service users 
and carers 
• Evidence-based practice 
• The GSCC Codes of Practice 
 
Q4 And how would you rate the newly-qualified Social Workers you have 
recruited over the past three years in terms of their values and personal 
qualities? 
 
Excellent 
Adequate 
Disappointing 
 
• Enthusiasm for their work as a Social Worker 
• Commitment to the best interests of service users and carers  
• Cultural sensitivity 
• Taking responsibility for (taking ownership of) their own decisions 
• Initiative and resourcefulness in helping service users and carers 
resolve their problems  
• Coping with stress and pressure 
• Self-confidence 
• Adaptability, flexibility 
• Interest in continuous learning 
• Recognising the importance of internal procedures and policies 
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Q5 From all these qualities, which THREE would you say are the most 
important for newly-qualified Social Workers to bring into the workplace? 
 
 
• Effective engagement with service users and carers 
• High standards of literacy in report-writing 
• Analytical abilities 
• Teamworking 
• Ability to prioritise their workload 
• Inter-professional working (with colleagues in Health, Education, etc) 
• IT 
• Groupworking with service users, carers, community members 
• Planning for specific outcomes for service users as a result of Social 
Work intervention/s 
• Facilitating independence for service users, giving them control over 
their lives 
• Working with diverse communities 
• Monitoring and evaluating the impact of interventions 
• Knowledge of Social Workers’ legal powers  
• Knowledge of underpinning theories about social problems and 
disadvantage  
• Knowledge of Local Authorities – functions, responsibilities and 
structures 
• Knowledge of specific local services, resources, etc. available to 
service users and carers 
• Knowledge of evidence-based practice 
• Knowledge of the GSCC Codes of Practice 
• Enthusiasm for their work as a Social Worker 
• Commitment to the best interests of service users and carers 
• Cultural sensitivity 
• Taking responsibility for (taking ownership of) their own decisions 
• Initiative and resourcefulness in helping service users and carers 
resolve their problems  
• Coping with stress and pressure 
• Self-confidence 
• Adaptability, flexibility  
• Interest in continuous learning 
• Recognising the importance of internal procedures and policies 
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Q6 Overall, how satisfied have you been with the quality of the newly-
qualified Social Workers you have recruited into your organisation over, say, 
the past three years? 
Very satisfied 
Fairly satisfied 
Neither satisfied nor dissatisfied 
Fairly dissatisfied  
Very dissatisfied 
 
 
Q7 Here are some statements made by Social Work employers.  Would you 
say how strongly you agree or disagree with each one? 
 
Agree strongly   +5 
Agree slightly   +4 
Neither agree nor disagree +3 
Disagree slightly   +2 
Disagree strongly    +1 
 
• These days, better quality candidates apply for our unqualified staff 
vacancies, than for our qualified Social Worker vacancies 
• The new Social Work degree will increase the status of the profession  
• The new degree will mean higher standards of Social Work practice 
• Respectfulness to service users and carers is improving among Social 
Workers 
• There is a serious shortage of qualified Social Workers 
• Life experience is essential for successful Social Workers 
• The level of stress associated with jobs in Social Work seems to be 
decreasing 
• There is not enough emphasis in Social Work practice these days on 
therapeutic methods of intervention 
• Too many Social Workers are over-cautious in their assessment of the 
risk of harm to service users or others 
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Q8 Here is a list of various activities, etc which different employers 
sometimes undertake.  Can you please say which ones apply in your case? 
 
We don’t want to do this at all  +1 
We do this well    +2 
We could do this more, or better  +3 
 
 
• Induction programme for newly-qualified Social Workers 
• Closer supervision for newly-qualified Social Workers than for more 
experienced recruits 
• Limited initial caseload for newly-qualified Social Workers 
 
• Sponsor unqualified staff to qualify as Social Workers by paying their 
salaries while they are studying  
• Take Social Work students on placement 
• Provide ‘Shadowing’ for Social Work students 
• Qualified Social Workers on your staff giving (occasional) lectures/ 
seminars to students at University/College  
• Participate in Careers’ Fairs for students 
• Recruit newly-qualified Social Workers from among those having 
undertaken a student placement in your organisation 
• Encourage staff to gain a PQ award in Practice Education (inc. PTA) 
• Provide further training opportunities to qualified Social Workers 
 
 
Q9 For pre-qualifying Social Work education, are you in favour of the 
present generic approach covering both Adults and Children, or would you 
prefer to see separate programmes for Adult Social Workers and Children’s 
Social Workers? 
 
Strongly in favour of generic Social Work education 
Moderately in favour of generic Social Work education 
Moderately prefer separate programmes for Adults and Children 
Strongly prefer separate programmes for Adults and Children 
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Q10 If an annual Open Day were to be held locally among different 
employers of qualified Social Workers, and Social Work students – for 
educational purposes, not just recruitment – would your organisation be 
interested in participating? 
 
[NB:  This question is designed to gauge the level of support for Open Days, 
NOT to identify volunteers!] 
 
Definitely interested 
Probably interested 
Probably not interested 
Definitely not interested 
 
Q11 Do you have any additional comments you would like to make about the 
qualities of Social Workers? 
 
_____________________________________________________________ 
 
_____________________________________________________________ 
 
 
Q12 Please confirm whether you are the Director of Social Services (or 
equivalent title) to whom this questionnaire was addressed, or someone else? 
 
Director 
Someone else – PLEASE STATE JOB TITLE:  _______________ 
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